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Foreword: The Heartwork of a Code Blue
by Bethany Hill
Bethany Hill is the assistant principal and instructional facilitator at Magness Creek Elementary School
in the Cabot Public Schools in Arkansas. She is also the founder of #JoyfulLeaders and an international
social-media-movement-maker and blogger.
"When written in Chinese, the word crisis is composed of two characters--one represents danger and the
other represents opportunity."
--John F. Kennedy
Recovery mode. The term itself may elicit feelings of anxiety and uncertainty or trigger
memories that normally lie far beneath the surface of our everyday thinking. Crisis, tragedy,
war, illness, injury . . . all unwanted, but at any given time, are inevitable events that heavily
influence our lives. It is impossible to be completely prepared for a crisis situation, but it is completely
possible to recover from one. Now, go back and read that statement again, and let it sink in! At
the end of a crisis lies HOPE. Hope for healing. Hope for a comeback. Hope for a chance to be
stronger than before the crisis happened. HOPE. That is what recovery is all about. When
everything around us seems frightening and unstable, recovery is something that our minds can
become laser focused on right away. Recovery is “heartwork,” meaning that everyone’s
experience is felt differently. This is the ultimate litmus test for empathy--viewing what
recovery looks and feels like from the multiple perspectives of groups and individuals.
Recently, educators all over the world were shocked into a new, undefined normal in the
midst of a global pandemic. If there was such a thing as “Code Blue” in the education
profession, the COVID-19 conundrum was the time to make the call.
This monumental disruption to everyday routine was nowhere in the crisis plans of our
schools, causing educators to quickly go into panic and triage mode. School as we knew it, was
not possible and we had to respond quickly in order to establish new norms. When I took time
to reflect on the situation as I was living through it, a surreal state-of-mind encapsulated my
thinking because my daily experiences were evolving into things my mind never considered.
There were so many questions and very few answers. My mind began to shift as the days of
working remotely lingered on. I thought:
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Recovery . . . what will that look like?
How will it feel for educators, students, families, and communities?
What is my role in the process?
How do I contribute to the healing of people and education?
How will I become a better person on the other side of recovery mode?
How does recovery and emergence go hand in hand?
Asking these questions, of myself, made me cross that fine line between reflection and
overthinking and I had to reframe my focus by prioritizing my core beliefs with the priorities for
moving forward to a state of planning for healing. With crisis comes loss in many forms.
Navigating the emotions that result from loss is directly aligned with navigating the recovery
process. Remember, it is impossible to be completely prepared for a crisis situation, but it is
completely possible to recover from one.
Recovery is often linked to negative experiences, but how we think and the actions we
choose to take are what frame the impact of recovery on people. There is no better time to think
big and move mountains in the process. Remove boundaries. Refocus, based on audacious
goals. Live in a moonshot thinking state of mind. Search for the overarching pieces of
education that need to be transformed. The time is not later, but NOW. Crossing over the
mountain of a crisis is painful, but reaching the apex can provide a brand new view. Everything
we experience can set us back or prepare us for something better. It is our choice.
Within a moonshot thinking state-of-mind, anything is possible. Larry Page, co-creator
of Google, once said as he referred to moonshot thinking, “If you are not doing some things that
are crazy, then you are doing the wrong things.” This profound and bold statement is not a
depiction of the education world, which often continues to hold on to its industrially,
revolutionized brick and mortar fashion from the past in some of our minds.
In order for a true transformation to occur, anywhere, we must infuse ourselves with
thinking big, thinking differently, and thinking CRAZILY! This book will take you there,
attacking many aspects of education with a crazy mindset that will not only provide healing, but
it will emerge education to new heights. Therefore, the audacious components of “schooling”
require moonshot thinking. As you read through the book, keep these big ideas in mind:
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Citizenship and contribution
Flexibility of scheduling and space
Global awareness
Innovation with or without technology
Interdisciplinary structure content and curriculum
Joy of learning
Mindfulness
Personalized learning with purpose (for both students and adults)
Professional Learning Communities (PLCs)
Response to Intervention
Self-care
Social emotional learning
Strength-based approaches toward learning
Student voice
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The list could continue on and can be personalized as needed by individuals, schools, districts
and communities.
The important thing to remember when reading Recovery Mode is to use a holistic lens of
authentic thinking around these and other big ideas. Doubt and the lack of efficacy will enter
your mind, so be prepared to push it out with some umph! Perhaps, the most important big idea
not listed deserves its own focus: your WHY. Prepare yourself by revisiting your purpose, what
drives you every single day to continue doing what you do best. Be honest with yourself, even if
it hurts your ego a bit. I remember Dr. Amanda Mayeaux once saying, “What I am about to
discuss is tough, so curl your toes in because I will probably step on them.” That was years ago,
but it stuck with me and continues to be a large part of my own reflection process.
Looking forward to possibilities and remaining mindful about the importance of
connection and emotional safety will be vital in the process of recovery from any major crisis.
Even our thoughts will evolve into seeing how part of the vision for success must be aligned
with having meaningful partnerships, relationships, and connections. Emotional safety feels
different for everyone, so the power of listening to understand the place of others will provide us
with a steady pace toward moving forward and emerging. There is no stronger foundation than
making authentic connections with others. When we have that, anything is possible and
everything is less scary.
Recovery after a crisis is vital to our progression of becoming who we are meant to be
while influencing those around us to do the same. Our experiences will shape us, but we have
control over how they shape us. No matter what initiatives we establish as a global educational
community--which was bound together by a common crisis, the rules that we must follow, or
who we used to surround ourselves with--our stories become testimonies that will move us
forward collectively and individually into a state of emergence.
WE have the power. Now, go forth and think BIG!
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Introduction: Emerging from Code Blue
by Dr. Rick Jetter and Rebecca Coda, NBCT
“There is no better thing than adversity. Every defeat, every heartbreak, every loss, contains its own seed,
its own lesson on how to improve your performance the next time.”
--Malcolm X
Our stories have become our Code Blue testimonies that we hope you can connect with,
consider, reflect upon and cultivate, because planting seeds of hope is our heartwork. We all
agree that we don’t have the answers, but we do have collective expertise and collective
perspective that can inspire us to set audacious goals for our upcoming year. We believe the
work that we are doing, within our profession, matters profoundly, because . . . our students are
counting on us!
As a professional learning network we want to do something different. Really different.
We want to help you navigate the heartwork from your own Code Blue—maybe not tomorrow,
but soon, indeed. You will be standing among your colleagues, once again, no matter what the
hiatus from the norm will be in the future. And, you will have to reckon with the fact that
having some sort of a recovery plan is a must for you, yourself, and those you work with or lead.
We have all experienced a rapid, unexpected change--a crisis like no other. Yet, we all have to
emerge, hopefully, even stronger and more relevant than before. As an educator, no matter your
role or position, adaptability with a tolerance for ambiguity is key to achieving forward
emergence.
“What’s really important here is a tolerance for ambiguity: we may not know the answers yet, but
we know the ways of finding them. We recognise adaptability as a key achievement – and achieving
leaders are, essentially, adaptable.”
--Kate Cooper
Our students deserve a deep examination of what works in our educational system
through a “recovery” lens. We shouldn’t change for the sake of change, but rather hold on to the
effective practices that work while collaborating with all stakeholders through divergent
thinking to ideate new solutions based on our current needs. This concept of recovery will unite
us as a collective global system of humankind, with heart. As you read from one chapter to the
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next our aim is that you note the progression of topics. One section builds on the next: recovery
and healing of people, emerging more worthwhile, keeping instructional practices that work,
and ultimately, scaffolding up to purposeful passion projects that directly impact our local
communities. We focus on “big ideas” through four distinct sections within the book. Recovery
Mode is a starting point conversation within, and even more important, will be the
conversations you have with your district within the context of your community. As you read,
consider how you will lead differently next year as a connected, passionate and academically
impactful educator within YOUR community.
Throughout this book, you will discover interactive links and printable tools that are
intended to guide purposeful conversation or offer a more complex deep dive into your personal
area of growth. Our biggest desire is that you grow from this conversation to discover what it is
that you need in order to lead a happy, thriving and academically successful classroom, school or
district. And the great news is our affiliates are willing to interact and support you and your
school community on this journey of emergence!
You will also find additional resources in the appendices. The appendices offer reflective
questions, chapter by chapter, that can be used within a book study, or simply for introspection
that leads to change. Recovery Mode offers a menu of topics, a menu of tools and an authentic
crowd-sourced perspective on where we are right now within education. As a reader or grade
level team, you may choose to jump ahead to a topic that resonates with you or you may simply
access tools to help jumpstart your back-to-school planning.
Looking at the human recovery of this crisis, we hope to spark conversations both in
terms of education and home life. Afterall, what should emergence look like at the infinite,
so-called end of it all? The “end” cannot be pinned down, in other words. So, recovery, to us,
means that something has drastically happened in society some of which we cannot possibly
wrap our brains around because it is unknown to everyone. Yet, science tells us that uncertainty
is hard on the brain1.
In the following chapters, our PLN (composed of district leaders, principals, teachers and
college students), all provide some incredible perceptions and insights on several “big ideas”
that we have a personal investment in and expertise in. These topics are like puzzle pieces
offering you some sort of guidance for your own complete picture in the form of a recovery and
emergence plan. We hope that you will initiate these code blue conversations with your
colleagues who may need hope or guidance to not only recover, but to emerge refined and new
and improved.
We do not position ourselves as a group of experts who know all of the answers. That
would be silly. This is not a guide book or a manual, nor is it a key for unlocking the way that
you should do things. Instead, this book is an impetus for a journey built upon easy reading,
reflection, and consideration of major global issues in education and society. We hope that, at
least, you will consider our work as a complement to other works as you try to figure out your
next steps.

Read M. Heid’s article, entitled, “Science Explains Why Uncertainty is so Hard on the Brain,” which can be found
here: https://elemental.medium.com/science-explains-why-uncertainty-is-so-hard-on-our-brain-6ac75938662
1
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Most importantly, please remember that recovery is the first step in the process of
emerging into something different. It is the starting point for school reform. This is not really
about COVID-19 because such a crisis will be just one snapshot in time. Rather, it is about any
global situation or rapid, unexpected change that forces us to seek recovery as a first step in the
process of rejuvenation.
Guiding Questions for Reflection
This book was created with the intent to meet the unique needs of educators across the
nation and waters into other countries. You may choose to jump ahead to a chapter that piques
your interest or you may read it straight through in order to gain a collective, fluid experience.
Recovery Mode is a resource to support you--the educators and leaders out there who must rise
to the occasion and work with others to reckon with what has been dealt to us. There is no right
or wrong approach or answer. When you are willing to invest time to reflect on what works,
what doesn’t work, and how to improve teacher efficacy, students will always benefit. This is
about responding to a global crisis and, as a result, becoming who you need to be, in your
community or in your classroom, in order to best meet the needs of your students. Your
perspective matters. No matter which chapter you choose to read, we would like you to consider
these guiding questions for your own reflection:
Pre-Crisis

What was the state or climate of your classroom, school, or district
pre-crisis academically, professionally, culturally, and socio-emotionally?

Crisis

How did you respond to the crisis? Why did you respond this way? How
did the stakeholders at your school -- the staff, the students, the families,
the community -- respond to the crisis?

Recovery

What have you discovered about yourself and your students because of the
crisis? How can these discoveries lead to future positive outcomes? What
will you keep doing? What will you stop doing?

Emergence

What do you need in order to be more effective, impactful, and responsive
as a teacher? How will you advocate for your needs? What steps do you
need to take to ensure future success for you, your students, and / or your
school?

Ongoing
Relevance

How will you remain relevant and responsive to the needs of your
students, your staff, or your school as we evolve and as our world changes?

These questions are meant to apply to any community crisis, beyond COVID-19, to build
resiliency and emerge stronger as a result. Recovery is a pivot-point for steps that has the
possibility to emerge effective, relevant and happy. We hope this initializing conversation will
provide insights, philosophies, methodologies, and contributions to help you and your
organization in any type of crisis. It is a collection of many different perspectives and innermost
thoughts that place recovery and emergence on a front burner, not a back one.
The following chapters are going to prepare you with relevant topics that all work
together to create a recovery mode or recovery plan in your school or community. As we look at
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some local research about recovery, we will consider these other avenues as part of a
comprehensive reflective guide for your system: participating in a new type of collaboration,
recognizing youth voices, sharpening our socialization skills, developing mental health and SEL
supports, re-imagining STEM, wrestling with technology, acknowledging teacher identity,
strengthening teacher wellness, honoring the role of parents and what they learned while in a
crisis, analyzing the impact of socioeconomics within a global community, revisiting powerful
leadership skills, and not forgetting about the importance of maintaining creativity even while
in a post-recovery mode.
Each chapter will have a 10-Point Notepad Prescription regarding how our experts can
help you through your journey during these tumultuous times. As the viral pandemic is what we
may be experiencing now, this type of guide is replicable to any other time of absence,
emergency, or hiatus from the norm. Certainly, technology and other topics relevant to this
current recovery period will change depending on the next crisis that lies ahead, but it is the
foundation of these reflections that can assist anyone to really think about recovery plans and
their place within the human struggle which is shared by all.
We are writing history together, and more than anything we hope to look back on this
moment and identify a moment of pride in education that changed our profession for the better.
On behalf of all of our Pushing Boundaries consultants and experts, we wish you both health and
happiness. This is a time where a wonderful opportunity presents itself to turn this historical
pandemic into a rejuvenation that will be bountiful for your children, students, and colleagues
across the globe. You know where to find us if you need anything at all. As always, we do
things intentionally to help others . . . “because our students are counting on us!”
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Part I: The Recovery and Healing of People
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Chapter 1: Leading a Recovery Discussion
by Dr. Rick Jetter
Dr. Rick Jetter is the Co-Founder of Pushing Boundaries, Asst. Head of Schools at WNY Maritime
charter School in Buffalo, NY, a national speaker and author of six books.
“Hardships often prepare ordinary people for an extraordinary destiny.”
--C.S. Lewis
There you are. Standing up in front of your staff. You are nervous for some reason even
though you know them. You know them well. But, you haven’t necessarily seen them regularly,
lately. Maybe you caught up with some of them on the phone or on a screen somewhere in your
house or car. Maybe you kept in touch and coached them to do great work for their students.
Maybe you walked by them while holding your dog’s leash tightly so he or she didn’t sway too
far into their personal space. You know the deal. We have been socially distanced in flesh and
blood. But, this is not the first crisis that will ever hit us, unfortunately. Sure, it is the most
strangely unique crisis that we have ever seen, or our parents have ever seen, or our grandparents
have ever seen outside of World War II, the Vietnam War, or on 9/11/01.
Whether you are experiencing these feelings way before or well after this guide comes
out and reaches your inbox, you will have “been there and done that” all the same, somehow,
really soon. But what did you do when you met with your staff? What was your recovery
discussion like? Whether it is a post-COVID-19 discussion or a post-funeral discussion, or a
post-discussion after a physical loss of something, recovery is crucial and often forgotten. Where
there is an entry plan, there is also the need for an exit plan. Recovery plans are re-entry plans
after exiting from something. So, what will you do first and what will you do next?
What’s in Your Stomach?
Your gut is speaking to you. You have an empty space in your stomach because you have
experienced some sort of loss alongside your colleagues. They are looking to you, right now,
maybe for some guidance, motivation, comfort, or energy. Maybe you need to share what is in
your stomach? How did you open your discussion? Did you show emotion? Did you talk to
your staff as a person first, instead of a school leader, right out of the gates? Did you unveil your
gut or go directly into business? Did you swarm them with too much, too soon? Did you
engage them in a silly activity when all they really wanted from you was for you to talk to them
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from your gut and your heart? Did you plan some sort of welcome back party with all of the
frills, bells, and whistles, or did you talk to them with true sincerity?
Did you chicken out? We all may have before.
Did you come across as too much about you and not enough about them? Did you steam
roll them? Did you break them up into groups when all they wanted was to sit, alone,
individually, while still practicing social distancing because they have been trained to do this as
a new habitual form of modern-day socialization? Did you try to use humor when all they
wanted to do was maybe let out a good cry? So, what did you do? What will you do now (and
even next time)? God forbid that there is another next time, but we cannot rule it out. Who
knows what lies ahead?
What Comes Out of Your Mouth?
Why not tell it like it is? Tell it from your heart. Tell it the way you would want to be
told. Share your vulnerabilities. Share your struggles. Don’t just stand there looking like a fool
who is out of touch with his or her own life. Open up when opening your mouth. The last thing
anyone needs is a monotone, wet blanket to comfort them. What was your hiatus like? Will you
tell them? No one is ever going to be the same after all of this. You know that. But maybe they
don’t know that. Or, maybe they haven’t even thought about it.
Tell them about your families, your kids, your life. Tell them about your fears, your
hopes, and your dreams. Tell them about some powerful things that happened to you. Stand
there and give a soliloquy without taking the stage. Share the gifts that you received while
being on hiatus. Share the love and admiration you felt to reconnect with those who sometimes
take a backseat to your career. Open up your mouth and do not preach or sit on top of a
soapbox, but rather stay grounded as an honest human being who went through it all, even from
a distance.
Business as Usual?
If you encounter others who think things will just go back to the way they were before the
crisis hit, you have a lot of work ahead of you. First, you have to think about how you feel about
getting back to the daily grind. Will it look differently in the future? Will it feel differently? Will
the school experience for both students and staff be different? Will your aim for education be
undermined by your state guidelines and responsibilities that might not change your situation
drastically at all? Does the political system ultimately drive our own local changes or status quo
sustainment? We have to take all of this into account before we utter the first word to anyone
during a recovery discussion.
What if you are leading your staff or community and you get 100% buy-in to do something
differently than the way it was done in the past? Do you move forward with vast, sweeping
changes? Do you still tread with care? Do you gather information? Data? Surveys? Reach for
statistics? Whatever you do, you must inform your decisions with a solid footing on a thoughtful
foundation if something will work better than it did before.
Gathering information can be localized and does not always need to be research-based.
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Rebecca Coda will discuss this further in Chapter 6, but in the meantime, two examples of
gathering localized data are as follows:
1.  Here is a survey that can be sent to students after the pandemic dissipates and
attendance at a brick and mortar school will still have some sort of student attendance until
programming is conceived for addressing a modern recovery mode for any school (Remember,
the entire nation and global community are experiencing similar needs for designing their
recovery mode):
https://drive.google.com/open?id=1ucToJTdtxejDNHA2fETr65meL5cLulPl3Q3PSjAs0tI
2. T
 ake this example, originally provided by Beth Houf, co-author of L
 ead Like a Pirate,
and adapted for various schools in order to check in with staff members who are teaching
on-line--one example of which was recently shared with me by Eric Nichols:
https://drive.google.com/open?id=1UM8uuuinaVzfsyH_Xs8vsKATvPLz81_2FOg8V6se-7c
Whatever you do, the gas pedal should be applied, but not floored. I mean, we have to
move forward in some manner, don’t we? Conversely, what if your staff just wants to get back to
the way things were, but your stomach is telling you otherwise? That is where the rubber meets
the road and you then become conflicted with what you think is right in comparison with what
everyone else thinks is not wrong.
The future depends on forward movement, but not without preserving that which works
in a primitive sense. And when I say primitive, I do not mean o
 ut-of-date. I mean that which
works and still stands the test of time, kind of like the wheel, fire, or toilet paper. Toilet paper
hasn’t changed much since 1853 because it works. Human relationships really drive everything
in a pre-recovery mode AND post-recovery mode. The essence of everything that we
accomplish is because we accomplish it with others, collectively, together.
Relationship Recovery
So, what if you have incredible relationships with your staff or community and that type
of bonding hurdle is something that you do not have to get over? When I think about change
and change agency, I cannot help but to think about coming to consensus. Consensus is not
100% agreement. It is coming to the senses that what will take place will not harm or hurt
anyone and that is what you can, ultimately, live with each day. For the most part, you are ok
with a decision that resides under sheer consensus.
Yet, there is one thing that cannot be ignored: Both our staff and students need
something more than we think we need to offer them. Will our schools continue to offer good
teaching? Yes. Will our teachers have new tools coupled with their previous skills that make
them even smarter, more technical, and more in touch with modern education? Yes. Will the
relationships that you have with your staff mirror the demand that relationships will need to
have between staff and students? Yes. Do we all have basic needs that need to be met before we
delve into setting policies and procedures for our recovery mode plan? O
 f course we do.
As I read this chapter over to myself and wonder what leading a recovery discussion
really is, I am left with one burning idea that won’t cost you anything. What if you have your
colleagues read this chapter together--as I would recommend having your entire team read the
rest of this book together, as well? If you are all on the same page regarding the strategy
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behind your recovery plans, it will help you to lead the discussion that much more easily. A
coach’s playbook, in this sense, [in education or the community] should not be a secret because
we are all on the same team. You are not trying to beat anyone.
A 10-Point Notepad Prescription for Leading a Recovery Discussion
If we think about leading an intentional leadership recovery discussion which will begin
the conversation and build a discourse for your organization, what are the steps to remember as
you work with your stakeholders in figuring out the best course of action during a time when
action is absolutely necessary? Partly in summary of this chapter, but also remembering the
tenets of intentional leadership, just like a job interview, you will have just a few minutes to
capture your audience before they either follow you or dismiss you. As a result, it is important
to remember:
1. Share what is in your s tomach. You are human. You have a gut and a heart. You
want to connect with others in the most human, personalized way possible. Even during
recovery mode, the relationships that you foster will be what stands the test of time.
2. Personalize the experiences that Y
 OU had during a crisis. Your most powerful,
inner stories of the heart will drive you to safe shores.
3. Get litmus test results from the group and about the group. If you do not spend
some time gathering input, you will not know your audience or the direction that you need to
now head in. Remember, your colleagues might not be the same people you thought you knew
or now think you know. Everyone can change on a dime especially when crisis hits.
4. Expect h
 igh expectations even during times of crisis. You mustn't let your guard
down during times of crisis and recovery exploration. It might feel right to minimize the
experiences of your organization because healing needs to take baby steps. But, in reality,
never, ever water down where you need to go next. Remember, recovery mode is the result of
something external forcing you to think otherwise because the planet turned upside down
before our very eyes. Even if change is not appetizing, circumstances may dictate change,
automatically.
5. Make informed decisions. Shooting from the hip never goes well. Plus, naysayers
might just sit back and say, “Here we go again, making changes just because . . .”
6. Bite off a little at a time. Go slow. Your school wasn’t built in a day. You have more
time than you think.
7. Don’t hit the accelerator until Y
 OU are ready. What if everyone else is ready to do
something about your current state of affairs, but you are not quite ready? That’s OK. Slow
down. Ask yourself if all stones have been uncovered. Share your lingering questions with your
colleagues. They will help you, reassure you, or convince you to re-think something when you
think that you have surveyed every topic, every issue, or every nook-and-cranny.
8. Deal with your c urrent reality. You are not the president of the United States AND
Congress. You may have only so much control over your locus of focus. Create systems that can
withstand policy reform or policy changes. Dream big, but do it within the system that you
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must operate in each day. Systematic changes can only take place when those who place
demands on you relieve their own pressure on your localized system.
9. Be open to c hanging what you believe, but don’t change who you really are. I f your
stomach is upset about something, you cannot just sit there and say that you are healthy. Don’t
fool others or go with the flow because you cannot truly fool yourself.
10. Rely on point #1 when things become complicated. This is self-explanatory.
Always, always, be open and honest about how you are feeling. If you don’t, you are just
throwing water on a grease fire.
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Chapter 2: Educators Who Accept Recovery
by Justin Ashley
Justin Ashley is an award winning social studies teacher in the Charlotte-Mecklenburg School System, a
national speaker and author.
“I went to the woods because I wished to live deliberately, to front only the essential facts of life, and see
if I could not learn what it had to teach, and not, when I came to die,
discover that I had not lived.”
--Henry David Thoreau, from Walden
My Best Friend
I remember Sunday, November 19th, 2019.
I was in our kitchen and felt my cell phone vibrate. It was my best friend’s older brother.
He called with devastating news: his little brother, my best friend, Patrick, had died.
Overwhelmed with emotion, the tears began to flood my eyes, I felt what I can only
describe as a kick to my stomach and I fell to my knees. My wife, son, and daughter ran in from
the living room and huddled around me, hugging me and rubbing my back until they could
finally pick me up from the floor.
For me, my best friend’s death was too abrupt. Patrick was my age, only thirty-five years
old at the time. I had just talked with him on the phone a few weeks prior to his departure from
this great life. We met in college at UNC Charlotte and were fraternity brothers. Patrick stood
beside me as a groomsman at my wedding. We played golf together. He took me out on his boat
and taught me how to wakeboard. He served as a classroom volunteer to help my students
complete a class project. He dressed up in a suit and tie and sat in the front row at my first
public speaking event for teachers. Patrick had so much life left to live; he was an adventurous
soul with big ambitions. We had so many more memories we were going to make, but after that
one phone call, my dream about our continuing friendship faded away from my reality even
though Patrick will always be with me in spirit.
I went to school to teach the next day, and every day, in the coming weeks, but many
nights I was checked out-emotionally and physically. I would sit on the couch and binge-watch
shows on TV. I would head to bed early and just read or go to sleep. I was sad. I was missing.
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There are different ways that we can all grieve. For me, I temporarily adopted a
sedentary lifestyle. I didn’t want to acknowledge my loss of Patrick.
The Impact of Crisis on Educators
Since COVID-19 has cursed us, I think many educators are also in the process of grieving
a death--or one could argue, multiple deaths. While educators are at the heart of the service that
we provide to children, I am not saying that no one else has suffered a loss from not being
around children. In some shape or form, we all have lost something, maybe even multiple things
to this crisis. It is up to us to rebuild, maybe even from the ground up. But, accepting what we
have to rebuild is what concerns me the most. So, loss, as defined by an educator might mean:
● the death of relationships with students we didn’t even get to say goodbye to.
● the death of relationships with co-workers who will be teaching in a different grade level
or school, or leaving the profession altogether.
● the death of our vision for our school year--what it would look like and how it ended.
● the literal death of a family member or friend during this time.
● the death of ‘normal’ daily life in our society which is going to look a lot different in the
future.
As we heal from this pandemic, it's important for us to be fully present with the
emotional residue of not only this crisis, but any crisis that rears its head in the future. And, are
we prepared to accept crises? Certainly, not all at once. It takes time. Then, we can truly come
out of our internal isolation and move forward in new and amazing ways. But, things were
tough for me after Patrick passed away.
The Spheres of Grief
A few weeks after I lost Patrick, I couldn’t take the pain or isolation any longer. I called
in sick to work and went to see my counselor in the morning. We talked a lot about Patrick. I
admittedly felt stuck in the depression stage of the grieving process, but it took me quite some
time to realize it. You might be familiar with these stages of the grief cycle, but notice what is
at the end of a typical cycle for mankind: Acceptance.
1.
2.
3.
4.
5.

Denial
Anger
Depression
Bargaining
Acceptance

Yet, my counselor taught me that the stages of grief we’ve been taught are actually a myth. One
does not just magically “level up” to acceptance after the loss of someone or something and
return to “normal”. You don’t escape death unscathed. There will always be a scar. That’s the
bad news.
The good news is that even though there are not linear stages of grief, there are spheres of grief
and as your mind touches them, they become less intense and less extreme over time. There will be
denial, anger, bargaining, depression, and acceptance. They will happen sporadically and in
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harmony. They will also lead to recovery. Maybe acceptance is the fact that we need to accept a
non-linear grief cycle.
After my counseling appointment, I grabbed lunch and immediately drove to a local
nature park. I got out of my car and just started walking on the trails. I walked for several miles.
It was a soulful, spiritual walk. I talked with God. I talked with Patrick. I played back some of
our incredible moments together in my mind. I listened to some music and an audiobook. I
heard a few birds chirping. I breathed in the beauty of the trees in the winter, even without
their greenery. Towards the end of my walk, I began to smile for the first time in a long time,
feeling blessed to have had such an incredible friend in my life, even though he was now gone. I
had finally touched that sphere of acceptance.
Going Nomad
If we aren’t careful, we can get stuck in the sphere of depression as we grieve the losses of
our recent crisis or any crisis. As someone who has suffered from depression off and on
throughout my life, I’m cognizant of this and frequently research ways to navigate my mental
illness. I recently came across a research study discussed in Stephen Ilardi’s best-seller, The
Depression Cure. It is about a modern day hunter-gatherer group called the Kaluli people. They
reside in the New Guinea highlands. Over two thousand of their men, women, and children
were interviewed by an anthropologist researching signs of clinical depression. Only one of
them nearly met the criteria for such a diagnosis. That’s approximately .05% of their population.
Not one of them had a cell phone. No Netflix. No Instagram. No cars. No cash. No
luxuries and, yet, virtually no signs of clinical depression. I’m not denying the fact that there is
a chemical component to depression, but these people proved that there are environmental
aspects and techniques that could minimize, or in some cases, completely eliminate depression.
One secret that I’ve learned from this study and The Depression Cure is the importance of
movement. These tribal members were nearly constantly on the go, hunting through the woods,
walking through trails, and foraging for their communities. While these people sleep in
longhouses at night, it seems to me that many of them live a nomadic lifestyle during the day,
simply wandering through the woods as a means of survival. I’m willing to bet that this had a
positive impact on their physical and emotional wellbeing. And yet, COVID-19 has done just
the opposite to us. It has required us to live in isolation (for safety reasons), with the “What if…?”
questions swirling through our minds, sitting on the couch in our homes with the doors locked.
On our doormats, our shoes have lied unlaced and dormant.
With any crisis, why do we not go “nomad”? To protect my mental health, I’m going to
go exploring. I’m not hunting for animals in the wilderness. I’m hunting for adventure and
serenity. I’m searching for each sphere of the grief cycle to come alive in a new unsurmountable
self-awareness, including a powerful acceptance of what has happened and what needs to
happen. I know I’ll find some answers there in the woods. And, I know this will make me a
better teacher for my students when I return to the classroom.
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My Nomad Plan
I’ve made a list of greenways and nature trails to go on--some local and some in other
states. Each day, I’m going to go walk one trail. I’ve downloaded a free app by Under Armour
called Map My Walk so I can set goals and challenge myself. Sometimes, I’m going to take my
wife and kids with me. Other days, I’m going with a few friends. Occasionally, I’ll walk alone.
Maybe you are also feeling motivated to get moving in some way, in some manner that
will help you to actualize your own grief and your own acceptance. My colleague, Dan Tricarico,
discusses a variety of ways in which you can continue to take care of yourself as you re-emerge
as a professional in a school setting that may very well look and feel different as a result of our
crisis. Before you turn the page, remember to always accept where you are before moving into
ways of healing and emerging. You cannot possibly work together in a team if you haven’t
explored your own grief and losses. Your colleagues are depending on you to take care of you
even though they will jump in to help their collective brothers and sisters.
A 10-Point Notepad Prescription for Educators Who Accept Recovery
1. Recognize your pain. From COVID-19 losses to new losses, acknowledge your grief
and get ready to wake it up.
2. Wake up your pain. Your pain must be reckoned with in order to continue healing.
Tell your pain and losses that you are going to do something about it instead of burying your
grief.
3. Set yourself up for only you. Your nomadic process of recovering is something that
only you can define. Decide what you want and when you need it.
4. Decide to get going.  Make a list of twenty greenways, nature trails, or hikes in your
area, along with five out of town or state-wide trails. These could be in the mountains or even at
the beach. You don’t have to be an outdoorsman to get going.
5. Prepare. Download M
 ap My Walk, a free a pp. (or any app that you love for your own
Nomad Plan).
6. Schedule.  Set a weekly, monthly, or yearly goal (It should take you about 20 to 30
minutes to walk each mile, depending on your experience and pace).
7. Survive. Pack a bag with necessary items such as water, snacks, bug spray, sunscreen,
sunglasses, mask, gloves, disinfectant wipes, etc.
8. Take em’ or leave em’. Reach out to a few family members and friends to see if they
would be interested in walking and going nomad with you.
9. Don’t stop, but continue. Set aside a few times each week to walk, maybe a local trail
every other day and one out of town on the weekends.
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10. Acknowledge your acceptance. W
 hat has or will happen can be dealt with as you
conceive where you are going next, both professionally and personally. Create your own
“nomad” plan that can include any form of mindfulness.
Works Cited
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Chapter 3: Educators Who Emerge with Self-Care Strategies
by Dan Tricarico
Dan Tricarico is a high school English teacher at West Hills in San Diego, California,
a national speaker and author.
“When we are no longer able to change a situation, we are challenged to change ourselves.”
--Viktor Frankl
In 1969, Neil Armstrong and Buzz Aldrin, two of the Apollo 11 astronauts involved in an
epic space mission, made history by stepping onto the moon. But, when they finally returned to
Earth, they did not simply return to their families in order to share riveting anecdotes about
doing cartwheels in zero gravity and playing pickle with moon rocks.
Not hardly.
Instead, they were required to spend twenty-one days in quarantine, just in case they
brought home lunar germs, green cheese critters, or any other contaminants from their trip. As
it turned out, the moon was devoid of living organisms, so it was probably unnecessary,
although carried out as a cautionary protocol.
When Armstrong and Aldrin were finally released from the quarantine, it naturally took
some time and readjustment to reenter the “normal” situation that they had been removed from
according to their daily life activities. It was a transition that couldn’t be rushed. It took care,
patience, and a concentrated effort to deal with what was once part of their extensive trip and to
embrace what was to come on earth. Emerging from that quarantine had to have been a strange
process for them and it was probably only then that they realized that their lives had been
radically altered forever . . .
Just like yours and mine have previously been altered.
When writing this, most everyone on the planet was participating in a global
self-isolation and/or “shelter-in-place” quarantine due to the COVID-19 pandemic. My school
ceased operation in the middle of the day on Friday, March 13, 2020 and other than going to the
grocery store for essentials and a few walks around the neighborhood, I have not been out of the
house since (but I will have by the time you read this). My school district was slated to begin
“distance learning” (and would have closed shop, most likely for the rest of the year).
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This was not ideal, of course, for teachers who wanted to be in their classrooms with
their “kids,” sleeves rolled up, working on projects, reading books, discovering interesting labs,
or discussing historical events.
But, even though I was sequestered in my home (and believe me, don’t think I didn’t
understand how privileged I was and how grateful I was to be able to say that), the time came
when l needed to go back to school.
But, was I ready?
I have been thinking about what kind of mindset I needed upon returning to school, what
kind of behaviors I needed to adopt in order to have a smoother transition and I thought I would
share them with you in the hopes that they will help you, both at school and in your personal
life.
Returning from such an unusual and unchartered situation is not easy. It can’t be rushed.
Don’t overschedule. Don’t fill up all of the white space on the calendar. Get used to the new
“normal” before overextending yourself.
The Art of Pausing
As you transition back to a regular routine and schedule, try to find time for stillness and
silence. Give yourself permission to decompress and slow down. Carve out time for silence and
stillness so that you can keep yourself centered and grounded. It will help you to lower stress
and regulate yourself. Before our global crisis emerged, the world was on a merry-go-round on
steroids that made Mario Andretti look like Mario Kart. The magical part is that when you
return, you will have a choice about how you want to re-integrate yourself and reacclimate your
life--to merge it peacefully with your work life. The speed at which you function will be entirely
up to you.
The “Great Pause” is how many coined our crisis. Life shut down and the world stopped
its constant and ever-revolving hamster wheel. So as it ramps up again, and others pretend that
everything is business as usual, push back by knowing that it is within your power to include
stillness and silence into the re-integration of yourself in your physical space, your work, your
profession.
As you make your way to a path of some semblance of reality, remember that it’s a path.
There will be obstacles and stumbles along the way. Remember to give yourself some grace and
forgiveness. Take it easy on yourself when things don’t go perfectly. When you stumble, pick
yourself up, focus on the road, and keep moving. You’ll get there. Motivating oneself is a
healthy process that urgently depends on your affirmations and state of mind.
The Power of Mindfulness
One of the best ways I’ve found to keep moving during a transition like this is using
activities that support a more mindful lifestyle. Mindfulness refers to the idea of being present
in the moment and accepting the moment exactly as it is without judgment. That doesn’t mean
that you don’t have goals or objectives. It simply means that you find times to immerse yourself
in whatever is happening and accept it as is. Since we receive all of the information about the
world through our senses, a great way to practice mindfulness is to stop, breathe, and ask
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ourselves what am I seeing? Smelling? Touching? Tasting? Hearing? Whenever I check in
with my senses, I feel much more relaxed, grounded, and centered. It may be tempting to return
to your previous idea of “normal,” but frankly, that’s not going to happen. This will be a new
“normal,” and to exert control it may seem reasonable to try to schedule yourself into an
overwhelming array of activities. Resist this.
The Universal Coffee Break
When the stress and anxiety begin to encroach as you work through this transition, one
helpful strategy is the idea of taking short breaks. Often linked to the typical 9:00-5:00 office
job, the “coffee break” was sought after and supported by unions and labor laws all across the
nation.
While it might be nice to fly to Paris or the Cayman Islands for the weekend to
decompress and relax, that is not always practical. So, I recommend short breaks throughout
the day that are broken up into either 5, 10, or 15 minute segments. When you’re feeling wound
up, simply take the time to sit down and breathe, listen to a song, read a poem, text a friend, take
a walk, do some stretching, pray, or any other short doable activity that you know will help you
deal with your personal sense of stress. It doesn’t have to take long to de-stress, but it needs to
work for you.
Pamper Yourself
Another approach to transitioning back to your “real” life is to keep in mind what I call
your “Pamper Triggers.” We all have various triggers in our lives which make us feel comforted,
soothed, and taken care. Some of mine are coffee with Hazelnut creamer, hot buttered popcorn,
slippers, and Classic Rock. The key is to identify those objects, activities, or behaviors that
make you feel content and secure AND seek them out as frequently as possible.
And how wonderful if you can combine the idea of partaking of your Pamper Triggers in
something that college professor and mythology expert Joseph Campbell referred to as your
“Bliss Station.” A Bliss Station is a place that you create, usually in your house, that is designed
specifically for you to decompress, ground yourself, and find solace. Maybe it’s a breakfast nook
in the kitchen, a reading chair in your den with just the right lamp, the way you set up your bed
in the bedroom so you can binge on Netflix. If you combine a Bliss Station with your Pamper
Triggers, imagine how calm, collected, and relaxed you may be as you find your way back during
this uncertain time.
It will be easy when you return to a more stable and traditional schedule to want to say
“yes” to everything that comes your way. The impulse to get involved, to engage, and to reclaim
your life will be strong. And you can do that, if you want. But, please remember that this
unprecedented experience we’ve just been through is also an opportunity to pause and reflect.
It’s a chance to think about what we do—and do not—want in our lives. So as much as you want
to say “yes” to whatever comes down the pike, I will also caution you to be selective. Don’t be
afraid to say “no” to requests, activities, or obligations that you’re not sure you can handle or
that you’re not completely convinced you want to do. Be willing to conserve your energy and
preserve yourself or you might find yourself overwhelmed and over-obligated which is, quite
frankly, the last thing you need coming out of this current maelstrom. As Nancy Reagan once
said about illicit substances, it’s totally acceptable to “Just Say No.” And in my book, being busy
can be an addictive drug.
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Personal development author Nancy Levin once said, “Honor the space between no
longer and not yet.” This sentiment resonated deeply with me as I began to reflect on that
chasm between being stuck in my home for weeks or months on end in a quarantine during a
global pandemic and then, eventually, returning to my “regular” life. It seemed a little like
coming back to the Earth after having walked on the moon. It’s important to remember that not
only is the power of what that looks like up to us, but there is a space in between where some of
the most significant and meaningful decisions of what that might look like will take place. I
hope you’ll remember to be present for it.
Your own recovery and emergence isn’t just for you even though you matter most. Your
colleagues and students need the best version of you possible. And, you want to give them your
best too. But, you need to recover, yourself. Your students need to recover, themselves. After
coming back from a long hiatus and reckoning with a global crisis, what you do now, how you
choose to live your daily life, will matter for the rest of your emergent life. Sure, it was the result
of a pandemic, but it is the new result for you.
A 10-Point Notepad Prescription for Educators Who Emerge with Self-Care Strategies
1. Start slow.  Ease into the bathwater. Don’t scald yourself.
2. Take control over you. You cannot and will not be controlled by minutia. Push back
on paper pushing. Do what matters the most. Put all of your energy into building relationships
with others. You have control over your own prioritization.
3. Walk the path with whatever speed you desire. Your pace will ultimately be set
along the way. Speed up and slow down as you wish, but running a marathon at full speed will
get you burned out.
4. Embrace stillness. Y
 our space can be very private to you. Maintain a space that is
yours because later on when I remind you to pamper yourself, you will want to pamper in a
feel-good space.
5. Respect silence. Y
 ou have control over finding peace and quiet. This is where
mindfulness will lead you towards healing and rejuvenation.
6. Don’t overbook yourself. W
 hile taking control over you is an important step that is
outlined above, make sure that your calendar is readable. Make sure the white space is not filled
up. This is the control that is ongoing in your personal and professional life.
7. Practice mindfulness. S
 tress can be reduced each day when you focus on ways to
fixate on your senses and take in the natural beauty of this planet.
8. Take short breaks.  Break up your life. No work should ever be an endless process of
just running on work alone.
9. Pamper Yourself.  The little things in life can make you happy.
10. Say “no”. This is one way to not overbook your life. You are in control. You know
what is best for you.

Recovery Mode

 28

Chapter 4: Shaking Up Recovery
by Robert S. Knowles
Robert Knowles is a social sciences teacher and administrator at Zion-Benton Township High School in
Illinois and a social media activist for Pushing Boundaries.
“Just when the caterpillar thought the world was over, it became a butterfly.”
--Zen Proverb
As educators, we have been sitting at home on endless Zoom calls worrying about our
students. We have been involuntarily forced to change some things about who we are and what
defines us. Our norm was standing in a classroom looking at the faces of students. Now, for
most of us, we have to conduct a Zoom meeting to see our students’ faces. Remember the
television show, The Brady Bunch? I never thought a show that old would be used to reference
our teaching in the year 2020. So now, hopefully, as you are reading this, we are in the position
to have to reckon with this incredible mess that we are left with, both inside our schools and
outside in our communities. The worst is over! But, what do we do now?
Maybe, it is time to SHAKE things up?
Don’t be Afraid of Change
The business of education is an ever changing world. Technology, teaching styles, new
ways to deliver content, and collaborations make it easy to connect. Yet, many are afraid of
change in some fashion. In recovering from this pandemic, teachers have been given a special
gift. If you ever wanted to change yourself as a teacher, now is the time. Strike while the burner
is hot!
What educators have learned from this time at home is that many educators and
students were not prepared to reckon with drastic, acute changes to the landscape of education.
Many did not know what “e-learning” was supposed to look like.
For example, my district gave us much freedom to dictate what our classes should look
like. Maybe that was because centralized leaders did not exactly know what to do. We need to
use this time of uncertainty to change education for the better. I know my district is not unique
in their way of thinking. Many districts had no idea what to do. Others tried to formulate plans
of their own. This is a blameless reality. Now, more than ever, we will have some latitude to
change the way we deliver instruction. You can change something, anything, in your classroom that
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will better serve your students, right now! Obviously, you need to stick to your curriculum. But find
a way to change your instruction in a big, meaningful way. Shake it up!
You may want to change your classroom and try a flipped classroom model. Or, you may
want to change the layout of your room. You're allowed, you know! In fact, it is encouraged!
Make sure you are doing whatever you can to engage your students on a different level.
Consider NOT going back to the way you were doing things before school was closed.
Use this pandemic as an opportunity. Make your teaching as different and engaging as possible.
In the end, your students will respect you more for your uniqueness, rejuvenation, and ability to
shake it up!
Have a Voice in Your School
Some of the educators that I have spoken with have no idea what to expect when they
return to work. One thing I know is that we will not be able to escape from the meetings,
surveys, and reflections regarding our COVID-19-driven, e-learning experiences. During this
time, your voice is crucial. Please share as much as you can about what worked and didn’t work.
Administrators will be begging for information. This was an unprecedented time in history for
everyone. There will be teachers who won’t want to speak up and that is OK. But, if there is any
time for your voice to be heard, now is that time. What we do now will affect millions of
students for years, decades, and generations to come. Be a part of that change! Shake it up!
Online Learning is (or already has been) Staring Us Directly in the Face
E-learning will, inevitably, be a part of our everyday lives in some fashion--especially in
the post COVID-19 era. Let’s be honest: If you are not a fan of technology, you might not have
many choices of avoiding it. Have you considered becoming a Harvard scholar by enrolling in
free on-line courses or securing a full on-line degree from them? It is cheaper and there is no
room and board! h
 ttps://online-learning.harvard.edu/CATALOG/FREE?page=1.
The point is that education, even from the most prestigious university on the planet, is
rapidly changing. Recovery may move quickly and leave you as a non-emergent spectator on the
sidelines of formalized schooling. You may want to run a credit recovery program or even
consider abandoning the outdated AP courses which have become incredibly complicated, even
for the best scholars. If businesses will forever be changed due to our 2020 pandemic, why
would schools stay static?
Passionate Educators can be Infectious
Are you a passionate educator? Are you someone who truly strives for different ways to
engage your students? We need you to infect others with your passion. Have you ever been
around someone who is truly passionate about their job? I have and it is something you cannot
flush out of your system. You need to follow that person or mentor on social media or around
your building as much as possible. Are they from a neighboring district? Can you call them
right now? Somehow you need to connect with that person. Then you will connect with others
as an offshoot of your ignited passion. This will spread until you find yourself surrounded by
the best PLN (Professional Learning Network) around, as my colleagues have discussed in this
book multiple times. Bring that passion to the forefront and turn your ignited passion for
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change into something that others will follow. That is how shaking it up can become
symptomatic for others. Do not be afraid to show your love of teaching! We need you!
Shaking Up Recovery
How will you personalize your own experience? How can you be that positive voice
during a staff meeting about e-learning? How can you bring more passionate teachers together
for PLN support? What can you do to make e-learning shine throughout your district? These
are some of the questions you can answer as you reflect on your own. These will be the
cornerstones of how we do business for years to come. I am currently reflecting on my own
written chapter. What will I do differently when I get back to my school? What can I impact?
How can I be better for my students? Yes, this pandemic has given us tragedy. But, we have
been given an opportunity for triumph. We can shake things up in education or sit in a chair
and fail to recognize where we are. N
 ow is the time.
This event in history has given us a new canvas to paint our educational careers and
future lives for our students. What will your canvas look like? Throw some paint on it and get
messy. I challenge you to take on the following reflective question:
What are you going to do now to shake up your craft?
A 10-Point Notepad Prescription for Shaking Up Recovery
1. Don’t be afraid of change. Crisis can be an opportunity in disguise. Was there
something bothering you about the way you used to do things? Shake it up!
2. You are not alone. In education, everyone is going through the same things that you
are. Seek refuge in collaboration and helping others. Struggle with change together. Embrace
newness together.
3. Use your voice. Now is not the time to be quiet or take a passive role in emergence.
4.  R
 emote learning is inevitable. No matter what schools ultimately decide together,
one cannot discount the fact that remote learning has reared its head. It is hard to ignore
reality.
5. Shake up your leadership. Help others. They might need you more than they lead
you to believe.
6.  S
 how your passion. Be a spark. Get excited about something new.
7. Get messy.  When you shake up a bottle of soda and open it, it will explode! Spills can
be mopped up. Take a risk and cause a creative explosion. If things don’t work out, that is OK.
But, being bottled up is a disservice to yourself and your profession. Let it out!
8. Adjust the rearview mirror.  You can look through it, but don’t put the car in reverse.
Our world has changed and you cannot go backwards no matter how hard you try. If you try to
make all left turns to dodge the inevitable change that is among us, in the end, you will only be
driving in a circle.
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9. Ask your students. As Isaiah Sterling discussed the importance of student voice and
the importance of garnering opportunities through our students’ lenses, why not ask the
students what they want and need before you shake it up?
10. Shake it up! A
 re you getting excited? Are you scared? Do things seem
uncomfortable? If you are feeling any of these things, believe it or not, you have already shaken
something up!
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Chapter 5: Recovery Depends on Leadership Energy
by Jonathon Wennstrom
Jonathon Wennstrom is an elementary principal at Buchanan Elementary School in Michigan and a
renowned blogger and podcaster.
“If your actions inspire others to do more, be more, then you are a leader.”
--John Quincy Adams
I’ve always thought of leadership through the lens of this quote. That’s what makes a
leader a true leader. Energy consists of having both the will and strength to transform your
vision into reality. I’m not talking about physical strength, but rather the strength of the spirit.
In terms of acquiring leadership energy, it’s having the ability to turn our will and strength into a
force that inspires others. During your recovery time with staff and your emergence into
something better, you cannot lead without energy. Energy can create a cause. Energy can heal
and rejuvenate. Without energy, enthusiasm is lost.
As with any worthy undertaking, it starts with one person: you! One cannot spread
leadership energy without having energy to give. Just like the old saying, “Put your own oxygen
mask on first, before helping others,” we need to learn to take care of ourselves, first. This often
seems counterintuitive to leaders, because we are accustomed to taking care of those around us.
We feel at ease and accomplished when those around us are doing well, often at the expense of
our own well being. I feel like I can talk about this with authenticity, because I’m not an expert
at doing this myself.
To be honest, I felt a little hypocritical while writing this chapter. I have poor diet and
exercise habits and I rarely take the self-care advice I give to others. However, as I discuss
leadership energy, I know it must start with me. For that reason, I’ve made a pledge to start
practicing what I preach. If you are reading this chapter and thinking that you already practice
good self-care, I applaud you! If you are thinking that this is an area that you have struggled
with, I ask you to join me in making the commitment to taking care of ourselves. The
suggestions below are things that I am putting into action, right now. Think of it as my own
shared recovery.
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Examining the Leader Within
Self-care is often divided into physical, social-emotional, and spiritual domains. I’ll be
sharing some simple steps that I will be taking in each area to help recover with leadership
energy. See, it is the recovery that needs to come first in order for you to be energized and lead
others through their own recoveries and ultimately their emergence. My colleagues, Dan
Tricarico and Justin Ashley discussed this so eloquently, but for now, I want you to see the
connection between yourself and leading others.
Regarding the physical domain, I have two straightforward goals: Keep moving and stop
snacking. For me, that means simply getting up and going for a walk each morning and each
evening. My dog is thrilled at this resolution. As for snacking, I’m challenging myself to stick
to my three meals a day. I’m not big on elimination diets; however, I am pledging to eliminate
unhealthy snacks each day. No rigorous activity or diet plan is needed, just keeping active and
watching what I put in my body is where I need to start.
Social-emotional care can be a real challenge during our current situation. As you might
be reading this as we come out of the COVID-19 crisis, remember that any form of necessary
recovery has to start with you. As Dr. Rick Jetter urged us in Chapter 1, why not share with your
staff what is on your own recovery list?
As an extrovert, I draw energy from those around me and thrive on having interactions
with others. I’ve had to shift many of my interactions to online platforms in order to stay
connected. On the other hand, I have been able to spend more time with my family and not live
in the constant “hi and bye” routine that often happens during this busy time of the school year.
The conversations that have come out of our current reality have been therapeutic and hopefully
good for the social-emotional welfare of our entire family. I hope you have had the chance to
take advantage of this rare opportunity with your family and friends, whether they are with you
or if you reach out via phone or computer.
Spiritual well being is something that is unique to each individual. For some it’s
supported by prayer, meditation, or more formal religious gatherings or scripture readings. For
some, it may be communing with nature. How we care for our spiritual nature may be unique,
but it is important that we do not neglect it. Self-care requires that we focus on all aspects of
ourselves, so that we can harness that leadership energy to share with others. Through
recognizing these three core areas of personal recovery, you are slowly gaining the strength to
lead others to emergence within your organization!
“Tough times never last, but tough people do.”
--Robert H. Schuller
The Mission Ignites Energy
Tough people, when knocked down, always rebuild again from a stronger foundation.
That foundation may vary upon the person, but what’s important is that we have a foundation to
build upon. Something that is so solid that it does not change due to our circumstances, our
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knowledge, or our time of life is faith. For some, that may be our family. For others, their core
values of right and wrong is their faith.
It’s times like these that we need to take note of our foundation and recognize the core of
who we are and what we believe. If there is a positive side to challenging times (and I believe
there is), it’s the ability to realize what our foundation really consists of when everything else
has been stripped away. From that foundation, we can rebuild and become even stronger than
before.
Leaders must know their mission. Your mission can be as grand as “What was I put on
this earth to accomplish?” or perhaps more narrow like “What is it that I want to accomplish in
my role as an educational leader?” Mission propels recovery and emergence and is dictated by
your energy to make it all happen for others.
My own mission, as an educational leader, is to inspire others--even when I can’t see
them in person. Your lack of a mission will waste a lot of time and energy on activities that may
or may not align with what you're trying to accomplish. I’ve been there before. Spending
countless hours trying to connect and be everything to everyone is exhausting and unproductive.
When we align our actions to our mission and we know our foundational values, it helps us
realize what actions we should take and which ones we can let go. They each build upon one
another and lead to purposeful actions which grow emergence for others in the end. By
calculating such intentional and precise leadership steps, energy is cultivated by the mere
presence of having a plan.
The difference between just doing things and garnering purposeful actions is having a
plan. Now, I’m not a patient person and tend to be more a doer than a thinker (often to my own
undoing). One of the strategies that has helped me be purposeful in my actions is creating a
plan. Case in point, before I wrote this chapter, I outlined the ten points that I would explore.
Sitting down in front of a blank screen or paper is the biggest obstacle to a writer. Having a
plan of action and an outline can save hours of lost productivity. The same is true for leadership
energy. We need to know what we want to accomplish and make a strategic plan to do so. From
having a mission and designing a plan, you are exerting intentional leadership in its most
powerful and basic form. This will help others to recover and emerge all through your own
ignited energy.
Using my own plan as a subcomponent of my mission to help others recover and emerge,
I wanted to find ways to inspire other educators during this unprecedented time. Knowing that
I can’t see them in person and have face to face conversations, I had to make use of the
resources available to me.
When we were first restricted from our school buildings, I took to an unconventional
method of reaching out to my team. I sent each member a handwritten letter in the mail. It
took a few days to write out 50 cards and a few days to mail, the letters arrived just about the
time that it was truly sinking in that we might not see one another for the remainder of the
school year.
I also began using social media to reach out to students and the larger school community
with a nightly “Story Time” and a lunchtime “Music Break” to keep people connected and
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engaged. These tiny acts drove my mission and helped me to gain a new kind of energy for
loving people. The comfort of continuity and structure came through my written letters. It may
have been just what I needed and others needed. My regular social media posts provided the
comfortable structure that many needed each afternoon. This gave me the opportunity to get
energized while energizing others.
I then started looking at other structures we had in place during the regular school year.
There were weekly “Celebrate Monday” assemblies inspired by my friend, Sean Gaillard, weekly
staff meetings, and weekend updates to my families. I continued all of these routines through
virtual settings. When times are turbulent, we need to keep things consistent for our team.
Effective leaders do this by having a schedule and sticking with it. I mentioned earlier
that I continued the tradition of weekly assemblies, afternoon music breaks and nightly story
times. If I were to do each of those events live, I would be out of energy very quickly. Knowing
what I intend to do, I simply recorded several read alouds and guitar sessions on designated
days (with a lot of clothing changes) and then set my videos to post at the appointed time.
This allowed me to keep a consistent schedule while still attending to items that needed
my attention in real time, just like my staff meetings, updating the community, and spending
time with my family. Even writing my weekly blog posts helped me stay on schedule. Knowing
that I would post a new piece each Thursday, this energizing experience helped keep me on
track too. I’m all about flexibility and having grace, but I also believe that those who might not
have a schedule will lose valuable time in accomplishing what they set out to do as leaders who
must be energized for the sake of their teams.
The Power of Authentic Energy
What do dogs, children, and educators have in common? They can all smell a phoney a
mile away. The world of education demands authenticity. The old adage “Fake it till you make it.”
doesn’t sit well with me. People want someone who is honest and real. I’ve often told my team
that if they truly aren’t happy in their work, they are doing a disservice to their students and
themselves. We spend far too much time at our schools not to love what we do. Will we have
rough days? Of course! Will we always be in a cheery mood? Absolutely not. Should we always
know in our hearts that this is the profession and life we want to embrace? I believe so. One
can’t spread leadership energy without first being authentic. Be yourself and always try to be
the best version of yourself. Trying to be perfect or even pretending to be perfect is an energy
waster. Why not share such feelings with your staff during your time of recovery?
One of the ways I try to be authentic is through my weekly blog. Each week, I share a
post with my staff that is a reflection of who I am. Some posts are philosophical and share my
beliefs about education. Some are reflections on new learnings that I have had. Many are about
what I aspire to be or the goals that I have. But, the ones that often get the most feedback from
staff are the posts where I share a mistake I’ve made, a failure I’ve had, or a struggle I’ve
endured. It’s the authenticity of being honest about who we are while always striving to be our best
that helps spread that leadership energy.
This will continue to be a trying time for many of us, especially as the economy recovers
and then emerges. We need to be strong and stay the course as educational leaders. It’s also a

Recovery Mode

 37

time we should reflect on and share our struggles and hardships, as well as our triumphs and
accomplishments, as we recover with leadership energy.
Even-Keeled Leadership Creates Energy
As we strive to be authentic with people, we also need to be even-keeled. Having worked
in education for twenty-five years, the trait that I have heard time and again from teachers and
students as being one of the most important leadership traits is being consistent or even-keeled.
Teachers don’t want to work for an administrator who is unpredictable--passive one day and
aggressive the next. Students don’t want to have a teacher that is explosive one day and overly
friendly the next. Extremes create stress and diminishes energy. Those who are successful in
educational leadership have learned to respond to both positive and negative situations with the
consistency of their character.
Another aspect of consistency or being even-keeled has to do with our online presence.
What we portray online as well as in person should align to our core values that we discussed
earlier. A good friend of mine and outstanding school administrator, Ben Gilpin, often says that
his online content must be consistent and even-keeled with who he is as a person. He doesn’t
want to be one person in the school community and another at home and online.
Ben understands that to spread leadership energy, we must be authentic and consistent
wherever we are. If our personalities change with our environments or show extremities, then
we are not being true to ourselves or to others. Not to mention, it takes far less energy to be
even-keeled, then to change from one extreme to the next.
Gratitude Grounds Your Energy
Being grateful isn’t an act; it’s a mindset and way of viewing the world through a
different lens. There have been many times when I have not counted my blessings and each of
those times I have been bogged down by despair. Despair leads to drained energy. Years ago, I
was introduced to the concept of keeping a gratitude journal. I was resistant at first, because
when one is feeling down, writing about things we are grateful for can be a challenge. Instead, I
was told to simply write three words or items that I was grateful for. I was able to scribble out
“family, health, and faith.”
The next day, I wrote three different words down (I think the weather was nice that day
and I wrote “sunshine” as one of my words). The point is that it doesn’t have to be a detailed or
a lengthy process to keep your gratitudes as a foundation for creating your own energy.
Gratitudes help you to recover from something and even emerge as a better person than you
once were in the past. By simply writing three words each day, my focus shifted to what was
troubling me to what I was grateful for. This energized me! Amazingly, even on our worst days,
we have something to be grateful for.
One thing to be cautious about while spreading leadership energy is knowing our
audience, especially during traumatic times like these. When we can see people face to face and
interact on a personal level, it’s much easier to determine what type of energy a person needs. A
person in tears, doesn’t want to see someone jumping around with smiles and laughter. They
need a quiet friend and maybe an understanding hug. A person having a bad day may need an
ear to listen and someone to vent to. A person lacking joy may need the sound of a guitar and
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comforting story to listen to. Leadership energy can take many forms. Sometimes it’s shouted
from the rooftops and sometimes it’s whispered softly.
Know Your Audience as They Get to Know You
As we rebound and recover from an isolated world, we have learned to be considerate
with our online presence. When I share my lunchtime music break, it’s to help lift spirits
(sometimes by playing a song that I really don’t have the voice to sing). When I share
read-alouds in the evenings, it’s to soothe and comfort others with a story and bring about a
calming presence for students. When I lead online staff meetings, I make sure there is a time
for sharing information and a time to listen to the needs of my team. There is no “one size fits
all” for sharing leadership energy. We must know our audience and their needs. That is true
during our recent crisis and at all times as school leaders.
The gift of helping others requires coming to the table with an energy that will help
others recover from any crisis and emerge as something even more powerful than before.
Energy must be accessed from within, organically, first, and cannot be gathered anywhere else,
artificially, especially not before getting ourselves in check. When we look at ourselves in the
mirror, come up with intentional leadership plans, and devote ourselves to the greater good of
helping others, we will have created an incredible service to our community and be able to
reflect on the power of everyone's collective Recovery Mode.
A 10-Point Notepad Prescription for R
 ecovery Depends on Leadership Energy
1. Your own recovery is necessary before helping others to emerge. D
 o a self-check,
first, before moving forward with your humanitarian efforts.
2. Create a core foundation of self-care. The physical, social-emotional, and spiritual
domains need to be strong before strengthening others.
3. Energize your mission. B
 e deliberate, intentional, and focused on the outcome. As
you help others to recover, keep emergence in mind as the final goal.
4. Have a plan that energizes you. C
 raft your activities around things that excite you. If
you are not excited, you cannot expect others to be excited.
5. Cherish schedules and ordinary things during extraordinary times. R
 outines can
create a sense of normalcy during times of crisis. Keep up with routine tasks to make your
audience comfortable.
6. Be authentic. Being y ou is vital.
7. Be even-keeled and consistent. Prevent moving from one extreme to the next. This
will also further your vitality.
8. Energy comes from gratitude. If you are grounded through thankfulness, others will
notice it and notice it quickly.
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9. Know your audience. D
 o things that you expect will go over well with your team.
Keep in mind their own strengths and struggles. The more you know them, or don’t forget what
you already know about them, will prove well during the recovery and emergence process.
10. Remember, helping others is a gift. S
 uch a gift requires high-octane leadership, not
stuffy, boring, and unenthusiastic leaders.
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Chapter 6: E
 mbrace Educator Perception as a Starting Point
by Rebecca Coda
Rebecca Coda is the Co-Founder of Pushing Boundaries, Director of K-6 Curriculum at Cabot Public
Schools in Arkansas, a national speaker and author.
“The world is clearly emerging before our eyes. The shifts ahead, the opportunities ahead are massive.”
--Carly Fiorina
Positive leadership energy is that nurturing bedside manner in a medical office or
hospital. Whether rushed to the ER or going to a routine doctor's appointment, patients always
want to be heard. They want a voice. A physician will better serve a patient holistically and
more effectively when patient perception is embraced from the get go. Good bedside manner
from a physician is the starting point of an effective physician to patient relationship. The same
is true of educational leaders. Educator perception of their Code Blue experience, is the starting
point of first order change.
Our perception of history, human behavior, priorities, and future possibilities shifted the
boundaries of our thinking during the global shutdown of 2020. The rapidity of change that we
faced as educators, families, community members, and leaders was beyond our imagination.
And those of us that had to juggle all of these roles, simultaneously, have a deep appreciation for
each and every one. Prior to January of 2020, I don’t think any of us could have prepared to face
THIS kind of unknown. Even if we were prepared with a contingency plan, the reality of moving
forward emotionally, socially and academically, would never have been enough. Walls have
shifted, boundaries have been pushed, perceptions challenged, and the true needs of our
evolving society re-evaluated.
Teachers Are Good People
We have seen teachers serve in the most innovative and creative ways, tirelessly, with a
smile on their faces. Teachers were grasping to take care of their own children at home, staying
safe and healthy, all while learning how to use the tools and curriculum to teach remotely by
staying connected. The rate of speed that educators and families had to face overnight,
exceeded any fictional futuristic sci-fi blockbuster movies. Our entire belief system, trust, way
of doing things, and feeling of safety was pushed beyond comprehension, within a moment in
time.
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We care deeply about one another. That is clear. That can be seen in every supportive Facebook
post, in every meal dropped off for a neighbor, in every Zoom birthday party. We are good
people. And as good people, we want to define — on our own terms — what this country looks
like in five, ten, or fifty years. This is our chance to do that, the biggest one we have ever gotten.
And the best one we’ll ever get. (Gambuto, 2020).
Imagine if your job duties were different each time you came to work. That’s what it is
like to be a teacher right now. Everything we went to school for, everything we were trained to
do, everything that gives us a sense of purpose and belonging, was completely, devastatingly
disrupted. Recovering from this pivotal point begins with listening. Teachers are resilient, but
this is different. This is a rapid transformation that will require rapid recovery. Now, teachers
are ready and want to know the next steps.
We Must Listen to All Stakeholders
The iterative loop of questions in nearly every educator’s mind might certainly be: How
will we recover? How will we close the widest academic gap in history? How will we meet the
social and emotional needs of students who have faced trauma? How will we ensure that all of
our students properly receive their special services? What will be the new expectations now that
we have learned to operate virtually? Who will pay for this? How will we support an effective
transition back to school, while emerging as more relevant, more prepared, and more supported
individuals than ever before? How can we use this opportunity to do what is right for students
while at the same time not fall back into our old way of life? What issues need to be addressed
that were already an obstacle prior to this apocalyptical event? When we return, will we
continue to push the status quo when we are back to “normal”?
These questions are legitimate and deserve multi-stakeholder collaboration, ideation, and
divergent crowd-sourced thinking. If we are to emerge and forge ahead to establish new
solutions, we must establish a starting point with a relevant reason to move forward.
Considering recent world events, we must undeniably reflect, reevaluate, and recover from these
cataclysmic events and emerge as more relevant, connected, and stronger during any other time
in history.
Our profession has never mattered more.
Recovery and emergence don’t come easy to everyone. We all have different strengths
emotionally, socially, physically, and academically. Leading during a time of trauma and tragedy
requires wisdom and the fortitude to anchor what is right while meeting the needs of other
people, as well as your own. I am inspired by the words of Carly Fiorina, an executive that led
Fortune 500 companies through recessions, who was appointed Chairman of the External
Advisory Board of the CIA after 9/11, and is a author of Tough Choices: Rising to the Challenge and
Find Your Way, all while surviving cancer and the death of her own daughter. Her mission was
to get people back on track with clarity and problem solving through empowerment and
engagement. She shares the following message with us:
Move forward from panic to progress and from paralysis to problem-solving, each of us must do
two things. We must confront our fears rather than run away from them. And instead of shrinking
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from reality, through denial, wishful thinking or happy-talk, we must develop a complete, candid,
clear-eyed assessment of where we really are . . .” ( Fiorina, 2020).
As a Pushing Boundaries team, we know we must develop a complete, clear-eyed
assessment of where we really are and crowdsource with other educators, students, families and
communities, globally, in order to redefine what really works in our day and age. We don’t have
time for three to five years of research to understand what we need as humans to thrive as
learners, right NOW. The biggest fear we face as educators is to simply recover from these
global events and go back to the way things were in public education. The tragedies of 2020
illuminated two things: 1.) What worked beautifully in public education and 2.) What didn’t
work in public education, at all.
Facing our current reality is our first step in emerging as a world class educational
system. In order to face our current reality, we turned to our global professional learning
network (PLN) via Twitter through scheduled Twitter chats as well as simultaneously
conducting an online survey for all stakeholders. In March of 2020, we asked a series of
questions which defined our mission. And here’s what we as a collective body of educators
around the world had to say:
This is How We Feel About Education
Being put to any test is a catalyst for reflection. Facing the trials of COVID-19
challenged us to grapple with the reality of our current state of education. Educators, families
and students provided a wide array of responses. In response to the survey, many highlighted
the magical positive qualities of our current educational system, some felt neutral and provided
thought provoking responses, while most generated negative feelings about the current state of
our educational system. Here’s how our world of educators responded:
The Positive Responses
Many responded positively with the idyllic viewpoint that this pandemic provided a
monumental opportunity for positive change--a time to be hopeful, optimistic and excited about
the forward movement in the state of education. The circumstances are unfortunate, but the
rapid speed of learning through relevant, hands-on, real-time professional development
provided a fast-upward learning curve that is unprecedented. This rapid pace of technological
learning and teacher advancement has placed us on the precipice of something profoundly
great—so long as we can take hold of it firmly and move forward with it. There are endless
reasons to be excited about our current state of education: cognitive science research has led to
gains within our instruction, technology has optimized real-time and real-world purposeful
connections, and working remotely has advanced our collaboration regarding customizing
experiences in order to meet the needs of our students.
Teachers have embraced virtual learning tools while focusing more on building
relationships with students that are connected to THEIR passions and THEIR needs. Teachers
have shifted from being producers of knowledge to facilitators of learning, relationships, and
social growth. The bottom line is that relationships matter, above all else, and this global
awakening has united humans in the most flourishing, relevant way than could have ever been
predicted. Educators are caretakers first and they would protect their students at any cost, whether
it be physically, socially, emotionally, or academically. Just because our profession has shifted to
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primarily using technology as a mode of work transfer, doesn’t eliminate the fact that the
greatest factor in relevant learning is our need for positive human relationships. This shines a
bright light on the beauty of our finest educators who focus on positive human interaction,
facilitating learning and supporting and loving our students.
Status Quo to Neutral Responses
There are some who feel neutral about the current state of education. Some are
uncertain, not concerned in any way, or see the glass as half full. Neither good nor exceptional,
they feel compelled to support the status quo. Those with neutral beliefs see our current state of
affairs in a good place because the focus is starting to shift to social emotional learning and skill
development. We have a long way to go but the narrative has begun regarding mental health
challenges and those who are stepping up to make it better, one of which is Kristina MacBury
who will write about this in a later chapter. Yes, these unprecedented times are scary and
worrisome, but there is good transpiring because there has been a new shift back to a humanity
focus. In essence, we are better than we were in years past, but not as good as we could be.
After recovery, there will certainly be emergence.
Negative Vibes in Education
Sadly, there was a high frequency of negative feelings generated within our surveys
around our current state of education. People felt frustrated. Overwhelmed. Anxious. Scared.
Vulnerable. Unsettled. Uncertain. Out of control. These are all words that surfaced to the top
of our discourse analysis. Some associated these negative feelings to the “same old same old”
until the next crisis happens, and shared that no real change will really happen because of this
global crisis. Some educators shared that although many teach and learn through relevant
innovation, many of their peers don’t.
The quality of teaching is inequitable from one teacher to the next. Some view their
colleagues as reverting back to safety due to their fears of doing things differently. The heart of
the educator is still in the right place, but so often we are pushed to do too many things all at
once and as a result, struggle into further confusion. Teachers across the world agree that the
emotional and mental health needs of our students are so much more complex than we were
ever trained to face and feel ill-equipped to serve them. The sheer number of students who have
severe needs has increased and without intensive support, students with these kinds of needs have
the power to derail the learning for everyone.
Teachers need more support from their district leaders, parents, and colleagues to better
help their students. Professional development models need to strengthen these needs. This is
our opportunity to reckon with what wasn’t working and hold fast to the things that make a
positive difference.
These Things Frighten Us the Most
There are three things that typically incite fear in humans: anxiety about our future,
worry about today, and shame of our past experiences. These worries have seemed to converge
into our all-time educational fear: that we will go back to business as usual as condoned by
policy makers if they do not change the way we are reporting.
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The biggest anxiety about the future is students and teachers not having a voice in this
epic change-opportunity-environment. The fear is that they will be told what’s next rather than
becoming a part of the solution. Teacher voice and student voice are vital ingredients for epic
emergence forward. Looking into the future, there is anxiety about the lag time in our rapidly
changing world. Not knowing what’s ahead causes even greater stress and anxiety.
Today’s educators worry that we will be returning to “normal” settings and schedules that
will still not allow for innovation, choice and creativity. We worry that policy makers, district
leaders and administrators are placing their needs and personal agendas ahead of educators and
children. Solving the problems of today quickly, rather than looking for long-term solutions for
second order change, may become another layer of symptoms. Educators are worried that not
all students have ample technology access (or access to it, at all). There are areas with no
Internet access regardless of how many wifi providers and vendors offer free promotions. Some
students still won’t have access to technology. Relying on traditional structures (even with a
new technological format) will still fail students in terms of equity, access and the overall
well-being of obtaining a fair education if we don’t make sweeping changes today.
The shame that many of us hold onto is that, oftentimes, leaders, policy-makers and
stakeholders don’t have teachers and students in mind (or seated at the table) when making
decisions. In the past, so many have overlooked the well-being and mental health component of
everyone involved in the educational system, especially when it comes to resources, professional
development, human capital and funding. Many of us have missed out on past opportunities for
effective Response to Interventions and Multi-Tiered Systems of Supports because it was last on
the list and never a priority in the past.
According to stakeholder feedback, districts, administration, and schools of teachers are
not properly prepared to give students a relevant, customized, or a purposeful 21st century
education. What frightens us the most is continuing with a mediocre and detached education.
So how can we face these fears, recover as a system and designate them as forward progress
agendas?
Turning Fear into Forward Progress
In order to wrestle with our greatest fears in education, we must first name the fear(s).
Naming is powerful. We must write them down, call them out, and deal with them one by one.
Through this process, we must be vulnerable with our own response to fear. When we
acknowledge any issue and name the issue, we tackle it head on. As we create connections with
students, staff and families they become the bridge builders of possibilities in tackling the
named fear(s). When we feel and see the humanity of education once again, this will be the
driver for reform initiatives.
We can forge full steam ahead if we listen to new ideas and are willing to try them all.
After each attempt we must reflect, revise and cyclically support teachers, students, families,
communities and learning. This can happen when we enhance our ways of teaching and
learning in regard to: project-based learning, portfolios, and global competence. This doesn’t
mean that we forgo embedding evidence-based learning practices or planning the instruction
that works; it just means that we must intentionally pursue new goals with greater purpose and
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action. A deep commitment must be made to training teachers and retraining them with the
skills to assist students in this fast and ever changing world.
The Successful Transition Back to “Schooling”
Our notion of traditional schooling has been forever changed. From this day forward, we
must use SEL to drive all academic learning. If it can’t be connected to SEL, it will have
meaningless outcomes for our students. High school students will need time to reconnect and
socialize with their peers and adults in the building. We can't completely rely on our counselors
to help address the social and emotional needs.
It will be too much for them.
All schools should create some sort of an advisory period, even if it's once a week, where
teachers can check in on students, monitor students’ emotional RtI needs, and perhaps share
some coping strategies such as mindfulness activities, journaling, etc..
Students may need a transition period as teachers gradually increase the workload even
though we know initially there will be vast academic learning gaps. No matter what, there must
be less focus on standardized tests and more on meeting kids where they are on their own
continuum of learning. Maybe grades will go away? Maybe high-stakes tests will be cancelled
again in the future? If we truly want to prepare our students for the future, we must analyze
what isn’t working and come up with ways to properly prepare them for the unknown.
Preparing Students for the Unknown
When stakeholders come together to dream divergently about the possibilities for
success, preparedness for the future will follow. The following ideas are just the beginning, as
we draft ways in which you can help students prepare for what you do not know will happen.
Teach anticipation. Teach resilience. Teach design thinking. Provide challenging projects
where there is not only one outcome. Problem solving skills focus on creativity, innovation, and
fun! Focus less on content and more on process and “what if’s” in discussions and teaching.
Plan strategically for questioning and depth of knowledge. Make sure the application of skills
are connected to meaningful learning experiences.
The unknown is more about finding root causes, asking significant questions,
collaborating with purpose, understanding systems thinking, being purposeful with discovery
and change and making disciplinary knowledge that allows students to think in specialized
ways. Teach students to regulate how to learn and how to follow their passions through
happiness agency and overall well-being.
Students learn more deeply and long-term when they learn about what they are interested
in. Take a moment and ask them what they are interested in and how they learn. Teach
students how to access that learning. Maybe adults should engage with them more as learners
and facilitators of knowledge rather than only the educators. If we offer choice and voice
alongside content, learning is magnified tenfold. I think that preparing students to thrive in a
volatile, ambiguous, uncertain and unpredictable world is what we should have always been
doing. Students should see learning as a way to discover solutions and overcome challenges.
Examine local challenges through purpose and passion and learn together. If adults model
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compassion and flexibility and offer a sense of purpose, students can build off of that strength
and take it with them.
Maybe though all of this, we will see that education is about preparing students for the
future, rather than only for fulfilling their yearly goals. We can model our own wonder, problem
solving strategies, collaborative skills, vulnerabilities and the acknowledgement of their ideas
and thinking. Most importantly, help students analyze, not just study, history. Most events are
not new events but rather they present solutions and responses to past historical crises.
Industry leaders can teach alongside teachers and collectively help students to become good
citizens in the wake of changes unknown to them.
A Complete Reboot and Overhaul of K-12 Education
“I'm wondering how our understanding of teaching and learning is disrupted when we think
about our children who are connected to an infinite world of influence, friendships and
arrangements--where just asking is as natural as breathing and so they ask often and in doing so
learn actively." ( Reilly, 2020).
We are still operating from an agrarian, white, Eurocentric, straight framework and that simply
isn't the world that we live in today. In order to shift the walls of education and truly overhaul
and reboot how we do school, we must consider that students are connected to an infinite world
of influence. Every student deserves to see themselves represented in their curricular materials,
class discussions, portfolios and questioning.
Teachers will always be there to coach and support students even if the model for “how
we teach” changes. We may start the new school year in person, virtually or even a hybrid. A
hybrid model, where school has few rigid time structures, would be cost effective and would,
perhaps, work better in grades 5-12, but we need to change the traditional structure of school in
order to take that first step. Let students progress through the system at their own rates.
New research in learning continues to prove that current schooling, based on industrial
age techniques, is not working. Regardless, we will be using more technology. If we truly
emerge forward in our schools’ capacities to enrich our students, digital learning access must
offer equity. Equity needs to be truly honored and considered and intentionally planned for if we
are going to reach all students.
One of the most notable “wins” I’ve noticed about our profession is the profound respect
that families and communities have for teachers. There was a family awakening and with a
resounding agreement that teachers definitely don’t get paid nearly enough--especially
considering how much work they bring home and the many hours of continuous planning and
support that is neverending.
According to our survey feedback a complete reboot may include greater pay for teachers
to ensure more qualified, competent teachers into the field. Educators have done heroic work
during this Code Blue crisis. This is an opportunity to reimagine and correct systems of
inequality that exist in schools. As we emerge forward beyond recovery and shift into
examining the global impacts of educational shifts and sustaining a globally functional
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economy, we must be willing to continuously adapt to change, breathe purpose into the work
that we do, and be prepared to respond when things happen . . .
"Because sometimes things happen to people and they’re not equipped to deal with them."
--Suzanne Collins
Educator perception matters. If we are to have Moonshot Thinking and dream
audaciously big goals for the future of our profession and emerge farther ahead, it will require
us to reflect upon our current systems and be willing to take action. You may want to take time
to reflect on what worked during your own personal Code Blue and what surfaced as good,
neutral and bad, as a result.
It would be foolish for me to recommend how I think your system should emerge after
recovery, but it would also be negligent of me to not share what your colleagues across the globe
are saying regarding our global crisis and their future feelings of returning to “work.”
Nevertheless, the essence of this chapter deals with the reality that is on your plate—the reality
that something feels different and when things feel this different, it is impossible to completely
go back to the way that things once were.
We hope that the rest of this book creates a pathway for you and your colleagues to think
deeply about where you need to go. It is natural to not know where to go or be confused about
where your next steps will lead you. What we do know is that your answers do not lie in the
systems by which you have previously created or resided in before our global crisis happened.
Now, it is up to you to reckon with change and seek the knowledge that isn’t going to be found
in your old, typical duties of yesteryear. This is how you can embrace the opportunity for
emerging into something bigger, better and more worthwhile for your students.
A 10-Point Notepad Prescription for Embracing the Opportunity to Emerge
1. Name your biggest fears. Be vulnerable. Facing a global pandemic was traumatic.
Executing a last minute remote learning curriculum for all was unprecedented. Missing human
interactions and providing end of the year closure is going to be hard. Write your fears down.
2. Shift from panic to progress. After facing your biggest fears, shifting into
progress-mode will serve you best. Determine those people you can surround yourself with that
will uplift, recharge and aim you straight. Who are those forward-thinking people that you can
insulate yourself with and lean on to ideate forward-thinking?
3. Complete a candid clear-eyed assessment of where you really are. Gather your
immediate district department, leadership team on campus or grade level team. Reflect on your
end of year or end-of-experience compared to life like it was before. Determine what is working
in education and what is not working as it relates to student-centered success.
4. Capitalize on what worked. Name your strengths. List what worked. Circle these as
keepers and ensure that this is the foundation for returning to school. Just because things may
change doesn’t mean we lose the good with the bad. Hold on to what works in your school with
your students.
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5. Listen to all stakeholders. Voice matters. This could be a formal meeting, a survey
or even a conversation in line at the grocery store. Go above and beyond to include students,
teachers, families and community and educational leaders in your district. Capture their
passions, excitements, disappointments and ideas. Hold on to these firmly.
6. Move from paralysis to problem-solving. Analyze stakeholder feedback. What
features or factors bind all stakeholders together? These are your big nuggets of progress.
Perception is one of your greatest data points. How does each group differ in their perception
of their remote learning experience compared to how school was prior to the pandemic? What
can you provide each stakeholder group in the upcoming year to ensure greater success at
re-launching school?
7. Determine what is within your control. Your stakeholder groups may come up with
progressive and innovative ideas, but you may be limited by state legislation or funding. Don’t
spend your time on factors that you cannot change or influence. Flush them out and move them
over to another category.
8. Think big. Focus your creative energy on what is within your control for bringing
happiness agency and student success to your school or district. Brainstorm ridiculously
audacious positive goals. Come up with divergent solutions, because no idea is too small.
9. Create a transition plan. Districts will want to provide expectations for the
upcoming year. Focus on SEL, community, academic gaps, curriculum holes, family
communication and some sort of a shift to technological advancements.
10. Be willing to try anything within your means. The only limit to the possibility for
radical emergence and educational transformation will be your mindset. Ensure that you are
open to new ideas especially, if they are coming from the voices of your stakeholders.
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Chapter 7: Emerging through Student Voice
by Isaiah Sterling
Isaiah Sterling is a student and residential assistant at Southeast Missouri State University and an active
writer and consultant.
“The most basic of all human needs is the need to understand and be understood. The best way to
understand people is to listen to them.”
--Ralph G. Nichols
Include Students in the Recovery Process
Recovery requires conversation, empathy, and most of all, understanding. Afterall, as
humans, we all want to be understood. Teachers want to be understood; families want to be
taken into consideration; and most of all, students just want to be heard, valued and considered
when decisions are being made about THEM. As a university student, student body leader, and
future educator, I will forever believe that students are clients and deserve five-star quality
customer service.
Every student has their own Code Blue experience. This experience has impacted us in
our own unique way, socially, emotionally, and academically. These emotions have propelled us
to think about what we like about school, what we miss about school and even what we don’t
miss about school. As educators engage in recovery decisions about students, we hope that you
will consider our voice as part of your heartwork. We believe that the most important type of
data that educators should be collecting and using to improve our schools, is student voice.
Data, in the form of student perceptions, can be cross-referenced with other data for high added
value. Humans should come before numbers. Creating an environment of positive customer
service that meets the individual needs of students should dominate the conversations long
before achievement data is ever analyzed (Coda and Jetter, 2018). Recovering rapidly and
emerging even stronger are easier when you intentionally incorporate student voice as part of
your recovery plan.
The Trench
Across the country, schools face so many challenges on a day to day basis. Most often,
these challenges are not shared with students throughout the decision-making process (and in
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many cases, rightly so). Educators protect students from the inundation of policies, logistics
and the daily affairs of running an organization. But, there are challenges that arise which
require consideration for safety, instructional access, and daily routines of scheduling.
Typically, only educators or administrators are in the know about the REAL truth regarding
planning and implementing educational experiences for students. When decisions are made
that may impact the overall student learning experience, students are not typically brought into
the equation until long after decisions have already been made.
Historically, this is not a common practice among K-12 schools, colleges, or universities.
From the student perspective, it is for certain that we are added value when asked about any
issue at hand. Inviting student dialogue should be a pre-thought rather than an afterthought.
When challenges or problems in education arise, transparency offers a path to collaborative and
viable solutions. Challenges can be tackled (as a community) when they are in plain view, rather
than dimmed and hidden in the deep dark shadows. Unintentionally, these challenges are
lowered beneath the landscape, underground, into trenches, in poverty, in grading, throughout
learning spaces, among dress codes, within student activities, where they are no longer in
question. Sight unseen.
In high school, I was a student leader who pushed boundaries and took daily risks in
order to do what was right for students. If it meant listening to student perspectives to
understand a root cause, I took the time. If it meant throwing together a quick student survey
so that we could persuade the adults, we did. If it meant doing things without getting a “yes” or
an “ok” on an approval, I occasionally did that too.
I wasn’t your typical, compliant student and I was able to really sell the collective voice of
my student body--as a positive-- and needed data practice at my school. I remember the rush
that I felt when my principal called me and my peers into her conference room and shared that
she was committed to always including student perspectives in her future decisions. I was
speechless that we were heard, included, and that we made a difference. We all want to be
understood. Student voice shines illuminating pulses of light in the metaphorical dark trench of
change and uncertainty. Light exposes fear and those who gently carry the candle require
courage and vulnerability. Sometimes when rapid change like COVID-19 strikes, the
lightswitch is flipped in an instant and the trench is left fully exposed.
The Ground Level Image
Peering below ground level is risky. It requires the risk of failure, the risk of more work,
the risk of not being accepted. Most likely, you might strive to maintain a positive image within
your district. This may be true whether you are in the classroom teaching or seated at your
district administration office serving as a superintendent of schools. This is what I call keeping
things “at the ground level.” The ground level is about playing it safe and maintaining positive
perceptions of yourself. Sometimes, educators care about learning and growing students, but as
a result, they may want to be viewed as doing good work and making a difference.
Ground level educators might “stare down” the challenges that lie in the trenches and
understand the existence of the negative things that need exploration. But all too often it ends
there. Knowing the challenges that exist in the dark trench, some educators prioritize their
persona over truth. I did have amazing experiences of educators joining me in the trenches, but
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I also experienced ground level teachers who cared about perceptions and reputations. There
were times when my fellow student body was silenced for uncovering the real challenges or
problems that were in our district's trenches.
From unfair dress code rules that resulted in harsh punishments, to inconsistencies in
grading among teachers, addressing these issues head-on was in my blood. Advocating for my
peers brought out my social justice warrior mode. I love learning; I am proud of all the leaders
and educators that embraced this perspective of equity and innovation. This only motivated me
with an even greater desire to engage with educators to positively impact all students.
What is in your trench that needs to be brought into the light?
The Global Crises Shines a Light into the Trenches
Ready or not, the lights were turned on in the dead of night and the challenges of our
entire educational system came into plain view. Educators frantically converted their
curriculum into a virtual online experience. We quickly adapted to learning new tools and we
grew at a rapid pace. This was a difficult transition for educators and students alike. The initial
transition plan that was made entirely by educators due to the immediate and abrupt changes
was rolled out. But then there was a divide. Some teachers used this “exposure” as an
opportunity to connect, to adapt to student needs and to get down in the trench alongside
students. For many educators, this was their first experience connecting with student home life
and personal experiences. Even inadvertently, student voice was initiated and a priceless bond
was forever forged. Triumph can come out of tragedy. As Bethany Hill shared in her Foreword,
it is completely possible to recover and emerge stronger out of crisis.
I can visualize my professors standing side by side and shining a light down into the
trench with the intention of a brighter, stronger and more resilient learning experience because
collaboration is valued more than perception. When students are the heartwork of education,
their voices, perspectives and ideas become the reflection of possibility, relevance and hope.
There was an immediate response to the crisis that needed to happen and it has positively
altered the perspective of many educators. Now that the light has been turned on, we must clear
out the trenches together.
So, Let’s Clear Out the Trenches Together Then!
Being an educator is tough. It is one profession that requires the ability to read human
behavior and social responses and to respond individually to those needs. It also requires the
ability to inspire knowledge-building, to relate key content in a relevant way and to promote a
desire for lifelong learning for all. My level of respect for the challenges that educators face, far
exceeds my advocacy for making things better. It seems nearly impossible to meet the learning
needs and preferences of each individual student at all times. The beauty is that gathering
student voices is a quick win for adapting to our needs. I believe that the challenges of
COVID-19 created one of the most beautiful opportunities for positively connecting with
students and responding to their needs by listening, connecting, and adapting to students’
voiced needs.
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Our trenches can be very difficult to navigate. Effective leaders jump down into the
trench alongside students, everyday, and hoist up the “old school” status quo practices by
repurposing them into something more meaningful.
Think of your school district or school as the body. This includes programming, policy
construction, teaching and learning, assessment and grading and any other topic that is looking
you in the eye. We want to achieve a goal of getting our trenches cleared out so that we emerge
together as a passionate community, creating a positive future. If educators share with students
their greatest struggles, everyone becomes a part of the healing process that leads to school
emergence and rejuvenation.
Thinking Above Ground: Towards a New School Emergence
If students are clients, then what they have to say matters most. Consider the digital
customer satisfaction survey that you fill out after visiting a hotel or buying a new car.
Businesses use this information for refining how they respond to customers the next time.
Below, you will find several authentic, RAW, and REAL perspectives from students currently
living through these extreme educational changes. I encourage you to take their words into
consideration. They will inspire you to innovate something incredible as educators must reckon
with global crises. Take a look at these perceptions and voice narratives from some amazing
higher education students in response to their remote learning experiences:
“Before the pandemic, my teacher never really noticed me. But since all of our work is online and
we talk on the phone and Facetime, she really has gotten to know me and helped me so much. I don’t
think that I would have ever looked up to her as a mentor if this hadn’t have happened. Otherwise it
would have just been English 201 come and gone. Now I see Mrs. Boswell as a professor that helped me
and more importantly, cared about me. ”
--Andrew, Madisonville, LA
“Personally, the online transition for my school was very vague and confusing. The email I
received from school administration regarding the switch to online, virtual learning was unclear. We are
living in an unprecedented time, so I try to be understanding and accommodating with my university.”
--Taylor, Cape Girardeau, Missouri
“The transition to online school has been terrible. I feel like I don’t have a choice when it comes
to anything anymore. Teachers are assigning even more assignments than they did when we were
meeting face-to-face. I’m stuck. Anytime I reach out to my teachers, they just say we have to do this
work to fit it into the curriculum before the semester ends.”
--Nick, Wentzville, Missouri
“The transition has been rough. It was never an option, just an expectation. The expectations
are still not clear for online learning. It is extremely difficult to learn some of the material in an online
setting.”
--Cole, Columbia, Missouri
“Overall, we weren’t given many choices or opportunities to speak out. One of my teachers did
send out a survey asking what we preferred to make this transition easier. It is alot harder to keep up
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with assignments; I’ve missed several of them simply because I couldn’t find them, or the due date was
switched without clear communication.”
--Landon, Murfreesboro, Tennessee
“I haven’t had any choice on how the online learning functions. Some classes are difficult to keep
up with, due to the fact that some teachers have not adequately transitioned or set up our assignments
properly on our learning platform. I have made suggestions to a few professors on ways to make certain
things easier on us but professors have just said that things are fine the way they are. This transition has
been rough, I’m not going to lie.”
--Tanner, Carlyle, Illinois
Student perception is just that: perception. The good news about perception is that even
when it stings, it has the power to reconnect, revive and repair any mistrust or mistreatment.
Empowering students requires trust recovery. A question that I would love to have asked my
own professors was: “What else might I need to do in order to have students emerge into
happier and more productive students?” This type of reflective questioning will get us all
thinking above ground. Collaboration is always a win-win when it comes to perception
gathering. As important as it is for students to understand the adult perspective, the converse is
also true.
What Educators Can Do
Sometimes it is as simple as having a casual conversation while walking down the hall or
it can be as complex as creating a student empowerment team from scratch. There are many
student voice activists out there to help you with this initiative, such as Dr. Rick Jetter and
Rebecca Coda who also authored Let Them Speak!, Adam Fletcher who founded Soundout, or
Russel Quaglia who founded the Qualia Institute of Voice and Aspirations. If you are
wondering what you can do to “unsilence the silenced” in order to empower students, you will
also love hearing from the perspective of these inspiring educators:
“Educators have to realize this is a new routine for everyone with different backgrounds. Just like we
always do as teachers. We know our subject matter. We know how to teach and just being confident in
that. Also being caring and comforting to our kids as we always do. It’s been hard because the kids we see
daily are those that need school to escape from home. And now they are shut in there. It’s been very hard
on them and being there whether it’s via video classrooms, email check ins or phone calls, it’s a must.
This entire shift has exhausted me more than my typical 7a-7p day. I’m not necessarily doing anything
different but it is mentally exhausting especially when you have a heartbreaking email from a kid who
isn’t handling this well. You want to help. You try in every way you can but what they need is your
classroom and their peers.”
--Kimberly W, Winosha, Winsonsin
“As educators, our responsibilities are the same - just on steroids. Students are anxious, but still need to
take care of their work and reach out more. I strive to be accessible, clear, and encouraging. A good
number of faculty are using this time to check in on students as academic advisors. Faculty has
conducted business over email, so business is still operating as usual. There are always hiccups. This
opportunity to help students through these changes is a rededication to what we are all about. Teamwork
is essential to ensure we stay responsive to student needs and rise above.”
--Dr. Pam P, Rolla, Missouri
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“As educators, it is imperative during this time that we work to ensure that ALL students have access to
technology. Many educators are going above and beyond to make sure students have access to their work,
and if technology is not available, teachers are mailing packets home. This pandemic has truly brought
people together and instilled in our school community a sense of unity to do what is best for students. I
have observed many challenges during this time. Students and teachers are struggling to find a balance
between staying motivated with coursework but also taking care of personal and family needs. As an
administrator, I have reminded my teachers that this is an unprecedented time where we as educators
need to address the social emotional needs of our students and tap into the relationships established
during the school year. Another challenge is making sure that as a school we are being equitable and
making sure that our less fortunate students are given an opportunity to be successful during this time as
well.”
--Basil M, Atlanta, Georgia
“Basic human compassion and open communication is essential. Students will need lots of extra support
at this time and the social emotional well-being of each and every child is the priority. A curriculum,
whether it’s for regular traditional learning or distance learning, that makes the social emotional
learning needs of students a priority and ensures that all children are being taught to think critically,
collaborate effectively, communicate respectfully, and express themselves creatively, is essential. In a
world where children have been rushed from place to place, often on devices, we as educators and
parents need to create an environment where they are now given time and allowed to focus, to think, to
create and to learn. This is not ‘Real Teaching.’ Children are not getting the education they are entitled
to at the moment and we must accept that.”
--Jennifer, Providence, Rhode Island
“Flexibility is one of the most important things educators can offer. This includes flexibility in how
content is delivered (synchronous vs nonsynchronous.) Flexibility in how we ask students to demonstrate
competency. For example, I am asking my University class to make Tik Toks about creativity. Also,
flexibility with deadlines. I have many students with limited connectivity, students that share devices
with their family members and students who work full-time jobs. All of these mitigating factors should
be considered when creating online content.”
--Caitlin M, Cape Girardeau, Missouri
These narratives capture the heart of bringing various voices together. Coupled with students’
voices, educators’ voices thrive and blossom too. When such voices are molded together to
make sense of our educational systems, only great things can happen.
A 10-Point Notepad Prescription for Emerging through Student Voice
Whether your school or district is going through a crisis or not, it is important to uncover
what students need from their mentors and leaders. Here is a simple list to remind you about
some high demand needs.
1. Plan for communication with students. The rules of education are being rewritten.
Although today's students are extremely familiar with technology, communication during these
unprecedented times shouldn’t stop. Students should be given a clear and concise action plan
on how to finish the rest of the semester or the school year. They should be brought in on
helping to set up the new school year.
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2. Keep an open door. Sometimes, students are extremely hesitant to speak to an
educator directly about problems they may have. Instead, they usually discuss problems with
other classmates or their parents. If students are never told they are welcomed to speak out,
how can we expect them to ask questions?
3. Share your beliefs about being flexible. Students will feel more comfortable with
flexible teachers and situations. They will open up more. Students also like choices and
contributing to a cause.
4. Invite students to be creative and take risks. S
 tudents can be a part of creating
engaging lesson plans in order to remain connected. We know that students like programs
such as TikTok or Kahoot. It’s time to ask ourselves how we can structure our lesson plans to
meet the creative needs of our students.
5. Understand that adults can collaborate with students. E
 ven though educators don’t
always see students in person, collaboration doesn’t have to stop. A shared Google document
can work wonders with getting students involved and on board.
6. Listen during times of agreement or disagreement. Students have so much to say.
They need an educational leader who is there to keep them on track but also one who will listen
to their thoughts and feelings--no matter what they are.
7. Build relationships throughout the entire process. S
 tudents do not learn from
people they do not like. They need an educator who will actively make sure they are doing well
with their classwork and in life.
8. Be allies with students in the trenches. S
 tudents are looking for someone who is
willing to get their hands a little dirty in order to rise above any crisis. They want to know that
someone is in the trench helping them lift things above ground. Students don’t want to feel
alone in this journey.
9. Help students to understand what innovation means.  Students want to see
educators win through groundbreaking innovation. Teach them what innovation is and take
note of Rachelle Dene Poth’s chapter later on in this book.
10. Model kindness. Any crisis breeds difficulty. We have to consider students and
their families and other potential road spikes.
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Chapter 8: Transforming Relationships Between School and Families
by Dr. Amanda Mayeaux and Eric Nichols
Dr. Amanda Mayeaux works with emerging teachers and school leaders
and is a national consultant and author.
Eric Nichols is a principal in rural Burns, Oregon, a virtual school principal, and consultant.
“I think people are willing to talk about anything if you come to it with kindness.”
--Jacqueline Woodson
We want you to remember one thing before reading this chapter: What we write here is
not unique to reckoning with a global crisis, it is essential for our constant practices both in
education and as a united community of human beings who need each other to function and heal,
recover and emerge. Think of this chapter as a brushing up of a skill set that will never go away.
We all know that relationships “make the world go round.” We know that so many authors
write about the importance of building solid relationships. We all know that this is the essence
behind cherishing one another. So, why are we writing about something that we all know?
Easy. We have to remind you to sharpen your relationship building sensitivities because the
recovery of your staff and school relies on it. We have to take a step back. We may need to start
from scratch. We may need to gather the perceptions of our students and parents once again.
We may need to give teachers time to let it all sink in.
Grief has struck our entire world in powerful earthquake proportions. We have to
rebuild. We may need to hit the reset button. There will be a time where our learnings in
recovery mode might make the history books. You are the most important factor in the recovery
and emergence of your school and community.
So, now think back to the early Spring of 2020. In the midst of our quarantine
honeymoon phase, families and educators were seeking ways to work together in order to
navigate the waters of isolation and uncertainty. This collaborative spirit is not only exciting
but also unprecedented, as necessity forces educators to be open to sharing and trusting families
with sacred tools and information. Our kindness and care for one another creates opportunities
to engage in discussions. Families were forced to consider what 24 hours a day with their
children would be like.
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Transparency Wins
Transparency between school and families is defined in this work as the mutual sharing
of relevant information with a shared purpose and authenticity. We believe transparency
includes sharing all of the reasons behind decisions, actions, and communications between the
two entities. Finally, transparency is when words match actions. Schools include the
educational leaders, with teachers being the direct, front-line leaders between schools and
families. Possibly due to the nature of school, parents viewed schools through the lens of their
children and teachers viewed homes through the lens of the same children. The current state of
affairs has removed the child as a filter.
On one end of the spectrum, the COVID-19 crisis has opened up the homes of families to
teachers and the homes of teachers to families. On the other end of the spectrum, our global
crisis completely isolated children from their teachers and teachers from their students. This
dual relationship causes transparency on all fronts.
Whether our relationships were transparent prior to a crisis or not, this event offers us a
reset opportunity. Transparency builds trust and allows us to share the truth. The truth is we
are all concerned. We are all worried. We are all fearful. Additionally, we are all working to
find answers. Sharing these things with families in a direct, non-fear-mongering manner builds
trust and develops transparency. Telephoning or writing a letter to students who lack
technology is one way to be transparent. Connecting online with students for more than
educational purposes can open up lines of communication.
When we reached out to others, we were real. We had to be and we could be. It was
liberating, actually.
Admitting that we were struggling to navigate technologies was
transparent. Sharing our struggles with our own schedules and our own families was
transparent. We were not required to have answers. We were required to be transparent and
build trust. So we did.
Authentic Relationships Drive Recovery Too
Authentic relationships are built upon transparency and trust. When families know what
values educators hold and that the teacher understands these as well, then authenticity emerges.
Trust does not exist without authenticity and transparency. Authentic relationships between
families and schools develop when all parties believe their shared vision is the success of the
student. Authentic relationships emerge when we approach each other with kindness and offer
grace.
One of the issues may be understanding what success is and what markers define
success. Understanding each other’s aspirations and values may be where our common ground
diverges. Obviously, during this time in our history, standardized test scores and passing grades
are not used as our ultimate measures of success. Rather, parents and educators work together
to define success in broader terms, including academic, social-emotional and physical goals.
Helping parents keep students reading, creating, exploring and developing is critical.
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Purposeful Relationships Lead to Emergence
Building relationships between schools and families must have a shared purpose for the
relationships to be valued. The purpose should be focused on students and their development.
Our overarching purpose in education should be for every child to maximize their potential and
develop the whole child. During our crisis, the purpose of education still stood, but how we
achieved that purpose has changed. The how has always been fairly standard: Teachers teach.
Students learn. Then, they show results on assessments. During our crisis mode, we
reconsidered how to reach our purpose. Possibly there were broader goals and broader ways of
measuring success. These goals were not attainable without working together with purpose,
trust and transparency.
The first step was to ask ourselves some questions:
● What kind of relationships currently exist between our school and families?
● What kind of relationship do we need to exist between our school and
families?
● What can we do to achieve these relationships?
There were more questions to ask, but these started the conversations. During the isolation of
the pandemic, teaching and learning were different than during normal school time. We knew
that some schools and districts were ahead of many others and we should have turned to those
for ideas.
In Oregon, a decision was made by policy-makers to implement its solution to closing
down the school buildings for the year with a program known as Distance Learning for All.
Schools were to provide educational opportunities for youth due to physical distancing
requirements. As schools rolled out solutions ranging from using chromebooks to researching
online programs, supportive hands-on learning, phone and online check-ins, student meals and
more were planned; one thing became apparent: some at home were ready and some were not.
This readiness was not a surprise to educators. In every classroom, every day we
encountered differences and we differentiated those differences. Positive learning took place
even though difficulty existed for many.
Comments from parents included:
● “This has confirmed that I am not a teacher.”
● “I had respect for teachers before this but now...I never, ever have any desire to teach
children.”
● “Does the school pay for parent therapy?”
As we mentioned earlier, transparency is something that wins the day. These parents
were transparent with their own successes and difficulties while supporting the learning of their
children at home. This kind of open transparency led to further communication on behalf of the
school. Transparency won the day.
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Respect for Families is the Default Setting, Always
Families were impacted by the stress of the news each night showing deaths of the
coronavirus mounting and mounting. Perhaps many of your students’ families lost their jobs.
Perhaps they were directly impacted by the virus somehow. Whatever the impact, we did not
know what went on in each of our students’ homes. Zoom meeting videos allowed us to see
inside the homes of our students. Bedrooms, family rooms and kitchens were able to be seen
during video chats. Some were nice and some were not so pleasant. Some refrigerators were
full and some cupboards were empty. Our respect of students and their families whether there
was a crisis or not required incredible kindness.
Schools are about educating our young people, but they are also gathering places for the
community where we share our stories, our hearts and our minds. Our schools help connect our
communities and our communities grow up in our schools. Many teachers in our schools have
taught generations of families in our schools. They’ve taught a student’s grandfather and father
or have taught sisters or cousins as well. The connections between educators and families is
incredibly strong.
During times of crisis, a community must stand together and connections must be
strengthened. One example can be found in Natchitoches Parish in Louisiana. Natchitoches
Central High School decided to honor each senior by creating signs with their names and
pictures. The signs would line the bypass in front of the school. Families were contacted and
the cost was shared. Then suddenly, the community businesses, associations and citizens
stepped up and paid for the event! It is not difficult to make people feel like they matter.
Sharing Knowledge through Equitable Means
Strengthening relationships also depends on how we carry out measures to seek the most
equitable setting as possible for others to thrive in both inside and outside of school. Teaching
is more than simply sharing or pushing knowledge. Teaching is based on developing the whole
child. Tools can either strengthen or weaken knowledge sharing. One glaring issue seen across
the globe during our time of crisis was the “Digital Divide,” which has suddenly become wider
than we all originally expected.
As distance and remote learning was rolled out during times of crisis, what many school
districts saw as an inconvenience before, was truly a significant problem that was unfolding for
families and for schools even now. Some students lacked digital devices and many lacked
internet connectivity in their homes. This problem was exasperated and compounded when stay
at home orders were put into place due to physical distancing requirements. Family computers
may have been put to use for parents working from home. This created conflict in the home and
a recognition of a lack of resources. Most families do not have a device assigned to each person
in their homes. The need for sharing and creating user schedules may have been the solution,
but many struggled to adhere to such a schedule. Simply put, students needed technology
access for their education requirements.
Therefore, parent work versus student work importance conflicted with each other and
placed homes in the midst of technology battles. Additionally, in rural areas where high-speed
service was limited, even if a family had multiple devices, their internet was unable to support
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numerous users. The multiple struggles of our society were placed under a large spotlight for all
to see.
Then there were those families with no technology access at all. Some couldn’t afford it
and some did not have access to any digital services in their area. Students without the ability to
access their education digitally were not receiving the same education as their peers who
engaged within it each and every day. The solution for some schools was to ditch the digital
landscape and provide paper packets for learning. However, parents and students often needed
help with the paper packets.
So, does eliminating digital supports help the entire system that may have flaws within
it? Many disagree including Katz, Communications professor at Rutgers, cited by Woolley,
Sattiraju, and Moritz (2020) who noted that: “The notion that we cut off virtual learning for
everybody because we don’t have it for everybody is the right concern, but the wrong solution”
(p. 2).
Broadband access across America was something widely debated and it posed problems
for the relationships between schools and families to truly flourish. When educators thought
that students may have been lazy or incompetant, it actually could have been due to the lack of
equitable services to get the job done. The FCC reported that 21 million citizens did not have
access to suitable broadband.
Katz reported earlier, “When we come out of this crisis, we will see digital inequality very
differently, I think. We will see high-quality and consistent connectivity not as a luxury but as a
necessity” (p. 2). The digital divide is real. Our schools and our students have been impacted by
this divide. When students go back to school, but are sent home with homework requiring the
internet, we will continue to have a digital divide. We will continue to have a large chunk of
America without internet access.
Recovering and Emerging with Transparency and Purpose
On a Saturday morning Lead Like a Pirate Twitter Chat (#leadlap), host Principal Jay Billy
asked, “What practices did we need to keep in education during this pandemic?” Responses
were tremendous and ranged from the use of rolling out new technology tools, such as Flipgrid,
Zoom, Google Apps, and more. Other responses included the necessity of delivering food to
families and making sure that they were taken care of regarding their basic needs.
Having a renewed focus on the family during times of recovery, emergence and
rebuilding, are all encompassing within our responsibilities as educators. We continue to focus
on the minds of our students, including addressing their mental health issues but there is a need
to recover and emerge with our families alongside us.
Mike Krzyzewski, author of Leading with the Heart, writes about finding those who will
lead with their heart on your team: “Leaders have to search for the heart on a team, because the
person who has it can bring out the best in everybody else” (pg. 32). This gets us back to the
centered importance of building relationships with our students and families.
Our eyes can always deceive us and our hearts may sometimes fail us but we know that
you hold the power to lift others up during their time of need, which may also be your time of
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need too. Simultaneously, we may all be struggling together. But think of this struggle as a
commonality that we now all share in order to recover and emerge together. We can be
strengthened together through our collective honor of one another even though we may have
been found weakened by a global crisis. Through our students lie our families who also need us
now more than ever.
A 10-Point Notepad Prescription for T
 ransforming Relationships Between School and
Families
1. Both students and families need to recover and emerge. Families need your undying
support. Make it happen.
2. Kindness is essential for recovery. People will be grumpy, overcome with sadness
and depression or in denial of what happened in society. Stay calm, always. Be kind, always. If
anything, this crisis will hopefully bring about more caring citizens.
3. Relationship building is universal. This chapter is not strictly about recovery mode.
Solid relationships support daily modes.
4. Honor transparency with humility. We have seen the insides of homes. We have
seen people at their worst. Use this transparency as a tool for bonding with families. Offer up
your own struggles and fears.
5. Claim your biases. W
 hat we think is the case for something not happening may not
always be the reality of life. Claim your biases at the door. Do not always think the worst about
others.
6. Respect family realities. T
 he best that a family can give you may very well be all that
they can offer you.
7. Equity will be an ongoing challenge. K
 eep pushing on the boundaries of equity to
problem solve better ways to include everyone.
8. Apply lessons learned from the crisis. This learning process will stand the test of
time. What we have learned will readily be available for future generations of recovery and
emergence.
9. Keep track of lessons learned. C
 reating an archive will keep issues at the forefront
and historicize what needs to be dealt with during recovery mode. Keep a list of the lessons
learned. Record the issues we can find solutions for in the future. Every day, we are learning. See
these are a treasure rather than a burden.
10. Emerge with the future in mind. Amanda began teaching one of her university
graduate classes by playing Cher’s song, If I Could Turn Back Time. She asked students if they
could turn back time knowing then what they know now and what they would do differently in
the preparation for such a crisis? Their answers were primarily focused on building better
relationships and communicating more effectively with families. We can never turn back time,
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but we can take events from the past and use these to dream bigger for the future. What will
those dreams include?
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Chapter 9: S
 trengthening Mental Health & Trauma Programming
by Kristina MacBury
Kristina MacBury is the principal of Sarah Pyle Academy in Delaware, the 2018 NASSP Digital
Principal of the Year, a national speaker and author.
“A tendency to melancholy . . . let it be observed, is a misfortune, not a fault.”
--Abraham Lincoln
Adults Standing United
With natural disasters, national crises and traumatic events of the past, we have found
ourselves returning to these moments, after some time, long after the healing has been initiated,
reflecting on where we were, when we heard or found out about an event, what we were doing,
how we were impacted. Stories vary on a continuum of impact, grief and our general proximity
to the event. These reflections and discussions demonstrate our connections to these “historical
traumas” in our present day experiences, narratives and interactions. It also illustrates our
resilience for the affected communities and groups.
Currently, we are living in a historical event that uncategorically, affects us all,
unexpectedly, rapidly and globally. Our narrative is forever changed and has never been more
aligned to survival methods. The impetus and responsibility we have has educators to write our
path forward, supporting and creating opportunities in calibrating and aligning our purpose,
has never been greater. In order to do this, we must support our most vulnerable. We must find
a way to pave the path for this recalibration and mitigate as much of the trauma from this global
crisis as humanly possible.
As I reflect and consider our role now into the future, I think about my own state of mind
through COVID-19. Initial reactions may have been similar based on the circumstances
surrounding you--we are all connected by this pandemic. For me, my initial reaction was to
ensure the safety of my personal and professional family by immediately following directives
and figuring out what social distancing really meant. What did I have to do to be successful at
social distancing? How could I make sure my elderly parents had what they needed? How could
I take inventory of my students who I knew it would be difficult to connect with? What
necessities did I need for my family on the way home that last day--food, toilet paper, water, ice
cream, chips, dog food.
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I began taking temperatures and noticing symptoms in everyone in my family, multiple
times a day. Shortly thereafter, as I realized this was more like weeks than days, my concerns
shifted to planning for connection remotely, continuing remote instruction for students,
ensuring digital equity, when could our day time PJs could be changed into our evening PJs.
From there, navigating how to balance homeschooling for my own children while managing the
challenges of leading my school community through remote learning for a prolonged period of
time became more challenging. Non stop thoughts of how to provide professional development
opportunities for staff who wanted it and needed it; how to continue to provide mental health
resources for my community; did my kids eat today; did my students eat today; did I eat today;
am I experiencing symptoms of depression or anxiety; how can we promote students to the next
grade; how will graduation look; is that chest pain or am I experiencing symptoms of
coronavirus?
It is easy to empathize and understand how anyone’s mind can run away. For me I know
that I personally felt like I was on an emotional rollercoaster every day. I am very aware of my
mental health toolkit, triggers, strengths and weakness- and over the past month, I have felt the
most vulnerable I have in all my years. And let me be clear, I recognize how blessed I am--I are
healthy, my family is healthy, we have made contact with 100% of our students, we have the
necessities, I know I am not alone.
As Rebecca Coda indicated in an earlier chapter, there is a high frequency around our
current state of education where we feel overwhelmed, anxious, scared, uncertain, vulnerable
and out of control. Globally, we were and are still in a crisis. We were experiencing more than a
pandemic--we were experiencing the effects of a global, historical trauma--with the effects and
impact far from being identified. So then, how do we lead our school communities through any
time of crisis when mental health and trauma are so crucially important?
Leading our Youth
Long before we even imagined the world with Coronavirus, our youth were in crisis and
the statistics on the mental health of our children, ages 6-24, were alarming and the statistics
were getting worse every year. According to the Centers for Disease Control and Prevention
(CDC), the Substance Abuse and Mental Health Services Adminsitration (SAMHSA), and the US
Department of Justice, 1 in 5 youth aged 6-17 experience a mental health illness each year; 50%
of all lifetime mental illness begins by age 14 and 75% by age 24; suicide is the 2nd leading cause
of death among people aged 10-34. LGBTQ youth are 4 times more likely to attempt suicide
than straight youth. Over 50% of US youth aged 6-17 with a mental health illness received
treatment in 2016. High school students with significant symptoms of depression are twice as
likely to drop out compared to their peers. The continuum of mental health for our youth, for
everyone, can range from healthy, to stressed, all the way through to crisis at any time. And,
this is all within a non-crisis mode.
Our role and responsibility, as educators, in providing awareness, understanding,
support, as well as to strengthen the protective factors we are very much in control of, in order
to increase the likelihood of our youth to recover and thrive both mentally and physically, is the
same now as it was pre-COVID-19. Much like our physical health, our children can be mentally
healthy while also experiencing mental health challenges. The historical trauma of the
COVID-19 pandemic may be influenced by other risk factors, such as developmental level,
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exposure to previous trauma(s), pre-existing child and family problems, pre-existing mental
health challenges, available resources, ethnicity and cultural factors.
My personal family and students have given much insight to where our students are
amidst this global crisis. Even in our most supportive environments, our children are not sure
where they are: they are worried about how to act when they are in social settings once again,
not sure what they feel or why they act the way they are acting. From a clinical standpoint, this
makes sense. Dr. Bessel van Der Kolk, a leading researcher in the field of trauma has eloquently
stated: “trauma is fundamentally a disruption in our ability to be in the here and now.” Much in
the way of your future classroom setting, your students being on buses again, learning in less
remote methods, etc. is why we must institute programming that addresses current and future
mental health issues, crisis or not.
Planning Forward
How we set up success once we return from crisis will be paramount in mitigating the
impact of the trauma (of which we will continually realize) upon our return and likely for years
to come. The vulnerable populations will continue to be vulnerable, but new vulnerabilities will
exist from previous crises.
There is good news for educators as we begin to prepare for recovery from our global
crisis as psychologists and psychiatrists across the world will almost unanimously agree that
children are resilient, far more resilient as youth than adults are, when dealing with recovery
from traumatic events. This would include trauma where the effects of a crisis are still
unknown. Additionally, when connected to appropriate mental health resources, which is not
exclusive of doctors, therapists or medication, our youth can recover and thrive with your help.
More significantly, early identification and treatment of mental health issues reduces
progression, prevalence, length of treatment, cost and morbidity.
A.R.M.M.ing our Schools with the Necessary Tools
It is important to note that this is not a one size fits all approach for any community, nor
is happiness agency, mental healthiness or mental health awareness/education for any school or
program. What we need is to be structured, intentional, and consistent. Here is a potential
framework to assist in that thought process as we re-enter some sort of face-to-face (F2F)
engagement.
A: Acknowledge the current reality. Create an opportunity for awareness and
acknowledgement for how your students and staff are feeling, experiencing and engaging in
their new normal now and once we return to our buildings (however that looks). The continuum
of emotions could be very narrow and alike or wide and very different. Unfortunately, for some
of our communities, the complexities of the traumas from the COVID-19 crisis could be severe.
Loss of physical school time, graduation, coupled with loss of wages and financial stress at
home, loss of a loved one, loss of school community members, inability to grieve and increased
fear and anxiety was brought on by the crisis. In what ways can you incorporate having students
work through their issues within your curriculum?
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Dr. Brene Brown, writer and research professor, emphasizes that recognizing feeling
disappointed is OK: “We don’t know when this will end, but we do know it’s not forever and if
you’re a parent remember that perspective is a function of experience. The less experience, the
less perspective.” In Dr. Brene Brown’s new podcast, “Unlocking Us,” she has also given us
advice in other interviews where she reminds us that pain is pain. As educators, this is critical
to remember while teaching and mentoring students.
Acknowledging that we are sad, disappointed, angry or if our children are--regardless of
what they have or have not endured--is the first place to start. Creative writing or speaking
opportunities for you and your students can help to acknowledge feelings. We need to keep it in
perspective that everyone is in pain.
If a staff member received news that a parent is ill or they did not sleep over the past few
evenings, they may not be able to provide the level of support needed for your community that
day. Perhaps there is some other task they can accomplish while someone takes their office
hours. If anyone is feeling or expressing hopelessness or concerns of crisis (self harm, suicide,
substance use, violence) you must respond appropriately within your district reporting protocols
and align resources approrpriatley.
This will allow us to all be able to take the first steps in healing instead of trying to deny
or distract ourselves from the reality of our emotions, to give us permission to feel and deal.
Our natural instinct is to stay stuck in our heads and protect ourselves from having to deal with
what is actually going on. By acknowledging our experiences, what we are feeling and how it
impacts us, we can begin to understand what drives our feelings, fears and anxiety and begin to
change our perspective over time.
R: Reflect on the practices that you have in place to support and sustain students’ overall
well being. Structure is likely going to be very important for all of us when we return and when
we conceive a new educational process. Engagement is going to be critical. It is likely we will
have students that will not enter our buildings again. Have you considered how you will engage
them? What are the plans in place to support them? Deep reflection is necessary for figuring
out your current programming and future decisions.
Have students reflect on which times they may feel particularly worried or stressed. Can
they identify a pattern? Is it around a particular activity, time of day, etc.. By being aware of our
feelings and emotions and then reflecting on patterns when they occur, we can disrupt the
pattern. Together we can begin to identify strategies or actions we can take to cope or even
distract while we are still social distancing.
It is just as important for you and your support team to be exercising reflective structures
to continue to support the process and your recovery. Reflection as part of the process in
Trauma Informed Practice (TIP). Are the strategies we use to keep our students and families
feeling safe and secure still effective? Why or why not? What can we do differently? What do
we need to be able to service our community better? What information are our families giving
us? What have the students been saying about their habits? Can you identify further
opportunities for reflection in your practice and design learning experiences which will support
your students? Other opportunities and activities to increase school connectedness and
reflection could also include:
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● “Check and Reflect” Discussions
● Structured Reflection Journaling
● Habit Trackers (How much time is spent following news, how much sleep is one
getting, how much water are students drinking, how much exercise, with
reflection on the impact on mood, productivity and anxiety is taking place)?
M: Modeling good happiness agency, mental healthiness and overall well being is crucial
for learning. The best thing we can do for our communities now and always, is to model overall
healthy self-actualization and well being. Everyone is watching. Would you intrinsically trust
an obesity doctor who was overweight or a dog trainer whose dog was unkempt and untrained?
The stigma around mental health challenges are VERY real. Everyone has mental health;
everyone one has a brain and emotions. However, we have somehow been programmed that
mental health is taboo unlike physical health which is revered. The number ONE reason that
youth or adults do not seek treatment or help when experiencing challenges is stigma and fear
of judgement.
As we model mental healthiness and overall well being, it is also critical that we model
positive language around mental health--that we are supportive and intentional in the words we
use and do not use. We do not say things like, are you feeling crazy, bi-polar like, or use any
diagnosis as a feeling for communication with our students. This is also relevant in our day to
day common language. We would never hear someone say that Mother Nature is acting diabetic
today, would we? And how many times have you heard someone say, she is acting crazy,
bipolar, schizophrenic? This has contributed to the stigma that mental health has on our minds
in society.
Provide opportunities for your entire community to grow. Implement strategies designed
to support strong relationships: By building stronger relationships, students build agency for
themselves and empathy for their peers. Examples include Check/In and Check/Out Mentoring,
Virtual Restorative Circles, student-led health clubs, and morning meetings/closing circles
These are proven techniques that give students and staff opportunities to engage in dialogue
and check up on each other.
M: Manifest so everyone is aware and everyone is involved. Declare that you are leading
the charge by demonstrating why and how your intentional and strategic focus on overall well
being and health will provide the results everyone desires. Continue to create systems to
measure your success (student, teacher, and family perception surveys; behavioral system data;
academic growth, etc.) to ensure that what you are doing is working and to make any necessary
adjustments along the way. Make sure that you are providing opportunities for every
stakeholder group to have and activate voice.
If your school community needs more foundational information around why mental
health is important, provide resources for them. Are you finding that your common calming
zones are not adequate? Then add a calming zone to each classroom. When your champions
are ready to expand to more interest groups, allow them. Schedule mindfulness activities that
everyone can participate in daily. Discovering that your students are relying on one another,
provide training to support them with peer groups.
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“When grace moves in, guilt moves out.”
--Max Lucado
Additionally, we will be experiencing increasingly difficult times as we navigate overall
student mental health concerns and a return to normalcy. Some of the response and reactions to
trauma we likely will see might resemble mental health challenges--making the water murky to
determine if a child needs assistance or space. The need for our schools to have a strong
understanding of mental health challenges, warning signs, and connections to those that can
assist and partner when we are worried is crucial. Crisis does not breed mental health issues,
but crisis can compound or create new concerns that educators cannot ignore. Our curriculum
and support systems should place mental health issues and trauma at the forefront of conceiving
new programming advancements.
A 10-Point Notepad Prescription for Strengthening Mental Health & Trauma Programming
1.  Connect. T
 oday, tomorrow, a month from now, 6 months from now: just connect and
continue to connect and check in. Connect with your community, one another and those who
can provide mental health resources for your community.
2. R
 emember what WE can control and let go of what we cannot. You are leading and
suffering from this crisis, as well. Don’t let that slow you down.
3.  A
 .R.M.M. your school now and later. M
 ental Health and happiness agency is a focus
that will strengthen your school communities by offering opportunities and access for building
up protective measures for your students.
4. P
 rovide structure. Structure is critical to recovery. Include structure and consistency
in overcoming the trauma by focusing on mental health strategies within your school and
curriculum.
5.  P
 lan for recovery not compensation. Remember, there is nothing we can fix from
this global crisis; we need to work together to deal and build our toolkit in order to continue to
cope with the effects of the trauma, loss and mental stress from COVID-19 or any other crisis.
6.  M
 odel de-stigmatizing language. C
 reate a discourse that is inclusive of all.
7. F
 ind champions: Find champions for your school who are already aligned and value
mental health and school connectedness for your school. Make sure they are trained in how to
deal with trauma and mental health awareness for your school. Begin your plan now.
8. W
 ith great responsibility comes great responsibility. Know your resources and
know the warning signs. The time is now to recognize that what we need is for our schools to
be healthy both physically and mentally.
9.  W
 hat you FILL is what you SPILL: P
 ractice self care like it's your mission. We give
what we can right now by spilling what we have been able to fill in our cups. No one is 100% OK
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and that is OK. Take a deep breath, let it out and remind yourself that every student and parent
you engage with will know that they are not alone.
10. When in doubt, connect with a professional. If you are concerned, worried or know
that a member of your community is in crisis, take action and connect. Thoughts of sucicide
can never be overlooked.
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Chapter 10: Instructional Practices that Bridge Academic Disruptions
by Rebecca Coda
Rebecca Coda is the Co-Founder of Pushing Boundaries, Director of K-6 Curriculum at Cabot Public
Schools in Arkansas, a national speaker and author.
“Your problem is to bridge the gap that exists between where you are now
and the goal you intend to reach.”
--Earl Nightingale
Empathy has resonated loud and clear all throughout this manuscript. The practice of
empathy is the heartwork of what we do. Fully and deeply engaging in rigorous academic
learning requires Maslow before Bloom, Maslow during Bloom, and Maslow after Bloom. We
will always emerge with a deeper understanding as educators, through empathy.
An additional narrative has started as state and local leaders assemble task force teams to
develop reintegration plans. These plans not only empathize with the SEL needs of all, but also
focus heavily on THE academic achievement gap. Fitting five quarters worth of curriculum and
instruction into four quarters or four into three has never before been achieved on this
magnitude and scale.
The good news is . . . it HAS been done on a small scale through ambitious teaching,
ambitious collaboration and laser-like focus on high academic achievement for all. As Bethany
discussed in her Foreword, Moonshot Thinking embraces what we know already works and
morphs or adapts to make the new result even better. Moonshot Thinking keeps audacious
goals in mind. A strengths-based-approach to adaptation will surely help us emerge from our
global Code Blue. Whether we teach in person or virtually, big gaps or no gaps, everyone
benefits from evidenced-based-practices for teaching and learning.
Consider a Title 1 school that begins the year with 80% of their students arriving to class
on the first day of school from high-poverty homes while embodying high deficits in language,
reading and knowledge. This type of student arrives on our doorsteps in classrooms all across
the nation with a gap that is significantly wider than one academic year ago. Many students
arrive with a two year deficit or even greater. Closing achievement gaps within disadvantaged
populations is our mission. This is the whole purpose for meeting in professional learning
communities and analyzing data to serve students through a response to intervention or
enrichment process.

Recovery Mode

 72

As teachers, we are scored and ranked through high-stakes testing. The goal is always to
propel every student to achieve more than one year’s worth of powerful growth. Therefore, high
expectations and connected heartwork fuel ambitious teachers to set ongoing audacious goals.
This is what expert teachers, teams, schools, and transformative districts do best. By analyzing
the seven practices below, you will be reminded that we, as educators, are doing a LOT of
powerful and transformational work, the RIGHT way, already!
In the midst of tragedy, we must not lose sight of the positive, audacious work that expert educators are
already doing the right way.
Through research and brain science, we know there are many practices that stand the test
of time. They are evergreen because they retain freshness, interest, results, and purpose.
Regardless of if we return to school fully online or not (or experience some sort of hybrid model),
the following practices transcend the challenges that were handed to us. They transcend the
everyday obstacles of poverty, learning disabilities and knowledge gaps. Our global Code Blue
alarm has blessed us with an opportunity to refine our practices and keep doing what we do
best--all while emerging bigger, better and more worthwhile.
We must invest in the teacher as a professional and practitioner with autonomy to teach
humans over standards. Standards are a progression of learning, not a canned one-size-fits-all
model of learning. Growth matters, high academic achievement matters, and success matters,
but not at the cost of hammering a square peg into a round hole. As we examine the following
seven practices, consider this personalized question, “How do I invest in gaining knowledge of
my standards, understand the progressions and complexities of content, activate the artistry of
pedagogy and reckon with the collaboration skills needed to ensure a well-balanced highly
effective classroom of high expectations?”
Practice #1: Embrace the Mindset of an Expert Teacher with High Expectations
In her book, Expertise in Every Classroom, Dr. Amanda Mayeaux interviewed expert,
“decorated” teachers who have the “it” factor. These are educators that “teach like a pirate”
(Burgess, 2012) and inspire every student to not only progress forward in their learning, but
connect with the world around them with joy and purpose. She interviewed “pirate” teachers
who held awards, such as the Disney Teacher of the Year and state and national teachers of the
year. She sat down with them through conversation to uncover why and how they became
expert teachers. Dr. Mayeaux shares, “Effective teaching can be learned and translated into
student success. It is more elusive. Expertise is not based on years of experience or a college
degree. Effective teaching continues to be developed” (Mayeaux, 2020). In other words, if you
aren’t already considered an expert teacher, you can become an expert “pirate” teacher, too. Our
biggest hope is that every educator will embrace this desired mindset (of an expert teacher with
high expectations) and emerge even more effective as a result of any crisis or just day to day
victories needed so very much by our students.
Expectations begin with core beliefs. For example, the Kids at Hope philosophy states
that, “All Students are Capable of Success, No Exceptions!” (Kids at Hope, 2020). Do you truly
believe that all students can succeed? With a belief system that encompasses all students, an
audacious goal has already been set. And, because it has been set, it can be achieved.
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High expectations are not simply setting a high score for a student to achieve on a goal
setting folder for their standardized assessment, but is rather a belief that all students can learn
even if it is on a different day or in a different way outside of such an assessment. This places
the responsibility on the teacher to adapt their teaching rather than expecting students to adapt
how they learn.
Expert teachers with high expectations have vision. The National Board for Professional
Teaching Standards identifies five core propositions which set forth a vision for accomplished
teaching. Accomplished National Board Certified Teachers must demonstrate these core
propositions through feedback, reflection, and classroom evidence. (NBCT, 2020):
Proposition 1

Teachers are committed to students and their learning.

Proposition 2

Teachers know the subject they teach and how to teach those
subjects.

Proposition 3

Teachers are responsible for managing and monitoring
student learning.

Proposition 4

Teachers think systematically about their practice and learn
from experience.

Proposition 5

Teachers are members of learning communities.

When teachers are committed to these high expectations and possess vision, they are
capable of developing the skill set of an expert teacher. In Visible Learning for Teachers:
Maximizing Impact on Learning, John Hattie (2012) shares five dimensions that delineate an
expert teacher from an experienced teacher: Expert teachers...
1.
2.
3.
4.
5.

Can identify the most important ways in which to represent the subject that they teach.
Are proficient at creating an optimal classroom climate for learning.
Monitor learning and provide feedback.
Believe that all students can reach the success criteria.
Influence surface and deep student outcomes.

High expectations in the classroom can be demonstrated through communicating
learning targets, empowering students with choice and voice, hooking students, energizing,
individualized goal setting, providing continuous authentic feedback and engaging them in
high-interest and relevant real-world connected learning. To get there, teachers must become
reflective in their practice, seek to learn from others and rely heavily on constant feedback from
students, colleagues and mentors. Embracing a mindset of an expert teacher and high
expectations is a necessary practice to ensure a well-balanced highly effective classroom.
Mindsets drive our ability to practice our content and craft more deeply.
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Practice #2: Know your Essential Standards & Content Deeply
Some teachers believe that if you mapped out every teaching standard for an entire year,
there isn’t enough time in the day, quarter, or year to teach all of the respective learning
standards for a particular content area. Organizations, such as Achieve the Core (2020), offer
guidance in teaching depth rather than breadth:
Rather than racing to cover topics in a mile-wide, inch-deep curriculum, CCR standards require
us to significantly narrow and deepen the way time and energy are spent in the math classroom.
We focus deeply on the major work of each grade so that students can gain strong foundations:
solid conceptual understanding, a high degree of procedural skill and fluency, and the ability to
apply the math they know to solve problems inside and outside the math classroom.”
Content and knowledge needs to be mastered, not “covered.” By zooming out and
conceptualizing the bigger picture, it takes the fixation off of “tick-boxing a skill” and shifts the
focus to enduring understanding and continuous learning. Recently I read, The Knowledge Gap,
by Natalie Wexler. As a journalist, she decided to tackle the educational reform movement by
interviewing and observing classrooms across the United States. Her goal was to reveal an
explanation for America’s lack of progress. She shared these thoughts: “What if it’s possible to
provide all students, including the neediest, with the kind of education that enables them to
enjoy learning, understand and retain what they read, become responsible citizens and even
increase test scores? What if it turns out that the best way to boost reading comprehension is
not to focus on comprehension skills, but to teach kids, as early as possible, the history and
science we’ve been putting off until it’s too late? (Wexler, 2019).
Natalie Wexler believes that the CCS is not a curriculum, but rather a list of skills that
students should acquire at the end of each year. We must focus on rich vocabulary and
knowledge about the world around us (past, presen, and future), more so than just focusing on
skills. We must give access to rich vocabulary and content knowledge especially to our students
who have the greatest deficits.
It is important to vertically and horizontally analyze our standards and content
knowledge in order to scaffold and progress through enduring understandings and continuums
of learning. But, we must also know informational content topics deeply and provide rich
learning experiences for all students to experience academic vocabulary through a deep learning
of content.
This is possible through practices that include Socratic Seminars, audio, visual,
reenactments and strategies that make science and history come alive through rich oral
language and written responses. Erik Francis will share more in Chapter 12, when he expands
on deeper thinking (depth of knowledge) and Steve Sostak and Aaron Moniz will showcase their
Empathy to Impact project in Chapter 16 which integrates a deep understanding of content
within multi-disciplinary standards and purpose-bearing approaches.
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Practice #3: Evidence-Based-Teaching
Visible Learning
When thinking becomes visible, evidence for learning and growth become part of the
teaching and learning cycle. Expert educators highly value research-based strategies and best
practices that are proven over time to always work. Practices that are evidence-based and
replicable will produce achievement gains. John Hattie spent fifteen years researching over 800
meta-analyses of schools that go back more than fifty years. The research involves millions of
students and represents the largest evidence-based research data set regarding what actually
works in schools to improve learning. In addition, authors Doug Fisher and Nancy Frey joined
John Hattie as co-authors in their visible learning series that showcased the greatest influences
on student achievement (Fisher, Frey, Hattie, 2016). These sound findings and recommended
practices stand the test of time whether a crisis presents itself or not.
The Art and Science of Teaching
Expert teachers integrate intentional strategies that showcase their artistry of teaching,
learning and connection to students. Robert Marzano, researcher and author of The Art and
Science of Teaching is a leader in offering strategies that net big results and endure over time. In
his latest book, he shares additional key strategies in the following categories: learning targets,
direct explicit instruction, deepening lessons, engagement strategies, communicating high
expectations and more (Marzano, 2017).
The Science of Reading
I feel very blessed to work in a state that has taken a nation-wide lead in the science of
reading. Arkansas, through the Department of Elementary and Secondary Education (DESE),
has dedicated their expectations, resources, training and coaching support in order to increase
student achievement through the science of reading: The Reading Initiative for Student
Excellence (R.I.S.E. Arkansas) utilizes: the simple view of reading, the Scarborough Rope model,
and developing automaticity through orthographic mapping.
The human brain was not born to read. Reading is not intuitive and comprehension will not
progress until gaps are filled through intentional reading instruction. Expert reading
instruction requires direct, explicit and systematic teaching.
The Science of Mathematics
In addition to their dedication to the science of reading, Arkansas DESE is also dedicated
to the science of math through Arkansas Math QuEST (Quantitative Essentials for Students and
Teachers). This in depth learning focuses on The National Council of Teachers of Mathematics
(NCTM)’s Mathematics Teaching Practices and the Standards for Mathematical Practice as the
research-based foundation for exemplary teaching and learning. Principles to Actions:
Ensuring Mathematical Success for All is another guiding book to ensure a deep understanding
for teaching the science of mathematics.
Most, if not all, states have robust resources that are centered in research-based
instructional best practices. These cannot be lost within recovery mode procedures. That
which works needs to stay at the forefront of a new educational movement. As schools delineate
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which programs will work best for their students in the future, the structure of graduation
requirements is embedded within such discussions which Dr. Rick Jetter will explore later on in
Chapter 13.
Practice #4: Interdisciplinary Learning
With an overabundance of standards, knowledge and skills that are necessary for all
students to learn, how will we have enough time to prepare them for real life after high school?
Principal Diane Tavenner is the author of Prepared: What Kids Need for a Fulfilled Life and leads
one of America’s most innovative public schools. She focuses on integrating multiple content
areas with student talent and purpose (Tavenner, 2019).
“We wanted to teach kids not just what they needed to get into college,
but what they needed to live a good life.”
--Diane Tavenner
Diane took an underachieving high school of poverty from failing to SAILING. Not only
did every student graduate, but they ALL graduated with an acceptance to college. So the
question is, how did she do it? She applied her expert teacher skills to every classroom through
personal relationships, close partnerships between school and families, high quality instruction
and through authentic community-based passion projects. Again, Aaron Moniz and Steve
Sostak showcase an in-depth approach to implementing this integrated approach through their
Empathy to Impact project (Moniz, A., Sostak, S., 2020).
Practice #5: Rely on the PLC Process to Drive Instructional Decisions
Professional Learning Communities
As an instructional coach, the most effective process we implemented in our school (that
resulted in high student achievement), was the PLC process. I remember when Solution Tree
first rolled out PLCs years ago. It was a novelty that soon turned into an effective way of
communicating and planning, because it worked. Over the span of two decades, some teachers
have been trained upon hire while others have simply used the term PLC in a loose and watered
down version. Unless we focus on implementing the PLC process and protocols through
reflection and fidelity, we risk falling right back into typical team planning, exclusively.
If we are to close one of the widest academic learning gaps in history, we must rely on
PLCs processes. We cannot lose sight of one of the most powerful processes within education
that net achievement and results.
As I began reviewing my PLCs at Work Institute guide from 2016, I am reminded of the
magic to transform schools and the impact we can make on student achievement through
professional learning communities. Here are few key learnings from their institute:
● The critical question in a PLC is not, “Do we collaborate?” but rather, “What do we
collaborate about?” You must not settle for “collaboration lite.”
● Co-laboring the wrong work won’t improve student achievement. U
 ntil doing the right
work becomes the norm, giving educators time to collaborate will not impact student
achievement.
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● Critical Corollary Questions: If We Believe All Kids Can Learn . . .
1. What is it that we expect them to learn?
2. How will we know when they have learned it?
3. How will we respond when they don’t learn?
4. How will we respond when they already know it?
● What is the level of curricula work in your school?
1. Intended: What we want them to learn.
2. Implemented: What actually gets taught.
3. Attained: What they actually learn.
Whether you have attended a Solution Tree PLC training or not, consider assessing your current
reality using Solution Tree’s Professional Learning Communities at Work Continuum: Laying
the Foundation. Professional learning communities provide a common goal, criteria for
proficiency, and an opportunity to collaborate on strategies that work. Analyzing student work
and misconceptions, feedback from colleagues and working through a guaranteed viable
curriculum all set the stage for high quality planning (Solution Tree, 2016).
PLCs 2.0
Wherever you are is exactly where you need to be (Birk & Larson, 2020). As educators, we
are innovators who are constantly improving on what has been established in order to meet the
needs of our organizations and learning communities. Building on the PLC process, Cale Birk
and Garth Larson take PLCs to the next level as they pursue observable impact. Authors of PLC
2.0: Collaborating for Observable Impact in Today’s Schools share:
PLC 2.0 is all about connecting educator actions to the impact they have on students in the classroom so
that teachers know that their collective actions make a difference to student learning. And we know that
teachers believe that their collective efforts make a positive difference for student learning regardless of
the students that they teach (AKA. collective teacher efficacy) which has the highest effect size for
student achievement of ANY factor that contributes to student success!
--First Educational Resources
First Educational Resources offers an Attribute Analysis Tool that allows your team to
analyze the ease or difficulty of instructional implementation and level of impact. You can
reflect on where you currently are in your PLC journey. Have you shifted from simply holding
a meeting to a grade level planning meeting where you divide up planning or have you truly
made a shift to operating as a PLC which might utilize a Solution Tree reflective tool for
rigorous content planning? Such tools can include student work samples and adapt instruction
aligned to formative assessments. This is a good place to begin.
Implementing a common plan, with a common language, for a common purpose, will
always net results when supported by observable evidence and artifacts that demonstrate
mastery.
Practice #6: Use Frameworks and Protocols to Plan Intentionally
Whether you are planning for direct, explicit, or systematic instruction through a phonics
lesson or an inquiry approach to math or science lessons, expert teachers plan intentionally.
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There may be a specific planning protocol that is aligned with your curriculum which demands
intentional spiraling or scaffolding of skills. No matter the protocol or framework you choose
for planning, effective instruction will require knowledge of students, knowledge of standards
and the art and science of teaching and high expectations. Closing wide achievement gaps are a
result of intentional planning for the alignment of curriculum, instruction, and assessment (see
Appendix 3 for Frameworks and Tools).
Practice #7: Responding to Students through Enrichment and Interventions
How will we respond to students when they learn what we have taught? How will we
respond when students do not learn what we have taught? As we analyze student work and
student data through our PLCs, our students will benefit from a strengths-based approach
(growth model), not by analyzing their gaps in learning (deficit model). When we analyze what
students know and are able to do, we can springboard off of their strengths and bridge to the
next learning point in their continuum. Making a list of what students can do will support
“What’s right?” instead of “What’s wrong?”
“When students return to school, put every child’s name on the Leaderboard. Students bring strengths to
the 1st weeks of school and we should not hyper-focus on their gaps from the closing of schools.”
--Dr. Steven Weber
A Strengths-Based Approach
Too many people are worried about learning loss, skills gaps and how to overcome the
end of the school year. The students we have in our schools next year have skills. A
strengths-based approach is best for all stakeholders and students. We do not need to tell
students, "You missed so much school and we are going to try our hardest to help you catch up.
We are nowhere near where we should be at this point in the year, but we are going to work fast
to catch up." Jade Rivera (2020) shares, “When we educate in a strengths-based fashion, we are
not ignoring weaknesses. Instead, we are reframing weakness into an opportunity for growth.
How that opportunity is organized and shaped has a lot to do with what the student’s strengths
are. In a strengths-based classroom, we offer the student a chance to learn what they need in the
way that they want.”
Depending on your school, you may have the opportunity to participate in a school-wide
RtI time where students walk across grade levels to “W.I.N.” time or “What I Need.” If you do
not have a school-wide intervention system, you may participate in a small scale version within
your grade level team or even within your own classroom.
The success of the individual child lies within an individualized continuum of learning in
response to each child’s strengths. Ask yourself: “How do I invest in gaining knowledge of my
standards, understanding the progressions and complexities of content, the artistry of pedagogy,
and the collaboration skills needed to ensure a well-balanced highly effective classroom of high
expectations?”
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A 10-Point Notepad Prescription for Instructional Practices that Bridge Academic
Disruptions
Whether your classroom, school, or district is facing a Code Blue, a community of poverty
and/or academic deficits, it is important to cling to those instructional practices that we know
have historically worked. As a result, it is important to remember the following ten key points:
1. Maslow (before, during and after) Bloom. Empathy is the cornerstone of every lesson
every day. Maslowe’s Hierarchy of Needs must be considered throughout the entire learning
process when utilizing Bloom’s Taxonomy.
2. S
 et ambitious learning goals to close academic gaps. Students are resilient and can
co-labor in achieving personalized learning goals.
3. C
 ontinue with what works and build on that. Reflect on what worked
pre-COVID-19 and through virtual learning. Look for the common denominator and build from
there.
4. C
 elebrate expert teachers and invest in more. We have many experienced teachers
who may or may not produce academic gains. Our expert teachers have the “it” factor and we
must seek opportunities to use their strengths in order to replicate their qualities in others.
5.  I nvest in the teacher as a practitioner, not in programs. Align professional
development experiences and job-embedded coaching experiences with effective practices,
rather than skills that are isolated to curricula.
6.  M
 aintain high expectations. No matter the demographic, students will always rise to
high expectations. If they believe they can, they will. If they believe they can’t, they won’t.
7.  K
 now your standards and content. Just like PLCs, over time, we can easily slide
farther and farther away from the original point of origin. Referring to the standards, by
studying academic content, sets the bar for closing the knowledge gap.
8. R
 ely on evidence based teaching strategies. T
 here are many Pinterest-perfect
lessons and easy to print Teachers Pay Teachers lessons, but just be sure that everything you do
has a purpose and is linked to an evidence-based-strategy.
9. I ntegrate content. Relevance, authenticity, and real-world connections can only
happen when teaching and learning intertwines with two or more content areas.
10. T
 ake a strengths based approach to interventions. O
 ur students will be arriving
with bigger deficits. Let’s be their cheerleaders of what they can do and start there. Let them
experience success and belonging. With intentional planning, academics will follow quickly
behind.
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Chapter 11: The Importance of Creativity during Recovery and Emergence
by Julie Woodard
Julie Woodard is a 4th grade teacher at Pullen Elementary School in Texas, an artist and infographic
designer and a consultant.
“Creativity is the process of having ideas that people value.”
--Sir Ken Robinson
If we, as a collective culture, learn nothing else from our time of seclusion, we must all glean
that being creative and sharing our creativity, quite literally, keeps us sane! Song, dance,
photography, drawing, needle arts, sculpture, and more, whether created individually or with
amazing technological collaboration, has kept a nation at ease, and in fact an entire globe,
interconnected. The collaboration and celebration of creativity has reached monumental levels
and I, for one, couldn't be happier about it. Art, music, drama, theatre, sculpture, or even
collaborative doodling has kept us from losing our ever-loving minds!
Grassroot Therapies Strengthened Us
We have witnessed, on a grand scale, what collaboration can do, while being secluded and
separated from one another, physically. Musicians, actors, dancers and lay people are singing
from their balconies, creating beautiful music, and celebrating life in ways that they quite
possibly found themselves “too busy to be in or unable to create within” in the past.
Due to this new physical hiatus that we were all feeling and even swelling from, we are
actually thriving in many aspects. Musicians are creating collaborative pieces with one another
across the globe. Artists are sharing work that is offered as collaboration. Authors have been
reading their publications live for the world to hear.
Without going deep into brain science, therapeutic methods can involve hands-on
activities that even “soothe the [most] savage beast.” Time stood still with our epic pandemic,
but getting back to grassroots therapies to strengthen the mind and soul took rapid form for
millions of people around the world. Children were reading books, painting, developing chalk
art, creating memes and producing music videos on YouTube like never before. While time on
one’s hands is certainly evident, there is something to be said about how we have entered into a
new “creative renaissance” which will, forever, be an historical peg on our map of time.
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A Creative Renaissance
Wouldn’t it be a fantastic outcome from our global experience if we maintained this
global connection and collaborative mindset while continuing to find ways to share a bit of
ourselves well into recovery? From such experiences, emergence is inevitable.
What if we continued to use technology in creative and inventive ways to collaborate
artistically with fellow artisans around the globe? What if, during and after recovery, we took a
good look at what art did for us, how it helped us to breathe, relax, feel comforted, or feel
connected? What if we kept those feelings long into recovery where it becomes a personal and
societal emergence?

The fear, panic, and angst that we all may have been feeling actually sparked a creative
renaissance in 2020 as we look for the economy to shoot off the charts in positive reformation
for all the world to see. The arts will be acknowledged like never before due to the healing
effects and ode to time engrossing us with fulfillment and enjoyment that so many people have
engaged in. True emergence needs typical recovery from loss. We have all experienced a loss in
some way: a loss of money, time, loved ones, personal face to face experiences, but with such
losses come rejuvenations in our creative spirits to do things that heal us, make us feel good and
help to emerge us into something new.
The Family Next Door
During the COVID-19 crisis in Fort Worth, Texas, a family was seen rolling a wagon
filled with teeny spring potted plants. At each home, young children took a potted plant with a
handmade encouragement card and placed it on the front stoop of their neighbors. My daughter
pushed the infant stroller while her older three siblings made these kinds of creative deliveries.
How many seamstresses, across the country, used their creative skills to sew masks of all
sorts of patterns for those in need? Creativity has been used to support others in ways beyond
our imaginations. Personally, I have created over 300 masks for nursing homes, hospitals, elder
communities and many more groups who needed them.
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Artisans have been sharing their work in unprecedented ways to help the global
community not only to survive during this unique time but to thrive and celebrate our world.
Jerrett Lerner, @Jerrett_Lerner, has shared his immense creativity on a daily basis since the
beginning of our societal stay-at-home quarantine. He has provided art, text, humor and
inspiration to children and adults all over the world. A creative renaissance was far from our
thoughts months ago, but it has become a true world brand during times of challenge. Here is a
sample of his motivational, creative tool to promote learning and fun through a creative sketch
brought to you by this renaissance.

Jarrett represents the “family next door” with his global outreach--as if he was knocking on our
own creative doors miles and miles away.
I was raised through the use of Vince Lombardi quotes delivered with the strength and
size of the entire Green Bay Packer team: “When the going gets tough, the tough gets going.”
Looking towards recovery from our current times and thinking about this Lombardi
long-standing-mantra of mine, maybe “when the going gets tough,” people should stop and
breathe, take some time and recover and emerge in ways that they could create something for
themselves and for others.
This book, itself, is a collaboration of creativity thrusted on our to-do list by a passion of
Pushing Boundaries thought leaders to do nothing other than recover, ourselves, and help others
to emerge as something new and different--a better version of ourselves which can spread
throughout communities all over the world.
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“Creativity, now, is as important in education as literacy and we should treat it
with the same status.”
--Sir Ken Robinson
As we head into our own recovery period, we all need to remember to recover at our own
pace, in our own way, and with our own timing. There truly is no wrong or right way to do this.
Yet, redefining our new normal will be something that creative outlets can capture and archive
for mankind, forever.
A 10-Point Notepad Prescription for the Importance of Creativity during Recovery and
Emergence
1. Recover through your hands and craft. I wanted to hold my family. I wanted to put
my grandchildren on my lap, but could not. I wanted to hug my kids who are grown and live
away from me, but could not. What you were not able to do in the past depended on your
creative outlets to heal you. Don’t stop the creative emergence even when things get back to
normal (whatever that might look like).
2. Realize that a Creative Renaissance was born out of a crisis. Good things have
happened during this time of separation and crisis; great things that will last into the future and
through your recovery can lend itself best to utilizing any kind of creative outlet.
3. Make time for creativity.  Do what you love. Make time for creativity in the future of
your busy lives. We all have full plates. Apparently, I a
 lways have. I’ve said on numerous
occasions: “I just need the world to stop so I can catch up.” Guess what? I’m still swamped.
I’m still behind. But, I feel that creativity has saved me from losing meaningful spouts of
emergence.
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4. Design a creative relationship with others. W
 hat you do for your own enjoyment can
help others around you.
5. Teach your students about creative recovery and emergence. Our students need to
be guided into the creativity of their own selves before they can connect it to others. Explicitly
teach them about how this crisis emerged into new frontiers. I received this letter from one of
my 4th graders:
Dear Mrs. Woodard: The last few days were the hardest days of my life.
Probably because I cannot see my friends or you. This was really hard
for me and I hope it never happens again. All I want to do is go back to school.
I want to see you again and all my friends. It would mean the world to me if I
could see you again. Thank you for being an amazing teacher. Thank your for
sharing pictures in Google Classroom. I hope to see you again.
This represents trauma. This was the voice of a nine-year-old experiencing loss. Maintaining
connection was important, but continuing creative communication was key and recovery was
life changing.
6. Remember that creativity is the cornerstone of relationship building. Creative
outlets can bring people together. Dr. Brad Johnson [@DrBradJohnson] shared: “Relationships
before rigor. Grace before grades. Patience before programs. Love before lessons.”
How can we share and model creativity for our students so that they build relationships through
their own emergence and innovation?

7. Create a creative landscape. U
 tilize different methods for your creative rejuvenation
and use them simultaneously. Move forward with what hits your heart and take heed to what
tools, supplies, or common ordinary materials you can use to create your own creative
renaissance.
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8. Represent your current reality. Part of the recovery process is to creatively represent
your current reality. It will act as an artifact of the times--similar to a museum archiving your
work.
9. Use creativity to springboard your dreams. Emergence calls for creative
dreamscapes. What do you imagine the future will look like and what do you envision your
dreams to be as you hope that they come true? Now go and paint it. Write it. Weave it. Sculpt
it.
10. Respond to and support others’ creative recoveries and emergences. Y
 ou can be
the greatest ally to those who are working alongside you to create the emergence of a new
creative renaissance that this crisis has ultimately designed. Be a supportive artist by not
critiquing quality, but helping those to see their talents flourish. How can you do this for your
students, as well?
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Chapter 12: The Joy of Rigorous Learning
by Erik M. Francis
Erik Francis is an international consultant and speaker, author and a top 3 recognized guru in
education. He is also the owner of Maverik Education.
“It is the most important art of the teacher to arouse the joy of creating and recognizing.”
--Albert Einstein
November 2019 was my third visit to Singapore in order to provide professional
development for hundreds of educators. I was invited to return to a school where I presented
previously in the spring. This time, I would train educators on teaching and learning for depth
of knowledge using good questions and Webb’s DOK Levels. However, I received a request
from the school to focus the training on how to create DOK learning targets and good questions
that will engage and encourage students to develop, demonstrate, and discover their joy of
learning.
“Joy of learning?” I asked. “What do you mean by that?”
Both the school leader and conference organizer requested that I focus less on teaching
and testing the standards and more on how to develop and deliver deeper learning experiences
that are engaging and meaningful. The goal was to have students recognize and realize the
importance and intention of what they are learning can go way beyond passing their national
examinations. They wanted students to discover and develop the personal value – or joy – in
what they were learning.
To better understand what exactly the school meant by the joy of learning, I researched
the topic further to discover that this was not a specific school-wide initiative. It was the goal of
widespread reform within Singapore’s overall educational system. Singapore’s Ministry of
Education realized that their education system needed to change “in order to equip the young
with the skills and attributes they will need to succeed,” not just academically, but also
personally, professionally and socially (Sim, 2018). One of the trade-offs, according to
Singapore’s Education Minister Ong Ye Kund, would be an understanding that “a balance of
rigor and joy – how much robustness we want in the system and hard work we require from
students, should exist, versus making learning fun and nurturing the joy of learning in our
students.”
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Simply put – Singapore and its Ministry of Education wanted teaching and learning to be
cognitively demanding but also personally desirable. Schools and staff should develop and
deliver deeper learning experiences, at all times and in all places, that carry out such tenets.
What Is the Joy of Learning?
The joy of learning is not just a philosophy. It’s an academic concept that examines and
explains the positive intellectual and emotional effect of education on learners (Udvari-Solner
and Kluth, 2007). The word “joy” describes the positive attitudes, beliefs, and feelings students
experience from teaching and learning. The core idea of the joy of learning in education is not
only fundamental, but it is also fulfilling and even fun. The enduring understanding is that
students will recognize and realize the importance and value – or joy – of learning not only in
school but also as a lifelong process if they feel a personal and positive connection with the
learning process and overall situation (Rantala, Uusiuatti, and Määtta, 2016).
That’s what makes the joy of learning unique. It emphasizes the positives of learning.
What qualifies learning as a positive learning experience? What are the positive feelings
students develop from learning? How can we deliver positive learning experiences that will not
only develop positive feelings but also demonstrate positive results? The research on the joy of
learning seeks to make the responses to these questions more evidentiary versus existential or
philosophical by providing a description about the concept of the joy of learning as a practice
rather than a philosophy.
What Is Rigor?
Most definitions and descriptions of rigor focus on the learning expectations set by the
standards or the specific activities, items and tasks students must complete and meet. For
example, the cognitive rigor of a learning expectation depends on the following:
●
●
●

What is the cognitive action students must demonstrate?
What is the complexity of the content knowledge students will develop?
What is the context in which students will understand and use the knowledge?
(Hess et al, 2009; Francis, 2016).

Cognitive rigor is a concept first developed by Dr. Karin Hess, who superimposed the
Cognitive Process Domain of Bloom’s Revised Taxonomy with Webb’s Depth-of-Knowledge
Levels in matrix form. The Hess Cognitive Rigor Matrix (CRM) is a resource and tool educators
can use to mark and measure the rigor of activities, items, problems, questions, or tasks based
on the level of thinking students must demonstrate and the depth of knowledge students must
understand and use in a certain context.
Barbara Blackburn’s definition of rigor, however, provides a more student-centered
approach and perspective, describing how students experience and engage in rigorous teaching
and learning:
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“Rigor is creating an environment in which each student is expected to learn at high levels, and
each is supported so he or she can learn at high level, and each student demonstrates learning at a
high level.” ( Blackburn, 2008).
Like the joy of learning, Blackburn’s concept of rigor is both academic and affective. It
addresses both the intellectual and emotional effects of a rigorous learning experience for
students. The learning expectations are set high or are demanding. However, each student is
supported so they can demonstrate their learning at that high level.
Webb’s DOK Levels can also be used to establish the four different levels of rigorous
learning students can experience. Each DOK level demands students to demonstrate their
learning within a certain context and for a specific purpose. For example:
●

DOK-1: These learning experiences focus on knowledge acquisition. Activities, items, and
tasks only require students to recall information or recall how to use procedures correctly.
No further explanation, justification, or extension is demanded. Students are only required
to know just the facts or how to j ust do it.

●

DOK-2: These learning experiences target knowledge application. Students must still
respond correctly. However, in these learning experiences, students are challenged to
demonstrate and communicate – or show and tell – how they can apply knowledge, concepts
and skills or use information and basic reasoning accurately in order to answer questions,
address problems, accomplish tasks, or analyze the ideas and information presented in texts
or pertaining to topics successfully.

●

DOK-3: These learning experiences engage students in knowledge analysis. Activities,
items and tasks demand students to think strategically or use complex reasoning supported
by evidence to defend, explain, justify, or refute actions, answers, and arguments – be it on
their own or those made by others. The knowledge they acquired and applied is used as
evidence to strengthen and support not only their responses and results but also their
reasoning.

●

DOK-4: These learning experiences promote knowledge augmentation. The level of
cognitive complexity is similar to a DOK-3. However, what distinguishes a DOK-4 is it
demands students to use extended reasoning supported by examples and evidence or to think
extensively about how they could transfer, use and share knowledge in different contexts and
in new situations deep within a subject area, among multiple texts and topics, across the
curriculum, beyond the classroom and even possibly over an extended period of time. The
length of time, however, is a characteristic of a DOK-4 learning experience, not a criterion.

The DOK Levels do not function like a taxonomy that builds or scaffolds to a deeper
level. Webb describes the levels as “nominative” by designating four different ways – or
contexts – in which a learning experience can demand students to understand and use their
knowledge (Webb, 2002; Hess et al, 2009). That context is detailed by the words and phrases
following the initial cognitive action verb of a learning expectation or individual objective.
Webb’s DOK Levels designate the level of demand – or rigor – of a learning expectation.
The level of joy students feel depends on how they experience developing and demonstrating
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their learning at that level. The question we need to ask ourselves when we develop and deliver
the learning experience is “How can we develop and deliver learning experiences that will foster
and promote a sense of accomplishment, satisfaction, and happiness – or joy – for our students when
they rise up to, reach, and go beyond the level of depth of knowledge – or rigor – demanded by the
learning expectation set by the learning expectation?”
A rigorous yet joyful learning environment and experience is educational, engaging,
enriching and enjoyable. The rigor is marked and measured by the learning expectations of the
standards and the depth and extent they demand students to understand and use their
knowledge in different contexts and in new situations. The joy is felt when they progressively
and successfully rise up to, reach, and go beyond the learning expectation set by the standard.
If your students feel a strong sense of accomplishment, satisfaction and happiness from
completing activities, items and tasks that challenge them to demonstrate different levels of
thinking and students can communicate their depth of knowledge, then you can feel confident
and content that your students have experienced the joy of rigorous learning.
A 10-Point Notepad Prescription for The Joy of Rigorous Learning
In their research on the essence of the joy of learning in education, Rantala and Määtta
(2010) provide theses guidance for strengthening and supporting the joy of learning in
classrooms and amongst students. I have paraphrased these theses below along with examples of
how to provide students with learning experiences that will be both joyful and rigorous.
1. Experience success. Students experience the joy of learning when they achieve a goal
or accomplish a task successfully. The size and scope of the goal or task does not matter. For
example, students can feel joy from simply and successfully acquiring the knowledge they need
to recall information or recall how to use procedures correctly. Teachers can foster and promote
these positive feelings by providing students with a series of focused learning goals or targets
that students must achieve or “hit” over a reasonable period of time as they progress toward
completing and meeting the larger learning expectation set by an academic standard.
2. Give opportunities to play. Play is often regarded and used in education as a “break”
from learning. However, students are learning at the deepest levels of depth of knowledge when
they play. Whether a student is on the playground imagining that they are a superhero who has
to save the world from a dangerous natural event or phenomena, playing defense trying to figure
out the play about to be executed, or in the classroom completing an assignment in which they
play the role of a legislator in Congress who has to argue for or against a bill, students are
engaged in a playful learning experience that is not only emotionally but also mentally
stimulating. Each of these learning experiences would be designated a DOK-2, DOK-3, or
DOK-4 depending on the depth and extent they demand students to understand and use their
knowledge. They are not only thinking critically, creatively and hypothetically but also
extending their learning beyond the classroom and their own imagination.
3. Let the freedom of choice flourish. According to Rantala and Määtta (2010),
environments of freedom encourage students to “choose how he/she will rise to the task” (p. 94).
However, that doesn’t mean students can choose what they want (or don’t want) to learn.
Freedom also goes beyond the instructional practices of differentiation, individualization, and
personalization, although these methods and strategies are utilized in such environments.
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Teachers should foster and promote a sense of autonomy that encourages students to choose
how they understand and use the knowledge they have acquired. This involves introducing and
exposing students to different perspectives and procedures and having them choose which one
they feel is most accurate or applicable. For example, teachers can present the different ideas or
themes addressed in a text according to credible sources. Students could choose which they feel
is the central idea or theme and why. If they don’t feel any of the choices presented are the
central idea or theme, they could draw their own conclusions. That’s an example of an
environment of freedom in English language arts classrooms. However, choices and
conclusions must be defended, explained, or justified with examples and evidence. That would
designate the learning experience a DOK-3 or DOK-4 according to Webb’s DOK Levels.
4. There is no rush to learn. Achieving a goal or accomplishing a task brings joy.
However, hurrying students to achieve or accomplish the goal or task by a certain date or time
could have the opposite effect--causing students to feel stressed or discouraged with the
learning experience. The amount or length of time it takes to achieve a goal or accomplish a
task is more of a characteristic of difficulty, not a criterion for demand – or rigor (Sousa, 2011;
Thieken, 2016; Francis, 2014, 2018). Students should not feel pressured or rushed to achieve a
learning goal or accomplish a task within a designated time period or by a due date that’s set in
stone. Teachers should be flexible and sensitive to students’ needs when it comes to time. Set
deadlines or target dates for completion but be willing to change them if students struggle to be
successful within the timeframe or timeline you’ve set. Provide extended learning time for
intervention or enrichment when necessary or needed. This can be scheduled not only within
the regularly scheduled class period but also during and beyond the regular school day or
academic year during intersessions or summer vacation. Time-on-task should be emphasized,
but the quality of the time and how it’s spent makes the learning experience not only effective
but also j oyful.
5. Balance between student capability and the challenge of tasks. The balance
between a learner’s abilities and the complexity and demand of learning expectation is crucial to
the joy of learning (Custodero, 2002,; Egbert, 2003; Rantala and Määtta, 2010). Learning goals
and tasks should be challenging. In fact, the learning experience should start at the DOK Level
of the learning expectation of the standard. If students struggle to meet the learning
expectation at its DOK Level, then teachers should tier the learning to where the students are
with their learning. This allows teachers and their students to identify and address any possible
gaps in learning. Teachers should continuously be tiering their instruction among the DOK
levels. However, students should always be guided, supported and encouraged to demonstrate
their learning at any DOK level--including beyond the DOK level of the learning expectation of
the standard. The success they experience at each DOK Level will not only deepen students’
learning but also build their confidence in their own capabilities and potential.
6. Transmit the curiosity and desire to learn. Learning not only develops and deepens
our knowledge and skills but also brings us great pleasure. However, the curiosity and desire to
learn is fueled by personal connection and motivation. Students need to feel what they are
learning is important and relevant to them. The curiosity and desire to learn also needs to be
stimulated and triggered – especially in older students whose learning experiences have been
mostly passive or rote. Teachers can spark and fuel the curiosity and desire to learn through
good questioning and inquiry. Good questions not only stimulate deeper thinking but also
pique students’ curiosity, interest, imagination, and wonder (Francis, 2016). These good
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questions should not only serve as assessments but also set the instructional focus and purpose,
informing students this is the knowledge, understanding and awareness they will develop and
demonstrate as part of this learning experience. They also demand students to develop and
express their learning over a range of DOK Levels.
7. Give a shared experience. The joy of learning is not only an individual emotion or
experience. It’s communal and shared with others. When students experience success with
their learning, they want to share it with others either overtly or subtly. Teachers should lead
and manage the learning environment so students not only feel successful but also safe and
secure to learn and share their learning. Errors and mistakes should be permitted without scorn
or scrutiny. Making mistakes or showing poor performance should be considered and
communicated as part of the learning process. However, students should be provided
opportunities to correct their errors and mistakes, improve their performance and even be
encouraged to push themselves and their learning further. However, that push to exceed or
excel should come from the student, not demanded by the teacher. Teachers should also ensure
students’ actions, answers and arguments are received and responded to with respect by all –
even if the answer, action, or argument is incorrect, flawed, or considered incorrect by others.
Debate, dialogue and disagreement is not only a part of the learning process. When done
respectfully, it can also make the learning experience a joyful one for all students.
8. Limit teacher talk. More often than not, the teacher is typically the dominant voice
in the classroom. Hattie (2012) found that teachers talk for 70% to 80 % of class time, on average
(Hattie reported his own teacher talk was 89%). Educators also sometimes “overteach” –
demonstrate, explain, or lecture in such great detail and at great lengths that we lose the
attention and interest of our students. I am notoriously guilty of this both as a classroom
teacher and a professional development trainer. I like to talk, express myself, share my
knowledge, ideas, thinking, or feelings. My presentation style is active, humorous and even
boisterous. I know how to capture the attention of a room full of people and keep them
engaged. However, I know when I talk too much I start to sound like the teacher in the Charlie
Brown cartoons. That’s also how our students (and my audience in seminars and workshops)
hear us over the course of 180 school days when we dominate the classroom conversations and
don’t turn the discussions over to them. One method that I came up with to limit my teacher's
talk is what I call the “Linda Richmond.” It’s named after Saturday Night Live skit “Coffee
Talk” in which comedic actor Mike Myers is a female talk show host who becomes unable to
talk because she gets overwhelmed or “verklempt”, tells the audience to “talk amongst yourself”
and gives them a topic to discuss as she regains her composure. It’s easy for us educators to
become overwhelmed when standing in front of the room talking through our instruction for
extended periods of time. It’s also easy to become so entrenched in our instruction that we
don’t notice the glazed looks on our students’ faces. If you feel like you’ve been talking too
much or sense that your students are passively learning and gazing blankly at you, that’s when
you do the “Linda Richmond” and ask the students to “talk amongst yourselves” to discuss the
topic you’re teaching. Then, you walk the room listening to the conversations, noting what they
are saying, and even engaging in the conversations or encouraging them to discuss further by
asking a good question that will stimulate their thinking and spark conversation. When you
bring the class back together, you ask them to share what someone else discussed in their
pairing or group. Then, you have that person choose someone else in the room to share what
they discussed. Again, you’re limiting your dominance and direction of the conversation and
letting the students do most of the speaking which can become a much more joyous activity.
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9. Provide student-centered and student-led learning. There’s a difference between
student-centered and student-led learning environments. With student-centered learning, all
actions and decisions related to instruction and assessment address students’ areas of strength,
growth, improvement, need and interest level, individually and collectively. In student-led
learning environments, students have not only a stake in but also a say in the learning
experience. The classroom and campus is as much a student’s place to learn as it is the teacher’s
place to teach. In fact, there are certain areas and rooms on campus that Coda and Jetter (2018)
refer to as the students’ “turf” – places where they can express themselves comfortably and
safely. Students should also feel that same level of comfort and safety to express and share not
the depth and extent of their learning but also their feelings in the classroom where the learning
experience is taking place. We should also encourage students to be advocates of their learning.
Let them know that they have the opportunity and right to speak up and share their concerns or
confusion. Teachers can also promote student-centered and student-led learning through good
questioning and inquiry. We should ask them directly what is it they don’t know, struggle to
understand, or cannot do, assuring them that we are asking this because we are willing to take
the time and provide the support they need to complete and meet a learning expectation at its
level of complexity and demand. Have them craft and create the questions that will be used to
build and develop foundational knowledge, academically and personally. This instructional
strategy does the following: 1.) assess students’ background or prior knowledge, 2.) build and
develop students’ vocabulary knowledge of academic or literary words and subject-specific
terms and 3.) convey to students that time for teaching and learning will be based on their needs.
10. Know that all classrooms are different. The saying “one size doesn’t fit all” applies
to the joy of learning. How joy is experienced differs not only by each individual student but
also by the class and by the teacher. Some experience joy from their accomplishments when
they achieve a goal or complete a task successfully. Some experience joy when they are satisfied
with their effort or feel content with the outcome because they did their best. Some experience
joy when they possess or develop a strong interest in what they are learning because they like it
or find it entertaining or fun. To foster and promote the joy of learning, we can attempt to
appeal to each individual’s feelings and view of joy and be empathetic and sensitive when it may
not match ours. However, we should not feel pressured or pushed to be or do something that
does not bring us or our students joy. Teachers also should not feel pressured to turn the
classroom into a circus – especially if that does bring discomfort rather than joy. Our goal
should be to find what makes us feel joy individually and as a group and use that to make the
learning experience not only enjoyable but also educational, engaging and enriching.
A learning environment or experience does not need to address all of these theses in order
to be rigorous or joyful. However, if your students (or you) are not feeling the joy of learning,
look back and use these theses to determine what the gaps in joyful learning could possibly be
and how you could address them so everyone – including yourself - experiences the joy of
rigorous teaching and learning.
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Chapter 13: Making Decisions about Relevant Assessment & Grading
by Dr. Rick Jetter
Dr. Rick Jetter is the Co-Founder of Pushing Boundaries, Asst. Head of Schools at WNY Maritime
charter School in Buffalo, NY and the author of six books.
“ Life is an open book test. Learning how to learn is your most valuable skill in the online world.”
--Marc Cuban
The Standardization Effect
Interestingly enough, standardization was smacked in the face by the COVID-19 curse,
as well.
In educational institutions all over the world, end-of-the-year accountability
assessments and tests were cancelled. The College Board even transitioned away from its own
traditional measurement of future college applicants. For a number of reasons, standardization
was an enormous status-quo boundary that was eroded away to something far beyond the
standardization debate from decades ago: complete cancellation.
Educators felt a liberation from what they expressed a suffocation from and students felt
an instant relief of pressure from an already stressful society. It was the least that policy makers
could do for children even if the decisions to cancel such standardized tests were, perhaps,
mostly about the costs involved and the unfairness that would result from the unpreparedness of
society to tackle such intricate tests. Whatever it was, the standardization effect was
pronounced dead and created a stimulus relief package of hope for terrible test-takers,
anxiety-filled test takers and educators who rely on test prep practices even if such practices do
not lead to increased performance on standardized assessments or writing tasks (Hillocks, 2002).
Where we move now and what we do with this new-found experience of cancellation is
crucial. Decisions have to be made at the local level in order to influence policy-makers that
they are actually helping and assisting the process of learning in new and improved ways by
cancelling measures that reduce graduation equity or pasteurize students’ self-esteem. The
confidence of teachers have been built up, inadvertently, by the crisis that we are still reckoning
with and will reckon with for quite some time--whether it continues on or takes a new shape in
another health system or technological dimension.
What we do know now is that the standardization effect has left educators with these key
questions:
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1.
2.
3.
4.

How will we measure what our students know and don’t know?
How is “knowing” different from “learning”?
What is the teacher’s role in preparing students for something that now has no end date?
Will the cancellation of standardized tests continue on even when times are healthy and
recovery is completed?
5. What have educators learned about their students and their own instructional practices
due to the standardization effect reaching ground zero?
6. How will the standardization effect ebb and flow in and out of face-to-face instruction
and remote learning?
7. How can we demonstrate a new accountability for educators and students that functions
outside of the typical, annual, sit-and-test activities?
8. What do our students not just need, but really need before they graduate?
9. Is student learning showing an industrial, unknown progression of new skills to be
learned or is learning and assessment hinging on old graduation standards?
10. What do we need to do to work with policy makers and higher education professionals so
that educators are demonstrating the most sound educational practices that will be
applauded by all in the end?
Indeed, our students deserve second-to-none educational and learning experiences, but only if
we clean the slate and define (or revisit) options and avenues for us to do good work and
continue to assess that which is no longer standardized.
I believe that we can emerge into a new accountability system. But, this takes time,
thought, collaboration and a bond that must exist for us to actually do just that. And, maybe
that bond has already been created: a crisis can lead us to the open book test of life that we all
are craving to know more about and consume more of each day. Hence, this chapter title
presents something remarkable that is now on our plates.
How do we reflectively transition ourselves from crisis to recovery (and then to
emergence) when it comes to understanding assessment and grading? Have we awakened from
a nightmare or arrived from a dream come true to emerge into something we always thought
about? What was taking place in our most powerful classrooms that we need to embrace? How
have we led learners to learning instead of standing in front of students with a standardized
menu? This, we must wrestle with in order to, ultimately, emerge.
Keeping Formative Relevance
Teachers have incredible systems in place for formative assessments that might lead to
having our students do something that they have never done before. Within online or
face-to-face learning environments, formative assessment structures look very different, but
function the same.
For instance, a popular formative structure within a face-to-face
instructional setting is for students to hold up a dry erase mini-board or paddle to show the
teacher what they might know or don’t know. Within a digital platform, students might “like”
something with a digital thumbs up or “not like something” which tells the teacher that more
guided instruction might be needed for a particular student, or type a short response in the chat
box feature.
Whatever the formative feedback structure is, a system of learning (and feedback alone is
not enough) is put into a place to see where a student is going, what they can do next and how
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they are doing (Fisher and Frey, 2011). Think about the rapid move made to remote instruction.
Were students asking these questions? Were teachers asking these questions? Most were
becoming knowledgeable about how to navigate a digital platform, some feeling like they were
thrown to the wolves, so to speak.
Now is the chance, without standardized pressures, to design your program which looks
at student learning, progress and self-awareness like never before. Certainly, this chapter is not
alluding that formative assessment was never carried out before the crisis hit; it is just a
reassurance that good teaching is thoughtful teaching which knows no time frame. As
demonstrated by Rebecca Coda, some of the most powerful instructional prowess is already
known and practiced by educators all over the world. Now, we just have to get back to a
comfortable place that excites us to design something innovative, something, powerful,
something modern and something worthy for our new normal.
The Demonstration of Learning
Rachelle Dene Poth will discuss the importance of PBL and innovative instruction in
Chapter 15. If we cannot necessarily go back to the way things once were, we cannot emerge,
piecemeal. In other words, demonstrating learning and archiving outcomes, digitally, can
include PBL strategies (Larmer, 2015), digital badges (Niguidula, 2019), and portfolio
development (Cambridge, 2010) within an authentic classroom structure that will target learning
outcomes without relying on standardization methods (Vagel, 2014).
Later on, Aaron Moniz and Steve Sostak provide a powerful chapter about what real
learning might look like with a globally connected purpose that will benefit societies
everywhere. Until you read their powerful transcribed discussion with one another, consider
the most basic passions that you have had with your students on how they demonstrate their
learning to you.
Standards Alignment and Graduation Requirements
Rebecca Coda eloquently addressed the role of standards-based learning as an impetus
for your own forward emergence, but I want to take this a step further. Our realities for driving
instruction are geared towards prehistoric graduation requirements set forth by each of our
respective states or countries. These prehistoric notions of how we think students should be
prepared for the world beyond high school is a bit strange to me especially now that we have an
in-your-face taste of what it is like to see students digitally respond and comprehend society and
education in a new manner. Graduation requirements must be reckoned with immediately if
there will ever be true emergence within education.
From school systems that support college exploration (often not needed by the typical
student), we see graduation sequences for all students, but maybe not truly in touch with what
they need to function and thrive in tomorrow’s unknown world. Here is one example: A local
four year college requires students to take a sequence in the arts, languages, math, and
humanities. Add in elective courses to meet such requirements and you have students
wondering if theatre or art history is the easier route to bolster a transcript. These courses are
then mirrored in the secondary programs of our youth and, ultimately, act as graduation
requirements for them.
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The post-secondary school experience and stakeholders who drive their accreditation
standards should be involved in secondary graduation requirement discussions, not to lobby for
programs that they want to keep, but to help foster the new wave of societal demands for deeper
student preparation. I notice that nowhere in the United States of America exists a program or
graduation requirement for a Google certification process, nor do I see advanced placement
courses being replaced by free Harvard University courses that are now available as open-source
programs on their “e-campus”: https://online-learning.harvard.edu/catalog/free (as Robert
Knowles mentioned earlier).
Yet, the Praxis and GRE exams still exist; money-making SATs, ACTs, and other college
entry exams that have been around for years are still “required” for admission. This is just plain,
silly. If parents guide and students rebell by not taking these exams, maybe they will have the
real pull and influence when they tell a college that they will find a different college that doesn’t
accept those tests or see the need for them to consider a student “worthy” of paying for an
education. Maybe we are now in a consumers’ market due to our health and economic crisis?
You get the idea. My own son, Edward, does not want to take French or Spanish, but
rather wants to learn about entrepreneurship and coding. Creating a technological app. or
taking a four-course sequence for setting up a business is what excites him. Yet, his state
decrees a sequence in a language for advanced designation of receiving a Regents diploma in
order to set him up for some sort of mythical “success.” Yet, maybe we have really failed him
and placed him in catch-up-mode with all the demands that a quickly changing industrial
society urges him to have without him even scratching the surface on what he needs to know
and experience.
This is where standards and graduation requirements go hand in hand. If we set
standards to prepare students for learning another language, for example, then the demands of
society must be in alignment with the program and that particular need (which is often now an
unknown digital or industrial need). One could argue that Spanish speaking is growing rapidly
each day and to speak another language like Spanish is certainly globally responsive. Yet, there
is little to no research that French or German languages are growing at such a rapid pace that
high schools must meet such a demand with designing such graduation requirements in this
regard.
This discussion is not to discount the beauty and need to respect and know other
languages for global connectivity; it is rather to investigate what we tell students they must do
to be “complete and competent” after high school. Recovery Mode is urging all of us to examine
the connection between performance-based learning, standards-based constructs designed for a
modern world, assessment geared towards learning how to learn and system designs to meet
such needs. It begs the question: “Does anyone really graduate from learning?”
G
 rading and Codes of Tangibility that Make Adults Feel Good
There is an inherent problem with the discourse of “Should we grade students or not?”
because it is not an either/or situation. The debate about grading has been going on for quite
some time and recovery and emergence does not thrive in either/or bottles. If we commit to the
idea that learning how to learn can be coached and self-assessed by the student with adult
assistance, we are already addressing huge gaps in the grading debacle. The work of Matt
Miller with his series of “ditch” topics (the most recent in 2020) include deep analytical
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discussions about the role of homework, technology, grading and assessment. Tools can help
student learning and progress, but not if adult systems grade something different.
If we tackle the discourse of grading in the macro sense as described above (whether we
have it, ditch it, or mold it), we still have to have micro discussions about what grading looks
like within our schools on a daily basis--one that is fully implemented to reflect learning,
somehow. Typically, grades (enhanced by codes and numbers) are an adult delicacy. As school
systems were created by adults (those who are old enough to vote and drive a car), the adult
experts drive the system of what students need to fall under and follow. Yet, there are several
problems with this kind of mindset--especially if students are supposed to be taught (by a more
capable other) to learn how to learn.
Grades, then, do not afford students the liberation from the achievement of a code,
symbol, or number that is competitively better than another classmate’s code, symbol, or
number, nor does it set up a school ranking system that sets up scholarship opportunities for
some and not others. But, maybe that is OK. What we have learned from a crisis (and by way of
having a more powerful discussion about grades at no other better time than now) is that there
were more creative ways that grading actually may have flourished than during typical times of
“normalcy,” beforehand.
What I mean by that is there were ways that educators were more understanding, more
forgiving and then focused on the performance or participation of students’ remote learning
outcomes. Yet, for other educators, grades were all that they had to hold on to. Those who
“showed up” will have passed and those who ignored remote learning or did not have the tools
for remote learning will have either failed or given an incomplete.
With systems of traditional grades, there were varieties of grading structures that have
been historically used by educators to assess turn-in rate or levels of quality, only, and not true
learning or the need to reach mastery levels. According to Dueck (2014), these may have
included:
● Letter grades (A, B, C, D, and F) with all sorts of pluses and minuses in between are more
common than ever before. Ranges of numerical grades usually govern the ranges for
letter grades. Point #1: How does one clarify a C- from a C in remote learning structures?
● Numerical grades are used widely among secondary schools all over the world. These
types of grades are easy to cling to because, for adults, we just add and divide in order to
get averages. Clean, simple, easy for the adults to cling to. But again, how do we
determine a 64% from a 65% if 65% is passing? How do we determine “failure” or should
we even be concerned with defining “failure” in the first place? Is “failure” a 64% or a
50%? Is “failure” exactly what a student “deserves” if they didn’t do anything? Should
the 21% grade stand then?
● The 4, 3, 2, 1, 0 scale was originally set up as a rubric based scale, but has moved into final
report card methodologies for many schools across the nation. Based on a system of
“exceeds, meets, partially meets, or does not meet” the standard for learning, this system
was used to tout an alignment to standards-based curricula.
● Incompletes have been used to tout program equity purposes and were more widely used
in remote learning environments (for students who may have gotten off to a slow start
with remote learning or did not have the technology or infrastructure available for new
age learning).
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● Zeros still plague the field of grading because it gives adults some sort of power over a
student. I’m not quite sure what that power is supposed to do for a student other than
upset them and indirectly communicate to them that we just flat out are giving up on
them. But, nevertheless, 0%s are still out there and widely used to often reckon with
students who do not come to school or participate in remote instruction.
Then, there is so much in between. We try to validate our decisions for using grades and
constantly ask school leaders “if this grade is OK or if that one would work better?” The fact of
the matter is that we should be asking students about what they learned or didn’t learn and help
them to fill in the gaps, whether a face-to-face or remote instructional model (or a hybrid of
both) is used in the next generation of our teaching (Marzano, 2009).
Maybe, a pandemic was just what we needed in educational policy to throw out our
grading policies and start from scratch? If students are part of their learning experience
diagnoses and systems no longer feel the need to cling to rigid report-card measurement, then
performance based learning with deep reflection and self-evaluation within a team mindset is
what the largest companies do, anyway, so why don’t we? And, where our students are going to
be working when they graduate is the exact alignment to education and industry that they all
need, after all.
So, clinging to codes, symbols and numbers is something that your team must reckon
with, not just because we are at the end of one or at the onset of a new crisis that spearheaded
this thought movement, but because it is what is right for our students. We cannot go
backwards ever again.
This chapter intended to reduce arguing over our current and future situation in
education. Yet, when I review this chapter over and over again, I know that the topics are so
emotionally charged that disagreement is going to basically be highly inevitable. I worry that
our disagreements about these topics and political natures and beliefs, as individuals, may get in
the way as it always has for centuries. But, don’t let that stop you.
This is why we included the next section regarding “the connected world” because that is
really the common thread that binds us together. I think educators and policy makers set out to
do what is best for our students. I really do. But, when the discussions get challenging, when
your opinion doesn’t seem to matter, when you feel compelled to protect students in one way
but your colleague wants to protect them in another . . . you know what you have to do. Don’t
give up.
A 10-Point Notepad Prescription for Making Decisions about Assessments and Grading
1. Envision standardized test cancellation as permanent. Pretend that standardization
is gone forever. Even if it isn’t, your new creation should stay grounded in best practices and
transitional discussions. Without either of those, we will only return to the exact way that we
ran our schools.
2. Influence policy makers to maintain standardization cancellation permanency. If
sweeping change is going to take place, policy makers have to be on board. If they aren’t, even
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with your incredible effort and energy, then you can still do what is right for preparing our
students for the unknown industrial life that awaits them.
3. Design your own dream. N
 ow is your chance to drain the pond of anything that looks
and feels status quo. Yet, each issue that we raise in R
 ecovery Mode works together to make
such change thoughtful and strategic.
4. Give students input. Y
 ou still do not have to make decisions, alone. While
emergence is exciting and educators have incredible expertise, this is the time to gather student
input.
5. Focus on performance, not bubbling in answers. Our crisis has initiated a pathway
for great ideas to shake away the dead branches of negotiated learning and emerge into
something that will benefit students at greater lengths.
6. Weave in deeper formative structures of what students can do. Formative structures
are crucial and have been since the dawn of education. Establish a system of formative analysis
that recognizes digital strategies.
7. Consider no longer clinging to codes and symbols. W
 hat does grading really mean
for you and your students? It is exciting to wonder what this might look like for years to come.
8. Use the societal transition of a crisis as a pivot point for initiating school
improvement. If it makes you feel more comfortable, blame the crisis for establishing your
discussions on school improvement initiatives.
9. Emerge with new graduation requirements and consult with all stakeholders.
College entry, job force entry, graduation requirements, standards-based learning, grading,
culture building and everything that we outline in R
 ecovery Mode go hand in hand.
10. Don’t increase the standardization effect. Whatever you do, increasing the need to
get back to standardization is never the answer. Our students need wiggle room. They need
powerful learning and measurement tools that diagnose growth, not slots them into pockets of
systemic failure for the sake of adhering to governmental “reporting purposes.”
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Chapter 14: The Story of a Rural School that Tackled Isolation
by Eric Nichols
Eric Nichols is a principal in rural Burns, Oregon, a virtual school principal and consultant.
“The loneliest moment in someone’s life is when they are watching their whole world fall apart, and all
they can do is stare blankly.”
--F. Scott Fitzgerald
Think of this chapter as something more than just my experience in a rural school or
district. You may reside in a populated urban center where schools have thousands of students.
You might be in a smaller school or district, yet still in a dense area. You might be in the
outskirts somewhere. You might have a different school just ten blocks down the street from
yours. You might have trouble with internet service in your classroom or office. It is the
essence of how you are connected and stay connected which really centers what I am about to
tell you. It is this subject that is so essential to both recovery and emergence efforts because
isolation robs everyone of something.
It was late on a Friday morning and there I was . . . alone. I was alone in my office sitting
in front of my computer and a blank word processing screen searching my brain for the words to
write. It was not long ago that our Oregon Governor had declared that all public schools would
close. You might be reading this well after and it was not an April Fool’s Day joke, either. I was
searching for the words to communicate to our teachers about the school being closed. After
the teacher memo was sent, I would search for the words to send to our students and their
parents.
Breaking the News
What would I say? How should I say it? Short and to the point. Just the facts? Very
detailed and educational? I searched my previous communications and came across drafts of
snow day letters where students were on a delayed start schedule. I came across
communications about field trips, the end of school, graduation, honor society and more, but
nothing, absolutely nothing, like this. The closing of school due to the COVID-19 crisis was
like no other.
After struggling for a bit to come up with written lines, I called on some members of my
Professional Learning Network (PLN). Perhaps my PLN could support me during this time of
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need. They might support me in this time of a writer’s block. After all, aren’t two heads better
than one? Or in this case, perhaps, are 10,000 heads better than one? Were they struggling too?
Were other rural and remote leaders grasping for the words to put on paper? Somebody out
there had to have some guidance. At least, I hope they did.
I shot out an e-mail or two, shot out a message on Twitter and made several phone calls
to my trusted network of administrators, teacher leaders and friends. I contacted folks from my
side of the state, the other side of the state and out of state. I contacted leaders from elementary
and secondary schools and contacted those in the middle, too.
What I learned was that others were struggling with this crisis as much as I was. Each of
us had no Communications Director to put verbal and written masterpieces together for the
press. We had no professional staff to coordinate the communications that would be made to
the community stakeholders, parents, guardians, students, or the teachers. Most members of
the rural and remote PLN had no Special Programs Director to bounce ideas off about the
potential impact of going to virtual distance learning. Most had no Technology Director to ask
if there would be Internet filtering off campus if we sent our student technology devices home.
Each of our individual rural schools had unique circumstances, but one thing remained the
same, we had limited administrator-to-administrator contact. Prior to the six-foot social
distancing recommendations and prior to any mandatory shelter in place, our remote PLN had
little, if any, face-to-face collaboration opportunities.
No Longer Alone
Rachelle Dene Poth writes about the power of building a PLN in her chapter which you
will get to later on because in this day of connectedness, on social media sites, where teachers
and school leaders open up their schools and classrooms to all who are willing to look at it, one
would think that rural and remote school leaders would flock to these opportunities for
connection on Facebook, Instagram, or Twitter. For the most part, that is not the case in rural
schools. There are most definitely exceptions to that. Take, for example, Joe Sanfellipo,
@Joe_Sanfellipo, #gocrickets, a Superintendent in Fall Creek, Wisconsin who comes from a
town of less than 1,500. Yet, Superintendent Sanfellipo is highly connected. Sanfellipo has over
50,000 followers on Twitter and shares best practices in education, school leadership, and
highlights the great things going on in his small rural district. There are several other connected
rural school leaders, but this is not the norm.
Connectedness does not come from just being connected on social media. Obviously, we
have other means of reaching other school leaders and supporting one another. I remember
viewing my high school principal through his large window, connected to our main hallway of
junior class and senior class lockers, which sat not far from my last high school English class
when I was a student. I vividly remember my connected principal leaning back in his chair,
with a phone connected to his ear, where I could not hear him through the window, but I new
that he was using his southern drawl to influence the caller on the other end of the line--as he
had done to me so many times in that same office. Of course, I was visiting the Principal’s
Office only to wish the principal a good day (wink, wink).
Whether phone calls, social media, a face-to-face visit with a neighboring school leader,
or an e-mail can connect you with a peer or colleague, there are no rules for connectedness or
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rules for school leader collaboration. The only rule of school leader collaboration/connectedness
is to ask the question, “Why wouldn’t I reach out to others?” We need to.
The Divisiveness of School Leaders
“Day one! Day one! Are you kidding me? Seriously? The principal is in my classroom
on day one?” I thought to myself. He left a note on my desk after being in there for just fifteen
minutes. I will always remember that it said, “Nice job! Keep up the great work! I really liked
your circle activity and direct instruction techniques. Have you considered using this technique
in your small group instruction?”
Another colleague from across the classroom said, “Hmmmm . . . Would you rather
receive some good constructive feedback to better your teaching even on Day 1 or have no visits
at all?” In my last school, I wasn’t even observed for more than six years. I, as the excited
teacher, said to the half-full staff room, “I’d rather go the six years than get it on day one!”
Several in the room pushed back a bit and said things, such as “You mean the principal is
doing his job?” Others said, “Classic administrator move of GOTCHA!” The staff room was
divided into groups supporting the classroom visit, as it was predominantly viewed as a means
of supporting teachers, while others in the room who seemed to have been burnt by
administrative action or lack of actions in the past may have felt differently.
School leaders can be some of the most complex and contradictory figures in leadership.
The school principal is tasked with implementing state educational policies, must act as the
instructional leader and keep up managerial responsibilities for the building, at large. The
principal is both an advocate for change within the school and a protector of needed stability.
School leaders are employers, supervisors, figureheads, colleagues, guides, budget masters,
inspirational leaders and much, much, more.
Additionally, school leaders have always been responsible for student achievement, even
as the position has become increasingly disconnected from the classroom. A one-person-job,
especially in rural and remote areas, acts as the link between a state educational system and the
daily experiences of groups of children and their guardians (Rousmaniere, 2013).
The above situation depicting the principal in the classroom on the first day is amplified
in rural school communities because the focus, or in some cases the target, is only one leader
rather than multiple administrative staff members.
Think of this rural school example as a metaphor for isolation, loneliness, and even
desolate in terms of the physical isolation that might exist in your own neck of the woods even
while it might be densely populated.
The Buck Stops Here
President Harry S. Truman had a sign on his desk labeled with the words: "The buck
stops here." Nothing rings truer than this statement when you think about a rural school
principal or an isolated principal. The Truman desk sign derives from the expression "pass the
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buck," meaning to pass the responsibility on to someone else. As with Truman’s desk sign, the
buck stops with principal in rural schools, small schools, or disconnected schools.
A collaborative administrative team can support multiple programs which may include
special education, federal grant programs, athletics, school activities, teacher mentoring
programs, federal and state reporting and the multitude of other federal and state mandates. A
school of 2,500 students is expected to have a robust and rigorous gifted and talented program.
A school of eighty students is also expected to have a robust and rigorous gifted and talented
program. The responsibilities will always ultimately reside with the school leader.
I am Only One, but I am One
Author and historian Edwared Everett Hale said, “I am only one, but I am one. I cannot
do everything, but I can do something. And because I cannot do everything, I will not refuse to
do the something that I can do.” Hales' words give hope to rural administrators, because a
talented rural principal can effectively lead and complete the tasks presented to him/her as
exhibited in many school districts. The tasks are momentous, but some are doing it.
Unfortunately, school leaders in rural schools are often unable to take advantage of
leadership development due to time constraints, costs, travel and distance. Few possibilities
exist for networking and learning from other school leaders. You may be the only administrator
in your physical area, perhaps. Furthermore, you may have a dual leadership role, such as
principal and superintendent, simultaneously. These combinations of jobs, coupled with
multiple duties, contribute to administrator stress and ultimately job turnover, according to
Canales, Tejada-Delgado, and Slate (2010).
Rebore (2004) notes, “Talent and skills are scarce commodities. School districts are
ethically bound to find the most talented and skilled people available to achieve their mandate
of educating children” (p. 40). With skilled school leaders being viewed as scarce, the difficulty
of the job in rural areas can be challenging.
Why Rural?
One school leader when asked “Why a rural district?,” noted that, “the sense of
community, when at the neighborhood grocery store, helps you to see your 5th grade teacher in
aisle 3, or your church pastor at the grocery deli, or your kid’s soccer coach in the checkout line.
On the drive home, you might see seven hands waving a “hello,” or kids playing tag in their yard
across the street from your house. On my own walk from the car to my house, my neighbor nods
his head to acknowledge me and I put my school bag down, hug my wife, head back out the door
to the rural fire district meeting where I’ll see 2 of my school board members and my
administrative assistant’s husband. That’s why I choose rural.
These tight-knit rural communities matter. They matter for our children and they matter
for the future of this nation. “But, rural schools often get little attention from our nation’s
leaders, even though nearly 9 million students attend them — more than the enrollments of New
York City, Los Angeles, Chicago and, incredibly, the next 75 largest school districts combined”
(Richard, 2016).
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From A Nation at Risk (1983) to the No Child Left Behind Act (2002) to the continuation of
ESSA (2015), our community stakeholders have continued to put further pressures on schools
and this does not exclude rural schools. In fact, many would argue that rural schools and the
likelihood of turnover is more likely. A school board member whose son didn’t get enough
playing time on the basketball team may decide your employment fate. A teacher whose son
was disciplined for a physical disruption on the playground calls her sister on the school board
to begin a movement against the principal or an administrative assistant who was terminated
for lack of confidentiality and then stops her husband from doing business with a board member
if he votes to extend the contract of the principal who wronged them. This is why we need to lean
on each other.
Remember Why
The stories above show several administrators strapping on a load that might break
them--especially when they are disconnected. Administrators are strapping on duties in their
districts that for some may not be doable. We see that they do it for their teachers. We see that
they do it for the kids. But, at what cost?
The administrative tasks mount and administrator mental health may make them
struggle as Dan Tricarico and Justin Ashley discussed earlier. The pressures mount and
administrators leave or are asked to leave their jobs, sometimes, when the going gets tough.
Administrative turnover is high. Superintendent turnover is also high, with most
superintendents staying about three years and principal’s, on average, lasting about three to four
years.
I’ve presented a pretty bad picture of the principalship previously with stories of an
extensive or unmanageable workload. I’ve presented divisive no-win situations about classroom
visits and other gloomy concepts. However, each of us got into education for one reason.
Remember why? Comedian Michael, Jr. presents on knowing your why that you may have
already seen. If you have not, check it out here:
https://www.youtube.com/watch?v=1ytFB8TrkTo.
You know why. I know why. But, we have to merge our whys together.
Making the Connection
So, how does my rural story fit into the context of recovery and emergence--something
that you will have to reckon with when you are sitting with your colleagues after this crisis and
after any hiatus for that matter? One way that I revisit my “why” is by connecting with my
trusted colleagues. I connect with one of my best friends to vent a bit and he does the same with
me. We usually circle back to our foundations, our whys, and our core principles when helping
each other get through tough times and making decisions. Do you have that teacher that you
lean on a little when you need help with an issue?
As school leaders, we’ve asked our teachers to tear down their classroom walls for
building up teacher professional learning communities, learning walks, or conducting
instructional rounds. Educators and educational leaders have opened classroom doors to other
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grade level teachers, teachers in the building, teachers from outside their building, and
administrators both within and outside their brick and mortar buildings. Teachers are showing
off their teaching practices and their student data to others.
Teachers are observing each other teach and are viewing best practices in action and
borrowing that which might work best with their students. From how to hand in papers to
gaining a greater understanding of small group engagement strategies to utilizing direct
instruction techniques that quickly gather feedback from all students, teachers are opening up
their classrooms and sharing what doesn’t work and what does work best. Teachers are baring
their professional souls.
Teachers are asked to tear down their walls, but are administrators doing the same with
their schools and their districts? I noted earlier in this chapter that several administrators are
connected with a PLN, but many are not. The true connection with or without a pandemic is
the instant recovery mode that you might need. Then, it will help you to focus your emergence
and innovation within your system by using the advice from other outside sources.
I am not arguing for replacing the face-to-face interactions that are so very valuable.
This is not only a push to get online and set up an Instagram account. Nothing can completely
replace the connectivity that happens when one sits across from another and this chapter is
much deeper than telling you to connect with others. You see, isolation can compound and
become a habit. You may feel a routine of pre-COVID-19 behaviors. Don’t let them become
your new normal.
I started this chapter with a story of being alone--alone in a situation where I needed
help. I did not feel comfortable contacting my superintendent for fear that he might see me as
incompetent. Our school district is rural and remote and the nearest high school principal is
over thirty miles away. The next closest high school principal or superintendent is ninety-seven
miles by car. Distance was not a hurdle for this situation. I saw several messages online from
large school districts that I could “borrow” from, but I needed messages that fit our situation
and school context.
As noted earlier, I contacted members of my PLN by email, by Twitter direct message, by
text and by phone. I had established relationships with several superintendents and principals
from smaller communities in my home state of Oregon, but also reached out to others in Idaho,
Arizona, and several on the east coast.
Several in my PLN directed me to others who were in similar situations. This only
extended my network and gave me a larger net to cast. After forty-five minutes of making
contacts, I was ready to push out the message to our school stakeholders about what needed to
get done and it was well worth my time.
During the COVID-19 crisis, change was taking place each and every minute. From open
schools to school closures, we would go from daily instruction to providing daycare for essential
workers and providing meals to school youth. We had to be engaged in remote instruction. The
situation evolved rapidly and with the help of my PLN, because I was able to quickly adapt by
modifying their work, sharing my work and collaborating across districts, county lines, state
lines and global lines would help my colleagues and students.
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I’ve connected with even more educational leaders as the pandemic has continued. Some
I’ve borrowed ideas from; some I’ve given ideas to that I have borrowed or created along the
way. During the swapping of ideas I created a shareable folder that has a host of resources for
this crisis and future crises:
https://drive.google.com/drive/folders/13O9xuKE9LK893h0NRHtxpW8V2e2IW1Vg?usp=sharing.
Various small school district resources, that may assist with your communications or
with other needs, have been shared now hundreds of times to benefit school leaders and
community stakeholders. That’s why I have a PLN. That is why I stay connected. I am in an
area of the United States that is considered frontier. Florida, in comparison, has 335 people per
square mile. We have more cattle than people in our area.
I must stay connected to continue to grow as an educator--whether I am in a rural area or
feeling alone in a populated area. When we arrive for our first day back with teachers in the
building post-COVID-19, I will have reached out to my PLN to collaborate on their thoughts
about moving forward. I will have reached out to my teachers and ensured that teacher-voice
was activated as part of the decision-making process. I will have collaborated with students and
ensured that they had input on how we move back to school post COVID-19. If this pandemic
has proven one thing in school leadership that is clear, it’s that we cannot do this alone.
Whether isolated in rural and remote communities, or our halls are packed with Directors, we
have seen in this crisis that we are better together. Connect. Collaborate. Do it for you. Do it
for your students.
This chapter intended to reduce arguing over our current and future situation in
education. Yet, when I review this chapter over and over again, I know that the topics are so
emotionally charged that disagreement is going to basically be highly inevitable. I worry that
our disagreements about these topics and political natures and beliefs, as individuals, may get in
the way as it always has for centuries. But, don’t let that stop you.
This is why we included this section regarding “the connected world” because that is
really the common thread that binds us together. I think educators and policy makers set out to
do what is best for our students. I really do. But, when the discussions get challenging, when
your opinion doesn’t seem to matter, when you feel compelled to protect students in one way
but your colleague wants to protect them in another . . . you know what you have to do. Don’t
give up.
The rurality of my life may be the disconnectivity or isolation that you might be feeling,
yourself. As you recover through connectivity, you will also emerge as an organization that is
ready to tackle defining a new educational system and how it will operate. As you move forward
with your organizational decisions, you have support networks at your fingertips. Activate them
now!
A 10-Point Notepad Prescription for the Story of a Rural School that Tackled Isolation
1. Acknowledge your isolation or loneliness and do something about it. Isolation will
not help your cause. It will not help your students. Look for internal and external support.

Recovery Mode

 112

2. The smartest person in the room can be the room. You are no longer alone.
Trusted friends, colleagues and professionals from around the world can help solve problems.
After all, with the connected world we live in, the smartest person in the room is the room and if
we use our resources we have an awfully big room! Two heads or thousands of heads are better
than one.
3. The Buck Stops With You. You may be the school leader or have a role in leadership.
The responsibility may rest on your shoulders alone. If so, use your network. Use your PLN.
Individuals alone can do great things, but two can do twice the work. Imagine what thousands
of helpers can do.
4. Know your “why.” Contact those who you trust. Vent a little. Listen to them. Really
listen. Revisit your core principles and your “why.”
5. Learn to listen. A
 re you listening? Your stakeholders may be telling you something
and can be a part of your connected PLN.
6. Good is the enemy of great. Connecting with others will allow our good schools to
build on the ideas of our own and others to make our schools great. Jim Collins said so.
7. Share, borrow, and don’t hesitate to ask. Do you have something you are proud of in
your school? Share it. Do you need something particular in your leadership skill-set? Ask for it
on Twitter. Make a phone call to a leader that you don’t know and ask for it. When you get it
from them, ask them if it is OK to share and put it out there for others.
8. Call on each other in times of crisis, times of calm and times of celebration. I t is in
times of crisis that we may need support, but don’t forget to use your PLN to connect during
times of celebration or in times of calm. These are great times to learn and share.
9. I am only one, but I am one. I can’t do everything, but I can do something. S
 how
others within your school that you are connected and willing to ask for help and to help others.
Do what you can with the time you have.
10. Reach out to someone new. Call a high profile leader. Tweet respected leaders.
Email a like-minded school leader across state lines. This will expand and develop your PLN
and show you that educational leaders are here for each other and for the kids. Put your contact
information out there. Share your email. Share your number. Share your Twitter handle. This
will show others you are available and want to take part in a connected PLN.
Works Cited
Canales, M. T., C. Tejeda-Delgado, and J. R. Slate (2008). Leadership Behaviors of
Superintendents/Principals in Small, Rural School Districts in Texas. The Rural Educator, Spring
2008, pp. 1–7.
Rebore, R. W. (2004). H
 uman Resources Administration in Education: A Management
Approach (7th ed.). Boston: Allyn and Bacon.

Recovery Mode

 113

Richard, A. (2016). Rural Americans Helped Elect Donald Trump, but His Ideas Won’t Help
their Schools. What Will? Chalkbeat. Retrieved from:
https://chalkbeat.org/posts/us/2016/11/23/rural-americans-helped-elect-donald-trump-but-his-id
eas-wont-help-their-schools-what-will/.
Rousmaniere, K. (2013). The Principal's Office: A Social History of the American School
Principal. Albany: State University of New York Press.

Recovery Mode

 114

Chapter 15: Innovation doesn’t Always Mean Using Technology
by Rachelle Dene Poth
Rachelle Dene Poth is a Spanish and STEAM teacher at Riverview Junior Senior High in Pennsylvania.
She is also a national consultant, lawyer, president of the ISTE Teacher Education Network,
communications chair for the ISTE Mobile Learning Network and the author of four books.
“There is no innovation and creativity without failure. Period.”
--Brené Brown
We must decide how we can provide meaningful instruction for our students and the
support that our students and their families need during this time. However, we also need to
consider that what we do now may need to also transition back to the physical classroom space,
in some respect, as we wrap our brains around a new norm in our schools.
The shift to remote learning happened so suddenly that even if your school had a flexible
instruction plan, it still did not prepare you for this new experience. Perhaps, even some of our
students did not have the digital savviness to navigate an online platform for ALL of their
learning. Across the country, there are many schools that have been shut down for months and
will continue to be closed, potentially even at the start of the next school year. We have had to
learn new strategies, find ways to communicate with our students and families, build our own
technology skills and become even better at time management.
It has not been easy, but fortunately there has been a tremendous outpouring of support
for educators, for students and their families. Resources were made available for all content
areas, technology skills, grade levels, and many for families to use in the homes too. Having all
of these options has made it easier to begin this new remote learning experience, but we also
need to consider how to continue using these new ideas, or exploring others, with what may be
some newfound courage for risk-taking and innovation when we do return to our schools. And,
remember, the recovery that you get through and the emergence that you design will forever be
a global response at any time in our lives or careers. Our current crisis is a sample of one crisis
that demands change.
Think about the Skills for the Future
After doing some research, I came across the Future of Jobs Report of 2018, shared by The
World Economic Forum. The report provided a list of the growing skills for 2022. The skills
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ranked in the top ten were: active learning strategies, creativity, critical thinking and complex
problem solving, innovation, leadership and emotional intelligence. Think about your
classroom: What are some of the learning experiences that we could provide for our students
that would enable them to build these skills?
When I think about options for my classroom, whether they involve technology or not, I
focus on how my choices can help students to develop the vital skills for the future. What are
some interesting and more engaging ways that I can promote student choice and voice in
learning and also empower them to take more of the lead in our classroom? Making a shift from
the “way we have been teaching” can be difficult, but at this time, we have an opportunity, a
break to pause (yes, but peacefully, again) and perhaps the push that we have needed. Not under
ideal circumstances by any means, we can take advantage of the opportunity and leverage it to
do something different, and maybe even scary at first, when we return to our classrooms.
As educators, we must help our students to develop the skills that they will need to be
successful in the future. But, these are also skills that our students need now. During this time,
we have to be even more innovative with how we continue teaching our students and finding the
right tools to use. Educators must embrace innovation and sometimes the word “innovative”
can seem overwhelming, unclear, or cause us to keep ourselves safer using the traditional ways
we have been teaching. But as educators, we must be willing to take more risks, especially now
when we have the chance to try new things and think about more changes that we can make.
Remember, if we thrust our students into a 100% online educational platform without thinking
about innovation, first, w
 e are not only being professionally negligent, but hasty with our students.
Education is changing and we have to stay ahead of those changes, yes. We will bring
about some potentially needed and maybe long overdue changes in our own practice regarding
the look and feel of school, itself. We have difficult decisions to make in the work that we do
and we must always be willing to step in and do what is right, not what is easy. And, that
means being innovative and creating new and different experiences for our students--even if it
means we try and fail. There is learning and growing in failure. Everything in life prepares us
for something else.
Elizabeth Merce, wrote a vignette for my first book, In Other Words, and she stated:
“Innovation comes from that place of struggle--the place where we explore the parameters of
what we know and push into what could be.” I was inspired by these words and believe that this
is truly a definition of innovation that we need to keep in mind as we work through the
challenges we are seeing in our lives and in the landscape of education in light of the recent
events happening all around the world.
Looking at the changes we have seen in the areas of education and work, we must plan
specific types of learning experiences for all students. Learning spaces and strategies are
changing and we now have options for students to more actively learn and explore the world
from within our classrooms or in the virtual space--perhaps, even in a symbiotic relationship
with one another. Our goal is to prepare students so that regardless of what they decide to do
after leaving our classrooms, they will be ready with the universal skills and real-world
awareness that they need to be successful in a constantly evolving world. It is important that we
implement some strategies that will help students improve their ability to communicate, to
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work collaboratively in teams, to be creative, to think critically, and to problem-solve and set
their own goals. We can leverage digital tools and explore some of the emerging trends like
artificial intelligence or augmented and virtual reality, which are not traditionally taught in
content area courses, and engage students in a different kind of learning.
We know that making changes like this can feel uncomfortable, while shifting from our
common practices can feel and look chaotic at times. When I made changes in my classroom, I
worried about it looking unstructured or uncontrolled, but I learned that doing things
differently and being more flexible in planning can actually lead to more authentic and
meaningful conditions for learning (and it also meant that it didn’t need technology in order to
survive and flourish). Students will engage more and thrive in learning environments that are
fueled by choice, that embrace risk-taking, and provide more for them than simply practicing on
regurgitating content.
So, Where do We Begin?
All it takes is one idea to start the redesign process. As Eric Nichols just discussed, a
professional learning network (PLN) can also help us to keep going. Together, we can empower
ourselves and other teachers as we work to support and guide our students now through this
challenging time in the world as we prepare them for the future. By creating the right
opportunities for them to build confidence while sharing their learning, to develop their digital
citizenship skills and the vital future ready skills, we will involve them in more engaging
ways--places where they can learn and become the creators and leaders in the classroom.
So, what types of learning opportunities do we need? We must aim for authentic,
purposeful learning experiences that promote student engagement and increase motivation,
foster creativity in learning, encourage some risk-taking with an added benefit of building
relationships through a development of a positive and welcoming classroom culture. And, you
know this, but I want to clarify this some more. There are many practical and creative ways to
implement digital tools or innovative methods in the classroom as we prepare our students for
whatever their future holds.
A few years ago, I noticed changes in the students’ engagement levels in my classroom. I
felt as though I was not reaching my students and that I was doing too much of the
decision-making with little room for student input. I was the one creating all materials,
speaking for the class, deciding about the one, exclusive way for students to demonstrate their
learning. It took a shift in my own mindset and some rearranging of furniture in my classroom
to make some big changes that truly made a difference for my students and helped me to
continue taking risks in my own instruction.
What I have noticed in myself and learned from talking with other educators is that if we
seize the opportunity to try new things and continue to grow, we will better prepare our best
selves for those we lead and learn with each day. The time is now to do this; we have a chance to
try new ideas and build our network to find more ideas that even if we don’t use them now, we
can be prepared for when we return to our schools and will have the confidence that perhaps we
once lacked prior to our hiatus.
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It is so important to continue to develop student-teacher and student-student
relationships. While I did not focus on this for many of my first years of teaching, I now make it
a priority in my classroom. In times like these, it is more important than ever to focus on
relationships and finding ways to connect with students and for them to know how to reach us
when they need our support. We also need to help students to build their peer networks and be
able to rely on classmates as sources of support, just as we do in our own PLNs. Outside of the
classroom, we lose those interactions with our students and we can leverage technology to be
“present” and continue working on the relationships even when we are not in the same physical
space at every school-hour-moment. Once we know our students have the right access, we can
help them to connect on a global scale with classrooms and authentic learning experiences
around the world.
Relationships are where we must always begin as we explore our learning space for our
students. Some of what I am writing about may already be in your belief system, but what was
once inactivity on your part can now be a new opportunity to recover and then emerge as a new
classroom situation whether it includes technology or not (based on your school’s resources or
governing policies that might prevent you from moving into hybrid or fully on-line platforms).
If you ever think about how scary it is to risk what you are doing now because you do not
know what the outcome will be on your state assessments, I could point you to so much research
that supports the ideals behind project-based learning (PBL) and other innovative techniques
which create learning as experience-based learning.
Providing the Space for Students to Learn
In our learning space, regardless of whether you are residing in the physical space or
virtual space of school, it is important to focus on relationship-building and also help students
to build relationships, themselves, within their classrooms in addition to their digital spaces, as
well. Relationships are often lost in virtual spaces.
Social-emotional learning (SEL) skills are vital right now and will always be vital in the
future. Regarding SEL, there are five competencies that need to be taught: self-awareness,
self-management, social awareness, relationship skills, and responsible decision-making. These are
skills that we need in our everyday lives, as well, and there are many ways that we can create
learning experiences that foster the development of them.
In designing our learning spaces and teaching methods, a goal should be to foster a
comfortable and welcoming space where students can build vital peer collaboration skills.
These are spaces where students know they belong, are supported by one another, and feel
valued. Creating opportunities for students to work independently, with a partner, or in small
groups, goes a long way to helping them to become more comfortable in the learning space in
order to build confidence.
When I started to make some changes in my own classroom, I reorganized my classroom
into stations and then I designed collaborative social learning activities as we worked on
building SEL together. It was definitely a change and adjustment for me and my students, but
it did not take much time for all of us to see the benefits. Making a shift to using learning
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stations, I changed from what had been an almost forty-two minute lecture to small group
activities and one-on-one conversations.
This first shift gave me a much better and deeper understanding of my students’ needs
and interests and gave students a different way to build content skills, as well as SEL skills.
Using stations is also helpful for times when access to devices or digital tools is an issue. Using
stations in the classroom facilitates more active learning and creates positive relationships.
At the end of that particular school year, one of my students said, “I feel like I am part of
a learning family and I’m really looking forward to next year in order to grow some more.” If
you want to learn more about station rotations and implementing blended learning, I
recommend the book B
 lended Learning in Action by T
 ucker, Wycoff, & Green (2017).
We don’t have the same limits on learning as in the past. We now have the opportunity
to provide different learning spaces for our students that provide them with more time to
explore. We can also provide more student choice by offering multiple ways for students to
share their learning while building confidence and collaborative skills in the process. See,
everything that I discussed, so far, doesn’t reek of a new concept, novel idea, or digital exposure
tool. Innovation is often the backbone of good teaching.
“You can teach a student a lesson for a day; but, if you can teach him to learn by creating
curiosity, he will continue the learning process as long as he lives.”
--Clay P. Bedford
Some of my Favorite (Innovative) Ways for Students to Learn
Being innovative just means doing something new or different than what is normally
done. It only takes one step. Try a different digital tool, explore a new teaching method, or
bring a new concept into your class. We have so many options and can often worry about where
to begin or believe that we have to be an expert in order to be “innovative.” We only need to
know enough to get students started and then we can learn from them and empower them to be
the creators, lesson designers, and leaders, rather than simply the consumers in our classrooms.
Students can decide on a format that best meets their needs or interests and build skills
in more authentic and personalized ways. It does not mean that we need a specific tool, either;
it just means that we need to innovate a bit, explore different options, and see where our
students take their learning.
Games for Learning: In my classroom, my students have loved playing games like
Kahoot!, Quizlet Live!, Quizizz and Gimkit for a few years now. Getting started with these
platforms is easy to do. Another option is to have students create their own games using these
choices or to design a board game or activity to use in the classroom. Giving students an
opportunity to work together to create a game or simply using some of these tools for
game-based learning, enables students to choose activities to meet their specific needs and
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interests while providing teachers with information about specific levels of student skill
progress.
Digital Breakouts: These have become more popular over the past couple of years and
even during the rush of remote learning time and can be a great way to have students
collaborate or work independently on a task that will help to build skills of collaboration,
communication, problem solving, and critical thinking. Using breakouts is also beneficial for
the development of social emotional learning skills, as well. Even if students are not in the same
physical space, leveraging technology like Google Hangouts, a Zoom breakout room, or a
Flipgrid response network, students can create an opportunity for a more collaborative
experience that involves more active learning, leads to higher student engagement, and fosters
the building of relationships in and out of the classroom. These platforms also can be archived
and built upon over the years. This is where digital spaces meet the classroom spaces.
Choice boards: These can be created by using just paper and pencil or using online with
embedded links included for students to explore work-based choices to sharpen a particular
skill. Many educators have shared their choice boards in different learning communities, so it
truly does not require starting from scratch. Choice boards typically have nine different options
for students to choose from as ways to practice the content and build their skills. The idea
behind choice boards is to give students a variety of choices that enable them to go beyond
simply repeating the material, but instead, interpreting and applying their knowledge in
different ways. As Erik Francis discussed earlier, using Webb’s Depth of Knowledge as a guide
when designing a choice board and providing options that help students to apply their learning
at a higher level of Webb’s DOK, going beyond the simple rote learning matter of simple recall
is a goal for both rigor and joy in learning.
Project-based Learning: (PBL) is something that I was originally completely wrong
about years ago. I used to think that I had been doing “PBL'' with my students, when all along, I
was simply having them learn by doing some kind of project. There is a big difference here. As
we prepare our students for the future, we need to create quality learning experiences for
students beyond a limited end-of-unit project and, instead, have students do work that focuses
more on the learning process and includes time for productive struggle, problem solving, critical
thinking, and reflection. This is where true PBL goes to work. It isn’t a culmination activity. It
is a process-oriented series of activities. When getting started with PBL, I recommend using the
resources through PBL Works (Buck Institute of Education).
By choosing methods like Project Based Learning or Design Thinking, or when we bring
in learning opportunities as part of a STEM curriculum, we provide students with the best
opportunities to prepare for the future. Giving students the chance to explore something of
personal interest or as a curiosity, student agency increases and also helps us to learn about
their passions and interests.
As educators, we must focus on how to connect our students with the global community
and prepare them for whatever they decide to do in the future. Various components of PBL are
highlighted when students engage within a process-oriented system of trial and error,
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something which critical thinking depends on for all of our students. Such processes of PBL
include:
●
●
●
●
●
●
●
●

Pre-Exposure to Key Knowledge, Understanding, and Success Skills
Challenging Problems or Questions
Acknowledging a Sustained Inquiry Process
Maintaining PBL Authenticity
Honoring Student Voice and Choice
Engaging in Reflection
Participating in Critique and Revision Processes
Formulating a Public Product

Genius Hour: Here is a way to help students explore an interest or a passion. It is
focused on inquiry-based and student-driven learning, and infuses more student choice and
student agency. With genius hour, students have a chance to literally “share their genius” and
all it takes for us to carry this out is to set aside a specific time or space in our classrooms for
students to engage in this different experience. Genius hour builds student curiosity,
encourages collaboration, and will help students to become more confident as they explore their
own knowledge that becomes shared. Students will also develop their leadership skills and
engage in more meaningful work when they have this opportunity to become the teachers and
share their genius. For a resource, I recommend the book Pure Genius by Don Wettrick, which
has a lot of ideas and information for anyone looking to get started with genius hour like Don
carried out in his own classroom. For either PBL or genius hour, here are some steps you can
take to get started:
● Ask students to come up with an essential or driving question.
● Inform students about the purpose of genius hour or PBL.
● Determine your genius hour or PBL time-frame. Will it be every day or one day per
week?
● Be active in the classroom; however, only step in, as the teacher, when asked.
● Check in with students on a regular basis.
● Decide on a timeline for student presentations.
● Design and collaborate on the guidelines with students.
● Make time for providing and receiving feedback.
● Promote peer feedback with students.
● Take time to reflect on the process and adjust plans as needed.
Place-based Learning: This is an opportunity to connect your students with the
community and the real-world. Many schools have programs set up for students to do job
shadows or take tours of local businesses. These are wonderful opportunities for students to
have a closer look at what the world of work looks like. How can we bring these experiences
into all of our classrooms? How has our crisis reshaped these goals that may have been taken
for granted before?
Reach out into your local community, find some businesses or organizations and see what
options are available to connect your students with them. Even during times of remote learning,
we can still create opportunities for place-based learning. It sometimes just takes asking the
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right questions or even better, asking students for their ideas to make this happen. When we
offer more opportunities for hands-on learning and foster connections with community
members, students will develop a greater understanding of local and global issues and in much
more authentic and meaningful ways.
Innovation Can be New or Different
What is innovative to me might not be innovative to you, but that is the point that I’m
trying to make within this chapter. If you believe that things will never, ever be the same after a
long-standing hiatus or global crisis that we must reckon with, then taking a look at your
classroom through the lens of something that just might make your classroom structure or
environment “new” or “different” is just the innovation that you might need.
Our task is to stay active in our own learning, take some risks with new or different ideas
and keep reflecting on the work that we ultimately do each day. While there are many options
out there, with or without technology, it's not always about choosing the right technology or
using technology in order to innovate. It's about having students extend their learning and build
skills at a pace that's comfortable for them and in a way that meets their interests and specific
needs. Below, I outline a prescriptive series of steps that you can take starting right now in
order to walk through the door of creating a more innovative learning environment for your
students.
The terrain of innovation can be all about what you need next, technologically or not. If
shifts are made that take you further into an innovative future, your footprint will help students
differently starting right now. Engagement will always be something that educators strive for,
both for their students and themselves. The last thing that any educator wants is to be bored
because when boredom sets in, the thirst for something new is lost. And, as Erik Francis
recommended, “joyful learning is necessary.”
A 10-Point Notepad Prescription for Innovation doesn’t Always Mean Using Technology
1.  Start with support. Reach out to your colleagues and members of your PLN. We are
in this together and now is the time to build our networks, work through the challenges and
celebrate successes together.
2. Start Small. With so many possibilities, don’t overwhelm yourself. Choose one idea,
work with it, build on it, reflect on the impact and then take the next step forward with building
on your own innovation.
3. Take a chance. Try something that may be totally different than what you have done
in the past. Explore an idea, digital tool, or a new strategy and push yourself to innovate.
4. T
 hink creatively.  To be innovative does not require technology. It only requires that
you push yourself to try something new or do something a bit differently.
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5.  F
 ocus on your classroom and y our students. How can you provide what each student
needs? Ask students for their input and work together. Students feel valued when they are
involved in the decision-making process.
6.  C
 ollaboration is key. What are some options for collaborating with students? Build
opportunities that will help them to connect and build their collaborative skills with peers in
and out of the classroom.
7. C
 onnect with your community. S
 tudents need more real-world experiences. What
opportunities are out there for your students to explore and apply what they are learning?
8. M
 ess up and be OK with that. We all make mistakes and we need to because that is
how we learn and grow.
9. Reflect and revise.  Make time each day to think about the steps you are taking, what
can you do differently and adjust plans as needed. Aim for improvement each day.
10.  Don’t stop. Connect with other educators and take opportunities to share what you
are doing. Join in and ask questions. Share ideas and tell your story. But, whatever you do,
don’t stop after one innovative victory. Keep building on that momentum!
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Chapter 16: Understanding the Empathy to Impact Project
[an excerpt from “A Dinner Conversation with Inspire Citizens”]
by Aaron Moniz & Steve Sostak
Aaron Moniz and Steve Sostak are the co-founders of Inspire Citizens and international leaders for the
Empathy to Impact Project and Global Impact School Self Study.
“Not everything that is faced can be changed, but nothing can be changed until it is faced.”
--James Baldwin
Globally we are facing some of the most dynamic challenges as educators. During the
pandemic of 2020, the need for unity, empathy, transformation and impact has become an
illuminating force to be reckoned with in education. Positively impacting our very own
communities will require thoughtful and united educators skillfully working together. One of
our greatest assets in education is educator expertise.
Our recovery conversations can and should lead to celebrating diverse classrooms around
the globe that spark contextualized, innovative, and co-designed approaches that lead to civic
consciousness, intercultural competence, collective wellbeing and sustainable development.
Not only can we recover, but we can emerge greater than ever before if we meet the current
needs of our communities. This will require us as educators to learn, grow, connect and teach in
such a way that it amplifies learners’ skills & deep thinking.
We are committed to human and environmentally-centered competencies that positively
impact collective wellbeing. As educational leaders, we focus beyond content and standards and
embrace a mindset that is added value to the sustainable development of our world. We are
humans first. That unites us. We are mothers, daughters, husbands, friends, co-workers and
students. If we are to truly impact our own communities and set our students up for becoming
citizens of inspiration and success, it must begin with unity and purpose.
In this chapter, you will see how we had a conversation with one another about the
quality of transformational education practices and frameworks designed to systematically
impact students through holistic community learning.
Imagine problem-based learning, genius hour, innovation, Sustainable Development
Goals (SDGs), student talent, community problems and passion projects all rolled into a newly
refreshed mindset. Unlike the previous chapters, we set this chapter up differently: we
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transcribed our real conversation! We wanted it to be casual and authentic just as if we were all
sitting down together around the dinner table having a conversation about transforming
education. We hope you enjoy our conversation. The full transcription is found below.
A Dinner Conversation with Inspire Citizens
AARON: Let’s call this a “Dinner with Inspire Citizens” and talk a little bit about how the future
of education could look. We know it isn’t easy being educators during the time of COVID-19.
So many people are going through challenging times and this is a perfect time for educators to
get their hands on something that inspires and motivates us forward. With reflection and
planning, this experience has high potential to propel us forward as global citizens.
STEVE: Yeah, and I think we're going to treat this conversation like we do in a lot of our
workshops. We love to ‘meta-model’ (or rather, just talk through our thinking). The way Aaron
and I help teachers learn and grow in their current curriculum is through personalizing
questions and utilizing thinking frameworks that add the ‘why’ and ‘what now’ to each
challenge. I really want us to zero in on the ‘why’ of education, and ‘what now’. After all,
what’s really in our control? As we face challenges like school shootings, pandemics or any
other tragedy that may arise in your community, we are empowered with the choice to use these
challenges as a positive opportunity to impact through empathy.
An Introduction to Inspire Citizens
AARON: It's 7:53 pm in Chicago, your time, and I’m at 9:53 am while I am in Seoul.
STEVE: To put our “dinner” into context, it may be more like breakfast or lunch. The bottom
line is that we are all around the table discussing how to inspire citizens. When we talk about
Inspire Citizens and Empathy to Impact, what we are really focusing on is developing global
citizenship, civics, sustainable development, global competence and intercultural competence
education. As complex as it initially sounds, this is about creating awareness and purpose
within our teaching and learning. So where does action-oriented global competence fit into the
daily grind of education?
The Framework
AARON: I think the thing that really brought you and I together was the idea that, as teachers,
we're always going to be bound to standards. We will always rely on research-based best
practices and weave in timeless pedagogy into the ideals of strong teaching and learning. More
importantly, we can be transformational, action-oriented educators even while using the
curriculum. To do this, we must tap into a greater ‘why’. Even more importantly, our students
deserve the opportunity to infuse purpose and inspiration to act on their own personal greater
‘why’. When we integrate this type of mindset into our standards and content, it elevates and
ignites citizenship and intercultural competence. When you think about global competence and
action, sustainability or social justice, you can use your ‘why’ as the umbrella that frames
everything else. Providing frameworks of thinking for students to access their ‘why’ is the
catalyst for bringing out the best in students. When students have a purpose to act on, it
increases civic and intercultural engagement. When we talk about using frameworks and
having a culturally and civically responsive mindset, it isn’t a question of where in the process
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do we add it? It's the mindset of, how do we use this greater embodiment of education, for
purpose? When this becomes our overarching understanding, transformational learning begins.
It's not about adding more, it's about framing the context for learning for each individual
learner. We won’t have time to fully dive into these frameworks in this quick chapter, but you
can follow our free G
 lobal Impact Self-Study in order to dive deeper.
The global pandemic of 2020 has only magnified the symptoms of our pre existing
problems, not necessarily created new ones. As citizens, we are noticing (in relevant real-time) a
new perspective of health and wellness sustainability, supply and demand of products and
goods, mental health and wellbeing and so on. We must examine the sustainability and
community challenges that we encounter (whether on a small or global scale) in order to be
prepared to respond to the REAL needs of our communities. This global pandemic brought to
light some of the major globalized root causes that were already in play, like a lack of
sustainable development, equity and social justice, wellness or even ethical design thinking. As
educators, we can uncover the root causes and take a systemic approach and add even greater
value to our profession by positively impacting our local communities and society. Inspire
Citizens empowers teachers (and students in particular), to get to those root issues by
embedding this type of thinking into everything that we're studying by analyzing the 17 Global
Goals for Sustainable Development (SDGs). Whether it's through a historical lens, a scientific
lens, media lenses, or technological integration lenses, all of these SDGs are relevant.
STEVE: I think, for me, the ‘why’ is being a father. I have kids and I feel like I need my kids to
be prepared to articulate the challenges they're facing and feel like they have the skills to deal
with any future challenge they may face. What I'm doing as a father and a teacher are my most
important perspectives and drive. And, I think that the call to action for educators is that we
must look beyond what we’ve always done in the past.
AARON: I’d like to add to that the idea that a lot of times we sit here as consumers of media but
do we question what's happening with political decisions? Do we examine why one nation
might be imposing certain kinds of tariffs or creating issues with different populations or ethnic
groups? Our curiosity must be piqued and we must have a spirit of wanting to understand ‘why’
in order to develop a plan that allows sustainability for all. I truly believe that it's time that we
look inwards and we look at our immediate surroundings to try and create change. Yes,
grassroots action works when we plan for systemic support and approaches. It starts with us; it
starts small in order to create widespread sustainable change. I don't want to use the word
army, but we have a collective body of millions of students in schools right now across the globe.
We have a collective body of millions of their parents and family members and immediate
community members that can be part of actions that schools take to make our communities
better. We have millions of educators worldwide. If we each just slightly shift our mindsets on
how we do teaching and learning then we have millions of activists seeking community
solutions. Right? And, that's grassroots systemic change coming from simple ‘tweaks’ from the
inside out. Yeah, that's why I think that talking about inspiring citizens, in today's climate, is a
strong answer. It's a path of least resistance with the highest potential impact. The good news
is that our t oolkit can get you thinking about this through a new lens.
STEVE: You're talking about the “inside-out” from the school perspective and the learning
perspective, but also that personal perspective, right? We talk a lot about the word, vocation.
When we work with students in particular, helping them to internalize their needs, as people
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with passions and interests, as people that have talents and skills, they can connect to things
outside of themselves. Whether it's connecting to sustainable development goals and targets,
whether it's crafting social justice standards, whether it's social emotional, ethical learning, etc.,
you can connect those dots and that's where the real magic happens. And, that's really where the
component of education for the future comes in. Also, I’d like to showcase the Thinking Like a
Historian framework and share with everyone how your global teaching experiences have given
you such a rich perspective, Aaron.
AARON: If we're looking at the Thinking Like a Historian chart and using the “through their
eyes” thinking frame, I want to discuss how worldviews affected education. I was in Casablanca
working at a private international school and there's a certain socioeconomic group that attends
this kind of school. One of the things about Morocco is that there is immense inequality and
there are some people where their average education level is no higher than 1st grade. Some
don't have access to clean water and don't even use toothbrushes and they were only a four-hour
drive away in the high Atlas Mountains. A lot of my students had never even been exposed to
that level of inequality before, even though it's their own Moroccan people within their own
country, just down the highway.
In Casablanca American School, I was a special education teacher, remedial reading
teacher, ESL teacher, and I also ran a talented gifted program. Part of my social goal through
my special education classes and my gifted classes, was to try and find ways to integrate
real-world experiences to give my students an opportunity to learn about our surrounding
communities and also to use their talents to take action that would make a community impact.
STEVE: Yeah. And, that's what happened when I was in Malaysia, at Mont Kiara International
School and I was actually asked to start this global citizenship elective class. At that time, I had
been working on the Global Issues Network (GIN) groups where high school and middle school
kids would attend a Model United Nations (MUN) style event which was geared towards
students participating in action based sustainable service clubs and local projects. What I
learned is, if you can build empathy, whether it's a compassionate empathy built on deeper
relationships, or a cognitive empathy, as kids are becoming more aware about something, as you
can get kids to care on that level, they're going to be motivated to do great things. When my
students felt that compassion for their subjects, for the people they were working with--aimed
towards building relationships--it exponentially increased the quality of their engagement. It was
incredible to see students not only learning so many ties to the standards, but more importantly
demonstrating compassion as good human beings.
AARON: When I first met you, it was through a school-organized Skype conversation. I
remember sitting in my little office in Casablanca, and you were in Beijing, and soon we would
be teaching together. We connected on what we were interested in regarding our goals with
teaching and learning. We connected instantly and were both excited to be working together.
So my question for you is, what do you think has changed since we first met and connected?
Talk to me a little bit about that initial conversation. And, what do you think has changed since
that first meeting?
STEVE: I remember instantly connecting on a personal level through our musical love of
playing in bands. We exchanged videos of our bands, which was not only inspiring but also
musically invigorating. Our relationship was instantaneously connected and only grew more
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relevant through our planning for co-teaching strategies. Not only did we have a powerful
working relationship, but to appreciate each other as connected humans with a lot of similar
interests, is exactly what we are talking about--what we want for students. You know, even to
this day, when we're traveling together and working in schools together, we still listen to music
together, go to a show, or hit the gym even after a long day. Friendships that focus on positively
impacting others are timeless. The fact that we went through our first years of co-teaching
together has proven to have a lasting impact on others, both personally and professionally.
These years prepared us to take a leap in developing Inspire Citizens as a critical movement
across the globe. It is humbling to still work so closely together as consultants and really live
out our personal missions.
AARON: I remember . . . it was January of 2018 and we were deciding what we wanted to do.
We said, let's do this! Let's give this a shot. Let's dedicate all of ourselves to this mission. And,
I remembered that was a pivotal moment for me, because as an activist and punk rocker
growing up, I've been all about dedicating myself to what I believed was most important for
myself and for society.
STEVE: Man, I agree 100%! Having a colleague that you know and respect mightily is exciting.
I think about what you said about making global competence the ‘why’ every day back to the
starting point of this book and why we're contributing to this with COVID-19 and the
Coronavirus period as a sort of moment of existential reckoning. I think a lot of people are
going to start seeing this type of work as being critical for our students. And, I feel very good
about that. I think this will be a great transition for us to start talking about some of our
frameworks of how we can help people in their context to think about how to bring this kind of
learning to their school in ways that are seamless.
The Approach
STEVE: I really want to share our Empathy to Impact framework with others. Earlier, I
mentioned that I attended the Global Issues Network (GIN) conference with my secondary
students. GIN is where I first learned of this type of framework. Since then, we have developed
quite a bit from our time in Malaysia. Here’s what we noticed in the visual below. I see
questions in the corners. Aaron, why don’t you tell our readers a little bit about why we have
those particular reflection and demonstration questions and maybe give us a little context to
how we use these questions with teachers or potentially with the student leaders?
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The corners (clockwise, from 1:00 to 11:00) read:
Why do I truly care? How did I become more deeply aware?
How did I apply my deep thinking and skills? How did I make an ethical and sustainable impact?

AARON: Sure. So, just like any design thinking cycle, any inquiry cycle, any service- as-action
cycle, what holds all of them together is that reflection and demonstration doesn’t happen at the
end; it's happening all the time, formatively throughout your process. So, the four questions
offer this: The first one relates to the idea that, if you're launching anything, we need to be
formatively having conversations or reflectively allowing students an opportunity to demonstrate
what it is that they actually CARE about, and why it is that they truly care as they go through this
process.
If I'm just doing mini lessons, and I'm just front-loading information, then my students
are saying, “Okay, Yeah, That's cool. Got it, teacher.” but I'm missing out on an opportunity. If
we talk about the Stanford design thinking model and how we need that empathy first and then
we talk about inquiry and wanting to get students to tune in, we’ve got to get them to CARE about
something, first.
Like the experience that I saw in the mountains, like the experience that you were talking
about when you were in Peru, that idea of when kids tune into something where they think their
community or nations round the globe needs me, or my community and the elderly population
need me, or this social justice issue that's tearing apart my grade level needs me. ‘Do I care
about it?’ They should feel compelled to answer, “Yes” because the teacher launched the project
well.
So as a teacher, when you look at the Empathy to Impact framework, these questions in
the corner of the visual are meant to be reflective and formative guides so that when you're
doing anything within that part of the project cycle, always draw your students back to the
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idea--that this is something that you should probably care about because the world needs it. It
helps students to see that they are needed in the world and that their action and agency matters.
That little question in the corner links to that reflection and demonstration idea and it brings it
all back to the idea that teaching should be about some greater ‘why’.
STEVE: It seems to me that it’s about becoming more deeply aware and developing a sense of
conceptual understanding. The questions drive CARING to the point of tuning in, and moving
past to the ‘finding out’ stage. We're fighting against the clock. We're fighting against being
overloaded with standards sometimes and we do our research with our students really quickly.
And, one of the things that I think has been really fantastic for us has been the opportunity to be
able to think more about how to go more deeply into research and critical research, credible
research, beyond just some of your more traditional research. So take your library skills, right?
But now, interviewing and creating fantastic surveys, doing ethnographic observations, root
cause analyses, media literacy, audio literacy, become that way of becoming more deeply aware.
AARON: I’m thinking of something that you said earlier, Steve, related to the idea that this
approach is not more than what we're already doing; it’s an approach or mindset that can add a
purposeful structure to the whole experience. I “noticed that” over in the third corner it says,
“How did I apply my knowledge and skills?” Also, notice the “deep thinking” context? I'm
thinking back to the math context, for example, where a sixth grader might have to learn bar
graphs or write charts as data representations for part of their math unit. Can I still do all of
what you're talking about? Can I still do all of that within a math context? Talk to me a little
bit about what that means to be applying your knowledge and skills, contextually?
Making Meaning
STEVE: Yeah. Well, first of all, when you look at the ABLE section of the visual you'll see we
use that word transdisciplinary. I think one of the words that we haven't talked about yet is that
idea of interdependence and interconnectedness, so any of these things you're seeing in this
model or any model that we're showing, or any framework, we have to remember that they're
interdependent, right?
So, whether you're talking about the Sustainable Development Goals, being interdependent with
each other, or that they are interdependent with the way we approach social justice, or they're
interdependent with the way we deal with our personal well-being, etc. I think that when I
started thinking about mathematics, for example, I thought about how we are taking one of the
units that we've dissected quite often, volume and area, and thought about sustainable tiny
houses. So, we were looking at our kids getting into interviewing architects or they’re looking
at the tiny house movement and the why that leads to a lower carbon footprint. Then, they're
also applying their math skills, technology skills, and their design-thinking and media-makers
skills, even 3D printing through some of their Tinkercad models that they've created to make
these tiny houses and then they go out and host an exposition.
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If we just keep that strictly in terms of math, you're looking at the area and volume of
that, but then imagining your carbon footprint and doing the mathematics involved in looking
at that and the energy involved in that, you're also then having to integrate humanities skills in
terms of explaining the why of the social side of why we need to go more green. And then you
have to use your ELA and your literacy skills to be able to articulate and present out on your tiny
house during that exhibition and talk to people about what makes your house sustainably sound
and the intentionality behind the choices you made. That's when the unit and the skills come to
life.
And there are interconnected or transdisciplinary skills that you are applying too. You
may have to be designing for an audience or you're looking at leadership skills and teamwork. If
you have a team that's an architectural firm, if you will, and you and your team putting it
together, using Tinkercad for 3D printing, and you may have to create a commercial or some
type of media piece. Right? You are looking at how do you think sustainably and how are we
organizing our projects, our action and our team? Then we may be looking at even social justice
issues like ‘why are tiny houses so damn expensive?’ Should we be able to make them more
cheaply so that people have more access to them?
And then that last part in the ABLE section of the model is action planning and how are
we going to be ready for this particular event? So even just within the Tiny Houses Expo Math
unit you could hit any of those different types of skills. That last piece: “I'm noticing” IMPACT
on the visual. You want to sort of give us a little why we came to what you see in that pink
section?
AARON: Absolutely, and, and I'm going to actually tie it back to that last conversation too. I'm
just thinking about that sixth-grade math teacher. I could give people a worksheet and a
mini-lesson and an opportunity for them to work on this bar graph, we’ll say, or I could ask
students to identify some kind of a community issue, maybe something like the sustainability
issue that you discussed, or I get them to do some kind of a carbon footprinting activity by
themselves or with their peers, or with our school grounds and I could get them to use their
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skills to bar graph. I could get them to use their ‘making conclusions from data’ standard to
actually make statements about sustainability and identify problem statements.
Reducing the carbon footprint is important and then I could reapply the math standards
of bar graphing and making conclusions from data. That way, instead of me giving somebody a
worksheet, I've actually given them a real-world opportunity to make an impact and to use the
math as the vehicle by which they're doing something greater. And at that point, it's not your
students saying, “ Teacher, when am I ever going to use this in real-life?” You’ll have your
students saying, “Oh, I have to do this because the world needs me to do this, or my community
needs me to do this” and “I can have an impact”.
When you spoke about that part of the visual, “How did I make an ethical and sustainable
impact?” up in the left hand corner, that’s how we take our standards, our curriculum, the
learning, the pedagogy that you already have to teach, and we can just frame it in that way that
the standards become the vehicle for impact. Then, when you get to these impact opportunities,
this authentic output opportunity within the curriculum, you can go back through the learning
process and the student can justify to you, “Oh, I needed this skill and I needed to use it this way
because I needed this skill in order to have this authentic impact. I needed this skill, this skill,
this skill, otherwise, I wouldn't have been able to impact my community in this way.” And that's
the whole point. A
 n impactful and authentic output drives a learning process.
Global Transferability
STEVE: And that real learning happens when you're transferring your understanding. So that
transfer, understanding the transfer of skills and the critical thinking to do those things, that's
where you bring your standards to life. Your kids have truly learned something, right? We
sometimes talk about terms like ‘applied civics’ or ‘applied sustainable thinking’ or ‘applied
systems thinking’ and really, in the end, if we can get kids to do that transfer and they're
transferring to make impact in their communities, then I think we're onto something.
Again, that's where we start empowering kids to make changes that can, make our, future more
sustainable and our future better place because again, COVID-19 is a system of some things that
are very broken and if we can get kids to think critically about the way they approach their local
communities, those are the building blocks for a better society, right? So, it's some good stuff,
man.
AARON: Alright, So, I guess if we're rolling back the clock, it actually comes back down to
teacher perspective. We're trying to infuse this idea of global impact and global competence
into unit plans and into teaching. But if you're just trying to do it by yourself you’re going to
feel like that sort of Lone Ranger that tries to persuade other people to get on the boat or join
the cavalry with you. It's a hard and discouraging situation. And the thing is, it shouldn't be up
to individual teachers to have to just do it in their classroom, which you can, but if we're talking
about transformative impact, and we're talking about creating an opportunity for every student and
every teacher to thrive, you need to have a whole school implementation model or at least as a grade
level team.
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STEVE: Right, and real quick, remember that we're framing this conversation in the Time of
COVID-19 and this is THE perfect opportunity for us all reevaluate the “why” of education and
offer innovative ideas to our leaders like Inspire Citizens and the Empathy to Impact model. Using
a model ensures everybody has a common vocabulary, a common mission and vision, and an
understanding of where this is going otherwise, like you said, then you're pocketed.
AARON: Right now, we're using this thinking framework to ask, “how are these ideas
connected?” What you and I understood from the beginning is that in order to connect
everything, to create sustainable impact at one school, we had to come up with a model. And
through all of our work with schools, we realized that you don't just need the curricular
approach, you need to make sure that you are, like in the first pathway, looking at the cultural,
educational, geographical historical context of the place and the community that you're in
because what one may decide as an effective model for implementation is not going to be the
same as the school in Abu Dhabi, where I grew up, or the values of a school like Seoul Foreign
School, being an international school, too. There are different values, and every institution and
group has a different geography and history to respect and design approaches around. And we
have to understand, first of all, what that is, before we can even go into the idea of missioning
and visioning.
STEVE: I remember when we started implementing in Beijing together, and I remember there
being that moment, actually was at Keystone Academy, which Keystone is one of the, if not THE
international bilingual school within China or definitely Beijing as far as being the Chinese
International School; their headmaster came out and asked us “What does this look like in a
Chinese context?” He kept pushing and pushing that question and it was such a valuable
question because I think it was right at the time when we were developing the final version of
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this model. We had been doing that when we were personalizing our implementation approach
with schools, but I think articulating it in the way that Malcolm did, and pushing us to make
that a primary focus was a really very helpful moment for me to remember that. That's always
going to be different and dependent upon the characteristics of the school. Just like you want to
personalize for your students, or you want to personalize professional learning for teachers, you also
want to personalize even a framework, and a whole school initiative, to the context that you’re in
and make sure that you know your educational, geographical and historical and cultural pieces.
AARON: Absolutely. And I loved that experience, too, because we always had the idea in our
model, anyways, that if it doesn't come from a mission, a common vocabulary and common
approaches that are decided upon as a whole school, then are uniformly rolled out, K-12, and across
programs, extra-curricular, curricular, or even just community-wide, then you don't have an
implementation system.
You have different streams existing within a body of water. I love how the real aspect
that CONNECTS everything together is that the cultural and geographical context, which then
helps you to frame an appropriate mission, can be a rollout plan and vocabulary set for your
school.
Empowering Teachers and Students
STEVE: I think that's one of the things I love about the work we do is that it is always evolving.
Even what we've put in the 144-page PDF that we released for this self-study, for schools to get
their head around what this looks like, both through pictures, captions and indicators, we could
probably write a version #2 of that in another six months, right? I've reimagined a lot of ways
that you could look at certain things that we have within our Empathy to Impact approach,
certain ways now that we're going to be doing an online course, for example, that's going to be
pushed into ways of best practice for professional learning in terms of blended learning and
having received all of the awesome input from our colleagues it keeps our work dynamic. I do
like the fact that we are constantly evolving.
We try to make sure that schools have a common understanding of who are these kids that
are going to be leaving the school, and what type of citizens are they going to be? That's really a
key component. Then that really informs our teaching and a lot of our decisions around
implementation and professional learning.
By doing so, not only are we showing why they are exceptional student leaders, and not
only are we building it into the fibers of how the school and the different types of programs and
systems operate, but we're also reinforcing it as a part of that Student Impact Profile. If this
profile is what we want our kids to be, we have to explicitly teach it, we have to give them
opportunities to monitor their own growth and actually transfer and apply.
That's something that schools oftentimes don’t do; that's not a criticism, though. That's
why we made it a central facet to this Global Impact Schools model. It's so important because it
is about the world, not just us. Also, if we go back to that COVID-19 context, we need people
(now and in the future) who can do root cause analyses. We need people who can actually
facilitate effective discussions between both sides of the table. We need people who are able to
action plan and look at the consequences of actions. We need people who are able to consider
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impact and design solutions according to impact. Our students’ leadership skills, programs and
certificates encompass all of those types of skills. It's so hard to dehumanize education when
education is all about humanity. It’s about being human and learning should be a part of being a
human right? So, when we start to only quantify that experience, I think it brings unnecessary
stresses into that equation, that kind of debilitates both teachers and students from being the
best that they can be.
Then, that last piece, for me, anyway, is respecting our teachers. There are teachers who
take their job seriously. They become experts and master teachers. They become innovators
when we give them the space and the trust. They know their context. They know their kids.
They know that they're going to have to be artistic and they know they're going to have to be
exceptional to pull certain things off. This requires support. They need to know not
everything's going to work because that's not how humans or humanity works. That's not how a
dynamic system works. Standardization is only one piece of that puzzle, right? We need to
reinforce this message to teachers and create a safe space to grow professionally so that we can
shape education towards greater impact.
Standardization is important for this project. We need that data and that data can be very
powerful, but there is a human side of data. There is that anecdotal piece that they often now,
called thick data, which is just that experience of, “what is that kid sitting across me really need
right now. That's not going to be answered by something that is on a standardized test, a
snapshot of one day at the end of the year. I think that's the beauty of things like global
competence and intercultural competence, in the work Inspire Citizens does, you really
acknowledge that data can be powerful, but if we deny the human piece, we deny the sustainable
development piece, or we deny things like justice, environmental degradation or conservation, we're
not really doing we're not doing our kids any favors for the future.
AARON: Well said. I love that! The reason why this book exists and the reason why there is a
fantastic collaborative collective at Pushing Boundaries is, we can do it together. We can share
our collective knowledge that even when we are dealing with challenging situations, for
example, pandemics, we have to remind ourselves and each other to stop and reflect. We need
to see the opportunities for transformation that are in front of us. If we collectively work
together on these bigger goals, we will get closer to their solution and summation. If we give
people the tools, the frameworks and the skills to be able to actually impact change, and we're able
to create systematic approaches and spread them to inspire multiple people, then we DO create
change. This is such a fantastic opportunity that we get to share these messages with others and
to a wider audience. We encourage anybody who's reading this or anybody who wants to find
out more to reach out because Inspire Citizens are not the ones that are going to create the
change. We are a collective conscious--a collective organization of humans on this earth who are
all needed in order to be able to have impact and create transformational change. This is just our
way of saying, “Let's do this together.”
If you enjoyed this excerpt you may enjoy reading the full script, “Dinner with Inspire
Citizens” for even more frameworks and ideas for moving forward with transformational
learning.
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A 10-Point Notepad Prescription for Understanding the Empathy to Impact Project
1. Establish an Empathy to Impact Framework in how teaching and learning is done.
Identify and intentionally plan the “Why?” and the “What now?”
.
2. S
 pecifically Establish your “Why?”. Is it the Sustainable Development, Collective
Well-being, Social Justice, or Social Emotional Learning core?
3. H
 arness the curriculum as the ‘vehicle’ for impact. The curriculum should not drive
student learning, exclusively.
4. D
 esign opportunities for impactful action into all learning activities. This is the
“What now?” question.
5. C
 reate a whole school approach to support Empathy to Impact teaching. See
Inspire Citizens Global Impact Schools Self-Study which can be found here:
https://www.google.com/url?q=https://inspirecitizens.org/download-the-full-global-impact-scho
ol-self-study&sa=D&ust=1588195974887000&usg=AFQjCNHGn7W2QJYfz61alFF6fTlS3uOoow.
6. D
 esign a profile of a graduate or a Student Impact Profile. Explicitly use teaching
and learning to develop the competencies necessary to achieve your global impact mission.
7. D
 esign your professional learning opportunities around best practice research.
Respect your teachers while giving them the safety to innovate.  See: Inspire Citizens Design
Principles of Effective Professional Learning.
8.  I mplement an action research protocol. This will ensure that your pedagogy and
approaches are having a positive impact on student learning and student global competencies.
9. G
 ive the students the keys. There is nothing like inquiry-based learning that
students CARE about.
10. Use schools as the place and medium for transformative social impact, now!
Focusing on localities in society misses the mark when we do not collectively work together
outside of our current boundaries.
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Conclusion: Putting it All Together
by Dr. Amanda Mayeaux
Dr. Amanda Mayeaux works with emerging teachers and school leaders
and is a national consultant and author.
“Open different doors. You may find a YOU there that you never knew was yours.”
--Mary Poppins
We have seen the impact of the Digital Divide, which has profoundly been felt in our
rural areas. We felt broken-hearted as teachers and leaders who tried to find answers to
everything from locating academic resources to mustering up food supplies for students. From
Zoom meetings to letter writing, we continued to connect with our students.
We, as an educational community, have three choices in our response to the future:
1. We can move forward without addressing the multi-level issues and continue to return
to the status quo as we hope to never be in such a crisis again.
2. We can make surface level changes and pay lip-service to the needs of children,
families and educators.
3. We can assess the current issues and choose to make monumental changes to our
educational system.
The overall vision of this book is to offer ways to recover in the current situation and
emerge in the future. I challenge you to choose monumental changes for the betterment of us
all and ultimately for the generations to come, not driven by crisis preparation, but rather crisis
learning. A
 ny crisis is a pivot-point for something different.
Limitation to Opportunity
Innovative educators have often felt limited in the changes that are possible in our
current system. Our Pushing Boundaries team often discusses the idea of limitation. There is
an underlying adage that “if it is not broken, why fix it?” If anything has become apparent, it is
that our system of education is broken for many students and for many educators. Our system is
built on a mid-1900’s model that is struggling to adapt to a rapidly changing world. Rather than
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continue to discuss the inequities and stagnation of the past, we must embrace the
opportunities of the future. W
 e can open eyes and revolutionize education.
From Isolated to Connected
The first lesson that we have learned is that we must move out of our isolated classrooms
into a more connected system. At the ground level, teachers want to know their students and
know them well. At the family level, creating meaningful relationships that are reciprocal and
purposeful for society is crucial. Teachers collaborate and connect concerning the needs of all
children. C
 lassroom doors can open--whether those doors are wooden doors or virtual doors.
From Anxiety to Innovation
Our anxieties take root in our fears. We are fearful of what we have lost and what we will
face in the future. However, if we allow our natural human drive to overcome our anxieties, we
can find new spaces and frontiers in education. Necessity is the mother of invention. Crisis can
be an opportunity to embrace what is most powerful in our educational system, while uprooting
what is antiquated and lacks purpose. Then, we can begin the work of innovation by considering
the gaps and finding ways to overcome the obstacles that the status quo has rooted for so
long--in our minds and yours. The good news is Generation Z, the students currently in our
schools, craves innovation. They crave problem-solving and are digital natives and we must serve
them well.
From Fear to Courage
To be innovative does not mean to be without fear, but rather to have courage in the face
of fear. For many educators, the fear of political ramifications for being innovative has long
been a discouraging element in pushing any type of boundary. However, in unprecedented
times, courage can be rewarded. Innovative educators who have found ways to teach and
connect with students and families need to have the courage to share their wisdom with others.
We need to have courage to discuss what has not worked. We must have courage to have hard
conversations that are not political, but rather about children and how education has evolved
within rapid crises. Each state within America and each country within our global community
may very well have established a task force to analyze the future of education in their neck of the
woods. These task forces have a major opportunity to listen to as many people as possible and
gather the voices that we have outlined in this book.
From Opaque to Transparent
Much of what we do in schools and in our classrooms is opaque to the world, which is
one reason we may struggle to build thoughtful communities. If any crisis has a positive impact,
it is that our classrooms and the expectations within our classrooms have become more
transparent to parents. Parents saw the inside of our experiences, the efforts that their children
have put forth in school. When we return to our schools, regardless of the platform, we no
longer have the isolation of being an opaque educator. Our health crisis has created a new kind of
transparency that can build trust and respect for years to come.
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From Raggedness to Refreshed
The spring is often a time when educators feel the most ragged and worn out. The winter
has passed and standardized assessments are finished (or were cancelled). School leaders were
preparing for the next school year. Seniors finished coursework and got ready for college or the
job force. Athletics, dance recitals, theatre productions and end-of-the-year celebrations meant
packed schedules and long days (which never happened).
As a rapid, unexpected crisis hit us and may hit us again, these things will fall away. It is
hard to suddenly stop the world at a rapid pace, especially when forced, and still not feel the
energy of our daily motions. Educators may need to reevaluate all of the activities and elements
that fill their days. Families may uncover how important it is for their children to play outside,
plant gardens, or sit with one another on the porch. Maybe we ran ragged because we never
slowed down (until we were forced to). We need to find ways to streamline some of our work so
we have time to be with our own families. We may all learn that slowing down could actually
help us to be better. We may discover that less is more and that what we do each and every
single day might not be working for all students. This is our chance to recover and emerge.
From Standardized to Creative
Over the last two decades, we have sought to create a standardized educational system
through standard curricula and assessments. Our schools need standards, but every child,
classroom and school is unique. We need teachers and school leaders who can be effective
without a script. Children need teachers in every classroom who are flexible and creative, but
still teach to the standards that will guide their acquisition of knowledge and thinking. When
will policies change? W
 hen can standardization stop standardizing the life we live?
From Stagnant to Energetic
Educators have the opportunity to no longer hold on to that which has become stale.
Crisis has refocused our energy and has allowed us to recognize our impact in new and amazing
ways. It has also allowed the public to recognize our impact on the world. This type of
churning energy is the fly-wheel of just what we needed to create a new momentum for the
future transformation of our schools. We love energy. We need it to wake up each morning with a
sense of purpose.
From Darkness to Renaissance
Out of the Dark Ages came the Renaissance--a rebirth of culture and innovation that
continues to impact our lives today. In the midst of our crisis, our days appeared dark and
uncertain. We needed and still need to heal--recover from what was so rapid and unexpected for
everyone. We have spent time reflecting and thinking about what we could provide for your
own recovery and emergence.
From thinking about the leadership discussions and energy that you can have in order to
conceive new ways of teaching and learning for all of your students, we thought about the
specific methods and modes to frame Recovery Mode so that you can participate in our new
Renaissance in Education.
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We thought about how you are doing, how your students may struggle from mental
health issues, and how technology can be your companion. We shared philosophies and
methodologies for you to recover and heal. We shared our deepest stories of isolation and the
need to connect with others. We felt all that you might be feeling right now. We, too, have been
affected by a rapid, unexpected crisis that is turning our attention towards only one thing: We
ask ourselves and we ask you, as well: How will YOU recover and emerge?
The Golden Age is upon us--an age where opportunities to paint a new, rare artwork exists.
The light is coming and you only need to look ahead.
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Appendix 1
Reflective Questions for Deeper Chapter Analysis
Part I: The Recovery and Healing of People
Chapter 1: Leading a Recovery Discussion
1. H
 ow will you prepare to reunite with your staff? What kind of activities or experiences could
you plan and provide?
2. W

hat do you need to tell them? What do you need to get off of your chest? Should you
address the staff as a whole or differentiate the reunion? How could you individualize and
personalize your reunion with your staff?
4. H
 ow could you gather feedback and input from staff about any issues before you see them as
a group? How could you present this feedback and input to the staff? How could this feedback
and input be used to create an action plan for recovery?
5. W

hat processes will you put in place to ensure you carve out time for your staff to vent, tell
their own stories, or share their experiences?
6. I n what manner and setting will you roll out the tougher discussions about schoolwide and
classroom policies, procedures, budget, scheduling etc.?
7. W

hat are some approaches you can take as a coach and guide for those who want to return to
business as usual versus those who want to see rapid change?
Chapter 2: Educators Who Accept Recovery
1. T
 hinking about the losses that you have experienced, how might you address staff and
students?
2. W

hat support do you need to address the feelings of denial, frustration, anger, depression,
bargaining, or acceptance of the crisis that has emerged for staff and students?
3. H
 ow could staff develop their own “nomad plan” for moving forward in their profession and
personal life? What kind of professional development, guidance, and support could staff be
provided in developing their own “nomad plans”?
Chapter 3: Educators Who Emerge with Self-Care Strategies
1. L
 ist some strategies to involve your staff in for developing opportunities to pause within the
workplace?
2. P
 racticing mindfulness in the workplace is key. What will you need in order to successfully
plan programs and time be set up and aside for staff to practice mindfulness?
3.  Brainstorm some creative ways to “pamper” your staff.
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4. How might you support your staff with self-regulating their self-care and wellness?
Chapter 4: Shaking Up Recovery
1. W

hat approach could you take to shake up the recovery of your school and program?
2. H
 ow could you reckon with your own recovery from rapid change?
3.  In what setting and context could you gather the voices of your stakeholders without
stepping on toes or hurting feelings?
4. H
 ow will you interact with naysayers about programming decisions?
5.  How will you model embracing and moving forward with change? How can you make your
own forward momentum positively contagious?
Part II: Emerging Bigger, Better & More Worthwhile
Chapter 5: Excellence Depends on Leadership Energy
1. W

hat creative ideas do you have to infuse energy into your staff if they feel overwhelmed or
drained?
2. R
 elevance and connected purpose is vital. How could you work on a new mission and vision
together as a collective group, in this new context?
3. G
 enerate a list of ways to celebrate everyone’s gratitudes as an individual and as a unified
staff?
4. D
 ream big. What could an exciting new program look like at your school? How would it
function?
5. W

hat systems could you set up to support one another at your school?
Chapter 6: Embracing Educator Perceptions as a Starting Point
1. W

hat biases (about students, education in general, or society) should be confronted before
you can move forward as a collective staff?
2. H
 ow could you gather perceptions to improve your school culture?
3. W

hat data or evidence do you need to gather in order to make informed decisions?
4. W

hat system could you set up in order to identify and monitor status-quo structures that do
not garner positive results within the system?
5. H
 ow could you draw out fears within the organization so they can be reckoned with and
worked out?
6. H
 ow will you ensure that you never return to the way things have always been done?
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7. H
 ow will you communicate your vision under extreme, unexpected conditions?
8. W

hat could you do to prepare students for an unknown future?
9. W

hat risks can you identify and how could you address them?
Chapter 7: Emerging through Student Voice
1. H
 ow could student voice be activated before, during, or after a crisis?
2. W

hat situations were typically adult-driven that could now foster student input?
3.  List several possibilities for students to acquire more leadership opportunities before,
during, or after a crisis.
Chapter 8: Transforming Relationships Between School and Families
1. H
 ow should localized decisions be shared with the public?
2. H
 ow could localized decisions become more regional or more globally aligned?
3. W

hat relationships need to be strengthened in order to emerge even greater within your
organization?
4. H
 ow could you respect family traditions, needs, or concerns while making programming
decisions?
5. W

hat could you do to enable families to vent, brainstorm, or contribute to your discussions?
6. W

hat types of equity issues stand in the way of your emergence?
7. W

hat additional supports do you need to put into place for families?
8. W

hat other community support do you need to consider?
Chapter 9: Strengthening Mental Health & Trauma Programming
1. H
 ow could mental health needs be addressed while utilizing remote learning models?
2. H
 ow should students with disabilities be supported during remote learning?
3. H
 ow would you implement the A.R.M.M. process for your school?
4. W

hat stigmas need to be reckoned with in order to make all students comfortable and
supported?
Part III: Capitalizing on Instructional Practices That Work
Chapter 10: Instructional Practices that Bridge Academic Disruptions
1. H
 ow could you meet the academic needs of your students before, during, and after learning?
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3. H
 ow could you adhere to setting high expectations? How do you define high expectations?
4. H
 ow could learning align to a strengths-based curriculum?
5. W

hat instructional practices stand the test of time?
6. H
 ow could you collect evidence to demonstrate that your program is working or needs
improvement?
7. W

hat needs to be developed in order for a successful program (e.g., reading, mathematics,
S.T.E.M., CTE, physical education, the arts) to flourish within a hybrid or remote learning
model?
8. H
 ow could interdisciplinary learning be strengthened through a hybrid or remote learning
model?
9. W

hat technological skills must all students and staff have in order to flourish with new
programming models?
10. W

hat could your PLC/PLN do to learn more about your program model interests?
11. W

hat enrichment or intervention opportunities could you develop and deliver to your
students?
Chapter 11: The Importance of Creativity
1. W

hat could your new Creative Renaissance look like?
2. W

ho will be involved in adding creative sensitivities to your program model?
3. W

hat creative activities or communications could you carry out for any aspect of your daily
functions?
Chapter 12:  T
 he Joy of Rigorous Learning
1. W

hat should a positive learning experience look and feel like for students and staff?
2. W

hat are the different types of positive or joyful aspects of learning?
3. H
 ow could learning experiences be rigorous yet joyful for students and staff?
4. H
 ow could students feel accomplished, satisfied and happy (joyous) through their learning?
5. H
 ow could play or choice be infused into deeper learning constructs?
6. H
 ow could joyful, rigorous learning be experienced at a steady yet strategic pace rather than
rushed?
7. W

hat could be done to spark a curiosity of learning and a challenge to learning?
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8. How could you use frameworks, such as Webb’s DOK Levels for developing learning
experiences that address the standards, advanced rigor, while also arousing joy?
Chapter 13: Making Decisions about Relevant Assessment & Grading
1. W

hat impact has the cancellation of standardized tests had on your state’s education system,
school, staff and students?
2. H
 ow could you create formative tools and relevance for hybrid or remote learning models?
3. H
 ow could performance-based learning thrive within your new program models?
4. H
 ow should graduation requirements be overhauled for your local, regional, or state-wide
policies?
5. H
 ow could you lead a discussion about how to assess or grade students?
6. H
 ow should grading be reformed?
Part IV: The Importance of a Connected World
Chapter 14: Tackling the Isolation of Rural Schools
1. W

hat measures should be put into place so isolation does not occur within your
organization?
2. W

ho are the mentors that you can rely on?
3. W

ho are the experts that you need to connect with?
4. H
 ow could one person help to influence an entire organization? Who is that person?
5. W

hat decisions do you have to make on your own versus those which can be collaborative?
6. W

hat could you share to help others with their similar programming questions?
Chapter 15: Innovation Doesn’t Necessarily Mean Technology
1. W

hat does innovation mean to you?
2. W

hat does innovation mean to your staff and students?
3. W

hat future skills do you believe should your students have? What future skills does your
school, staff, or students feel they need to be successful academically, professionally and
personally?
4. W

hat types of innovative frameworks can you implement in face-to-face, hybrid, or purely
remote learning models?
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5. H
 ow could you start small with sweeping innovative victories that can then blossom to larger
programming decisions?
6. W

hat technological needs do you have if emerging into a 1:1 model for computerized
instruction?
7. W

hat areas or aspects are holding you back from making innovative changes to your school?
How could you address or resolve those barriers to change?
Chapter 16: Dive Into the Empathy to Impact Project
1. W

hat global issues could your students be working on?
2. H
 ow could you structure SDG’s work for your school-wide initiatives?
3. H
 ow could collective global goals interconnect us even more?
4. H
 ow could you communicate and implement an Empathy to Impact Model?
5. W

hat are some grassroots movements that you could get your school community involved
in?
6. H
 ow could you get your students excited to care about a mission project?
Back to School Planning Reflections for “Code Blue” Procedures
1. H
 ow might school look like next year for your staff, students, and community stakeholders?
2. W

hich is the best, most practical, most effective, or the most difficult option for your school
programming and why? How will you deal with the following issues: minimizing class size,
managing daily attendance and seat time, blending teaching and learning with on-site and
online instruction, or providing and monitoring teaching and learning remotely.
3. H
 ow could you develop and implement health protocols for your school to strengthen and
support the safety, security and success of your staff and students?
4. H
 ow will the cafeterias function?
5. H
 ow will transportation be coordinated?
6. W

ill there be fever monitoring at the school door upon entry if face-to-face instruction is
going to take place?
7. D
 o you need to order supplies to cover new health protocols or needs?
8. H
 ow will deep cleaning of the school building be carried out?
9. H
 ow will you communicate your new health protocols to all stakeholders?
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10. H
 ow will the master schedule be designed for face-to-face instruction, hybrid models, or
remote instruction across the board?
11. H
 ow will programming implicate your staffing decisions?
12. W

hat professional development, guidance, support and training do teachers need in order to
be successful?
13. H
 ow will you instill trust within your parent groups that you are operating a safe, healthy
learning environment?
14. W

hat will extracurricular athletic and arts programs look like?
15.  I s there a need for a revised academic year calendar?
16. Have you asked your students about their remote learning experiences? Here is a sample
survey: https://drive.google.com/open?id=1ucToJTdtxejDNHA2fETr65meL5cLulPl3Q3PSjAs0tI.
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Mental Health Support & Contacts
National Suicide Prevention Lifeline
800-273-TALK (8255)
https://suicidepreventionlifeline.org/
Crisis Text Line
https://www.crisistextline.org/topics/get-help-coronavirus/#dealing-with-coronavirus-1
US and Canada: text 7
 41741
UK: text 85258 | Ireland: text 0
 86 1800 280
Trevor Project - LGBTQ youth Lifeline:
1-866-488-7386
National Alliance of Mental Illness (NAMI)
https://nami.org/Home
Child's Mind
https://childmind.org/
OK2Talk
https://ok2talk.org/
Half of Us
http://www.halfofus.com/
The JED Foundation
https://www.jedfoundation.org/what-we-do/teens-young-adults/
Seize the Awkward
https://seizetheawkward.org/
The Mighty
https://themighty.com/
A Friend Asks
https://jasonfoundation.com/get-involved/student/a-friend-asks-app/
Classroom Mental Health
https://classroommentalhealth.org/
Healthy Place
https://www.healthyplace.com/
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Appendix 3
Tools for Planning and Collaboration
AAEA Tools and Resources for Educators COVID-19: School Closings, AMI, Assignments, and
Planning to Reopen Schools
● Analyzing What Just Happened
● Surveys: Reflection
● EQ, IQ, AQ
● Questions to determine where to begin 2020-2021
Framework for Reopening Schools: Prior to reopening, part of reopening process, with schools
reopened
Partnerships for Wide Open Schools
https://wideopenschool.org/partners/
American Enterprise Institute
https://mail.google.com/mail/u/1/#inbox/KtbxLwGnMwsDtLksSxZTjpSXCDKxwZBXVq?project
or=1&messagePartId=0.1
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Appendix 4
Additional Resources and Articles
Written by Dr. Steven Weber with Contributions by Eric Nichols
Leading When There is No Playbook
It’s important to remember that you and everyone around you has never been here before.
There’s no playbook. Because of this, you’re going to need to be as flexible and nimble as possible.
--Mike Robbins

We are leading in uncertain times. We can draw lessons from Hurricane Katrina, 9/11,
The Great Depression, and other times where there was chaos or a crisis. As you continue to
lead, you will observe leadership characteristics in other leaders. I encourage you to keep a
journal during this time and document lessons learned or articles that describe how to lead
through continuous uncertainty. Several authors are writing online articles about leadership
and about teams. These are a few authors and quotes that have inspired me during this time. I
hope these resources support your leadership journey!
When People are Uncertain:
1. They look for security. People that are uncertain want to hold onto something that they believe
will give them security.
2. They reach out for hope. Napoleon said that leaders are dealers in hope.
3. They do nothing.The tendency is for them to freeze.
--John Maxwell
In A Crisis, Leaders Need To Double-Down On:
●
●
●
●
●
●
●
●

Big Picture Thinking
Embrace Complexity
Empathy
Leading Through Questions
Listening
Minimalizing & Prioritizing
Metacognition
Self-Care

ARTICLES: Leading During Crisis
10 Steps To Effective Coronavirus Crisis Leadership
6 Critical Components of Effective Crisis Leadership
Crisis Leadership: Guiding The Organization Through Uncertainty and Chaos
Leading In The Midst of Uncertainty
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Leading In Times of Uncertainty: How To Engage Optimism And Focus When Nothing Seems
Predictable
Leading Your People In Times of Crisis
How Real Leaders Step Up To The Plate During A Crisis
The No. 1 Mistake Leaders Make in Crisis
What FDR, Churchill, and Shackleton can teach us about leadership during the Coronavirus
Crisis
ARTICLES: Resilience
8 Ways Successful People Master Resilience
What Is Resilience?
ARTICLES: Chaos
Creativity Out of Chaos
Systemic Leadership: Seven Tips To Navigate Change In Complex and Chaotic Times
Prepare for the Ultimate Gaslighting
U.S. Schools Trying to Teach Online Highlight a Digital Divide
ARTICLES: Emergence
Leading Through and To a New Generation of Learning Systems
How NYC Moved the Country’s Largest School District Online During the Coronavirus
Pandemic
ARTICLES: Student Well-Being
Resocializing Your Students
Why Some Students Love Remote Learning
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Appendix 5
Leadership Quotes
Compiled by Dr. Steven Weber and Eric Nichols

Leaders must keep hope alive, even in the most difficult times....Hope enables us to bounce back even
after being stressed, stretched, and depressed. Hope enables people to find the will and the way to
unleash greatness.
--Kouzes and Posner
You may not have set out to be a leader during times of turmoil, but this is where circumstances have
taken you. As the saying goes, anyone can hold the helm when the sea is calm.
--Thomas Koulopoulos
Strong leaders quickly get comfortable with widespread ambiguity & chaos, recognizing that they do not
have a crisis playbook. Instead, they commit themselves & their followers to navigating point-to-point
through the turbulence, adjusting, improvising, and redirecting.”
--Nancy Koehn
At some point the crisis will pass. Will your organization be ready for that moment?
Put a few of your bright minds to thinking about where you will be six months from now.
--Alexander Gelfand
Learning to live with and tolerate uncertainty is a critical skill set.
--Rodger Dean Duncan
Many people look at a crisis as something to get through, until they can go back to business as usual. But
“business as usual” never returns. Why not create the changes that move [teaching & learning] instead of
waiting & reacting to the changes as they take place?
--Bill George
This situation is a historic first. There is precedent about dealing with a crisis, but not much about
dealing with this kind of crisis. You and I are in the ultimate learning lab. Pay attention, note and write
down what you learn as you go along.
--Mark Sanborn
Times of crisis alway display the coherence or incoherence at the heart of our organization. Are we
pulling together, or rushing off in many different directions? Are people's actions and choices congruent
with the stated values?
--Margaret Wheatley
This difficult, turbulent time will surely someday be seen, in part, as a fertile, living laboratory in which
courageous leaders were made, not born.
--Nancy Koehn
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Leaders need strategic road maps that help the organization and individuals, both separately and
together, achieve clearly defined outcomes.
--Doug Guthrie and Sudhir Venkatesh
Defining moments rewire our understanding of ourselves or the world. In a few seconds or minutes, we
realize something that might influence our lives for decades.
--Chip Heath & Dan Heath
Leaders must clearly and consistently communicate: these are the ways we are working towards what
matters. Here’s how you matter. No new information or circumstances will change what matters, but it
can impact our work, and we will stay steady and keep focused.
--Kelly Niccolls
We want to send a clear message to leaders: don’t stay the course! I’ve talked to a lot of leaders who are
trying to keep their people focused on what they were doing before. I believe they’re missing out on
opportunities to develop new strategies for the future when this is over.
--Patrick Lencioni
When we come out of this crisis,... We will see high-quality and consistent connectivity not as a luxury
but as a necessity.
--Suzanne Woolley, Nikitha Sattiraju, and Scott Moritz
We can’t give these kids any more road bumps,...I can’t imagine how difficult these kids’ lives are, I can’t
make it harder.
--Lauren Feiner
The greatest danger in times of turbulence is not the turbulence; it is to act with yesterday’s logic.
--Peter Drucker
During a crisis, leaders tend to hyperfocus on managing the threat and neglect long-range thinking.
--Michael Hyatt
A leader is constantly scrutinized for his or her behavior, but especially so in times of volatility &
uncertainty. Your demeanor, vocabulary, even your posture are billboards that people will look to in
order to decide how they should respond.
--Thomas Koulopoulos
All Eyes Are On You...”It's like when you experience turbulence on a flight--you look to the flight crew
and their non-verbal cues.
--Inc.
Times of uncertainty are often windows of opportunity, if we can remain calm enough to spot them.
--H.V. MacArthur
This crisis has made it clear that leadership has become and will continue to be highly personal. It will
require leaders to create the conditions for their people and themselves to be more resilient, agile and
courageous.

Recovery Mode

 154

--Glenn Llopis
Leading through a crisis requires taking the long view, as opposed to managing the present. You need to
anticipate what comes next week, next month, and even next year in order to prepare the organization
for the changes ahead
--Harvard Business Review
Leaders must get out in front of the crisis by practicing what I call, “circular vision:” the ability to see
around, beneath and beyond what they seek.
--Glenn Llopis
Disruption to the status quo may produce anxiety, but it also creates opportunity.
In today's climate of uncertainty, leaders have an opportunity to harness this anxiety in positive ways to
fuel the innovation and productivity it so often stifles. This requires spending less time trying to guard
against all external threats to their organization, and more on tapping the ingenuity, passion and
potential that resides within its walls.
--Margie Warrell
Resilience
Rather than viewing this as a threat, organizations can seize the opportunity to hone both critical
everyday capabilities while building the capacity to become resilient during crisis and change.
--Wiley Online Library
A resilient organization is one that not merely survives over the long term, but also flourishes – passing
the test of time. But the current situation requires a vastly more creative approach to maintaining
resilience and engagement.
--Brent Gleason
Even in the face of events that seem utterly unimaginable, resilience allows people to marshal the
strength to not just survive but to prosper.
--Kendra Cherry
Resilience does not eliminate stress or erase life's difficulties. People who possess this resilience don’t see
life through rose-colored lenses. They understand that setbacks happen and that sometimes life is hard
and painful.
--Kendra Cherry
Remind yourself of what is going well in your life. Consider the best and worst that could happen. What’s
the worst-case scenario here? Is this situation really as bad as it could get? Probably not. Take action to
fix the problem and move on.
--Deep Patel
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Collaboration and Support
In crisis, sometimes we must call for air support. So, get on the radio and ask for help. Your team needs
you to be situationally aware, make some tough decisions and keep moving forward.
--Brent Gleeson
We live in a constant, churning, changing environment. In turbulent white water, every single person
must have something inside them that guides their decisions. They must independently understand the
purpose & guiding principles of the team/organization.
--Covey, Merrill, & Merrill
Change Leadership
A leader's job isn't to manage 'the event;' a leader's job is to manage the transition.
--William Bridges
In a culture of complexity, the chief role of leadership is to mobilize the collective capacity to challenge
difficult circumstances.
--Michael Fullan
Leadership, then, is not mobilizing together to solve problems we already know how to solve, but to help
them confront problems that have never yet been successfully addressed.
--Michael Fullan
Planning must not end with short-term fixes. It should move towards a systematic practice of prevention
and preparedness for crisis. For school systems, this means not only responding to the day’s challenges.
--Stefania Giannini
Change leadership creates a mindset across the organization that focuses on what could or should be
different, rather than asking people to simply adopt an already determined solution.
--Edith Onderick - Harvey
Chaos
Leaders must have the ability to make something happen under circumstances of extreme uncertainty
and urgency. In fact leadership is needed more during times of uncertainty than in times of stability:
when confusion over ends and means abounds, leadership is essential.
--Team Leadership Culture
There’s no question that disruption will continue to define the course of [schools]. The challenge for you
as a leader is to develop the mindset & organizational culture that will turn the forces of disruption into
a catalyst for strategic thinking & creative execution.
--Eric Beaudan
Create a new starting line with your people. During times of crisis, people at all levels of an organization
can become fixated on what we lose.
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--Jim Haudan
We can lower the ambiguity threshold by saying: We know the one thing we’re going to do right now.
We’re going to chunk this goal down to targets.
--Chris McChesney
When we fully embrace the reality that complexity is our playing field, it becomes a game changer for
how we approach our leadership. We no longer see complexity as a frustration. We see it as an
opportunity. Complexity is where our best leadership happens.
--Jenni Catron
Focus on a small number of ambitious goals with a coherent strategy that attends in concert to half a
dozen or so key factors: intrinsic motivation, capacity building, transparency of results & practice, &
leadership at all levels.
--Michael Fullan
In the beginner’s mind there are many possibilities, but in the expert’s there are few.
--Shunryu Suzuki
All crises contain the seeds of opportunity. Many [school districts], struggling now, will likely find a
second life during and after the crisis, if they can keep alive and harness their imaginations.
--Harvard Business Review
Lessons From Hurricane Katrina
The uncertainty of the present makes it exceptionally difficult to look ahead. But as past crises have
shown us, looking ahead is more important now than ever.
--Derek Lusk, Dave Gloss, & Ryan Daly
Despite the immense difficulties schools and districts still face, the aftermath of Katrina and Rita
provides new possibilities to rebuild school systems and ultimately make them more effective than they
were before.
--Harvard Educational Review (2005)
Planning For The Future
We cannot have plans for all contingencies, but it is a lot easier to repurpose a plan written for another
scenario than to improvise a new one. Leaders do not use uncertainty as an excuse to give up plans.
--Strategy In Unpredictable Times, Forbes
The future belongs to chefs, not to cooks or bottle washers. It’s easy to buy a cookbook (filled with
instructions to follow) but really hard to find a chef book.
--Seth Godin
Plan to adjust and have systems in place for proactively getting and using feedback to make timely and
effective adjustments, early and often. No educator can predict the future and what obstacles will be
encountered along the reform journey.
--Grant Wiggins and Jay McTighe
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When we use Possibility Thinking, we change not only our lives, but the lives of the people around us.
--John Maxwell
By shifting your mindset away from fear and toward growth and opportunity, you can emerge stronger
from these uncertain times. The choice is yours.
--Liene Uresina
Like every crisis, the coronavirus emergency had a beginning, had a middle, and will have an end. This is
not like a movie, however, where you know the running time before you purchase your ticket.
--Eric J. McNulty
Every crisis evolves over an arc of time, through stages of “what was,” “what is,” & “what will be.” The
present, “what is,” gets most of the attention because it’s immediate and urgent..Take time to reflect on
“what was” that you want to preserve.
--Eric J. McNulty
You have to ask the question, What can we do not just to survive but to turn this into a defining point in
history?
--Jim Collins
What’s really important here is a tolerance for Ambiguity: we may not know the answers yet, but we
know the ways of finding them. At the Institute, we recognise Adaptability as a key achievement – and
achieving leaders are, essentially, adaptable.
--Kate Cooper
Long-term visibility is impossible to come by right now, so focus yourself, your team, colleagues and
other stakeholders on what you’re trying to solve for in the next 90 days.
--Scott Eblin
Leading from good to great…means having the humility to grasp the fact that you do not yet understand
enough to have the answers and then to ask the questions that will lead to the best possible insights.
--Jim Collins
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